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4 Introduction

Scrub up

This 1s designed as a warm-up activity to the unit. It
usually consists of a number of pictures, and often
introduces key vocabulary or concepts. It should be used
to get students to focus on the topic

It’s my job

These occur regularly, and are all based on authentic
interviews and sources. They are designed to be of
interest to the students as they stand with only minimal
tasks. Students will read about a variety of young people
in different nursing environments and gain insight into
the skills required.

General focus questions for ‘It's my job’ are: What do you
think his / her job involves? What skills and experience does
he / she need? Would you like to do it?

As anongoing project, encourage the class to build up a
portfolio of other ‘It's my job’ features. For example, if
students have contact with someone who is fully
qualified and works in nursing, they can write their own
‘It's my job’ article or interview, with photos

Patient care

Increasingly in nursing, itis not enough to have technical
skills, qualifications, and knowledge of the field. Nurses
must also be skilled communicators - not only with fellow
care professionals, but with patients and their family and
friends - often about difficult or sensitive matters They
also need to be able to convey instructions to patients in a
sympatheticbut clear way, which can be extremely
demanding. The Patient care feature gives students
practice in these important ‘soft skills”

Body bits

This encourages students to focus on a particular part or
parts of the body, and extends their repertoire of
vocabulary for talking about the body and its functions.

Signs and symptoms

This focuses on common diseases and conditions that are
relevant to the particular unit. providing students with
the vocabulary for describing common signs and
symptoms of illness.
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Top margin

This top part of the page contains facts, statistics, and
quotes. These are optional extras and can be used to add
variety and intcrest to your lessons, or provide additional
material for strony students who are ‘fast finishers” Way:
of exploitation include usking whether your students are
surprised by the facts and or whether they
agree, disagree, or can identify with the quote

tati=tu

There are also definitions for difficult words o1 phras
which are important to understand a text which appears
on the same page. (Word< or phiases inthe text are
highlighted in bold )

Vocabulary

Students meet a large amount of vocabulary during the
course It 12 important to encourage good learning skills
from the start, for e xample

organizing vocabulary into word sets and word groups
rather than simple alphabetical lists

understanding the rontext of vecabulary and whether 1t
is a key word needed for produs fron o1 for comprehension

checking and learning the pronunciation ot a word nr
phrase

Language spot

This focuses on the grammar that 1s generated by the
topic of the unit and concentrates on 1ts practical
application.

If your students need revision after completing the
Language spot, direct them tothe Grammar reference
which provides a handy check.

There is also one photoropiable Grammar test for each
unit in this Teacher's Resource Book

Listening, Reading, Speaking, Writing

These activities give realistic and communicative practic,
of language skills needed in nursing

In the listening activities students are exposed to
situations related to nursing, including dialogues
emergencies, and interviews. They also hear a variety of
English accents, both native speaker and non-native
speaker.
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In the reading sections students meet a variety of
nursing-based texts (see Reading bank).

In the speaking sections, try to ensure use of English
during activities, particularly those involving some
discussion. Encourage this by teaching or revising any
functional language students may need. The
photocopiable activities in this Teacher's Resource Book
also provide additional, freer discussion activities

Writing practice in the units is designed as consolidation
and extension of the topic with structured, meaningful
writing tasks.

Pronunciation

This practises aspects of pronunciation which are of
maximum importance for intelligibility.

You can repeat the recordings in Pronunciation as often as
you like until you and your students feel confident they
have mastered a particular sound or feature.

Project

This encourages students to take an active role in the
learning process, both in terms of their English language
work and the subject of nursing itself

Projects can be set as homework assignments, but it i
worth spending time in class preparing students for the
task. Students are usually required to use search engines
such as www.google.com to find information. as well as
websites dedicated to nursing issues. Help can also be
given by brainstorming some standard places where they
can gather information

Checklist

This allows students to check their own progress You may
want to get students to grade or assess how well they can
perform each of the Can do’statements, e.g."easily’,'with
difficulty’,or 'not at all. They can also test each other in
pairs, by giving examples from the unit of each of the ‘Can
do’statements

Key words

These are the main items of nursing vocabulary
introduced in the unit. A definition ol cach of these words
appears in the Glossary. You should check students’
pronunciation, including the stress, of words likely to be
used orally.

This section also provides students with the opportunity
to personalize the Key words by adding five more words
or expressions that they think are useful.
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Reading bank

This is in the middle of the book and gives specific skills
practice in reading. The ability to read and understand
texts in English has never been more important in
nursing than it is today with the amount of written
information available on the Internet, the majority of
which is in English. The reading texts are accompanied by
pre reading tasks and comprehension questions. They can
be used throughout the course, either in clacs, or as self
study or homework. There is also an Answer key in the
Student’s Book to encourage students to check their work

Speaking activities

This section contains one or more parts of the information
gap activities from the main units (see Speaking).

Grammar reference

This can be used together with the Language spot, as a
handy check or revision. It shows the form of a particular
grammar point, briefly explains its use, and provides
example sentences as well as indicating likely student
€r10rs

Listening scripts

This is a complete transcript of all the recordings. Direct
students toit for checking answers after they have
completed a listening task, or allow weaker students to
read 1t as they listen to a particular recording, perhaps for
afinal time

Glossary

This is an alphabetical list of all the Key words Each word
1s followed by the pronunciation in phonetic script, the
part of speech, and a definition in English.

The section begins with a1 phonetic chart, with an
example word from nursing toaliusirate each of the
sounds
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Background

In a busy general hospital there may be several thousand
staff on the payroll. Although they are a team that works
closely together, team members don't have equal status,
but function within a complicated system of ranks and
grades. The medical hierarchy is well known for its strict
divisions and class structure, though things are changing
~itis now much less rigid than in the past, and the
authority to make decisions is being distributed more
widely. Nurses' responsibilities are expanding into what
was once the sole domain of doctors, and paramedic: are
now doing things that were once done only by nurses

The basic hospital chain of command, however, remains
unchanged. In British hospitals, for example it1s the
consultant —a doctor - whose name appears on patients’
notes and who carries ultimate responsibility. Next in line
is the registrar, then senior house officer, and then house
officer. In the UK, primary care (the first contact with the

medical team) is often provided by general practitioner
who are doctors working out in the community, and by
nurses called health visitor:

When it comes to recavery care and corrective treatment
other members of the feam with special expertise come
intothe picture The<e are professionals such a
physiotherapists, occupational therapists, and speech
therapists Because barriers are breaking down between
ancient and modern views of illness, many hospitals now
encourage interaction with complementary medicine, so
it 1s now common for acupuncturtsts and masseurs to
have u part to play too

Hospitals also employ dentists pharmacists, opticians
laboratory technicians, receptionists, and administrative
staff. The whole structure is kept going by the anallary
staff - the porters, cleaners, and kitchen staff who, in their
turn are supported by volunteers - animportant force ot
individuals whose contribution to the effectiveness of
hospital is often undere<timated

Scrub up

1 Check answers with the whole class by giving the number of each pictured

job and getting students to say the jobs aloud Don't correct pronunciation
at this stage as exercises 2 and 3 deal with thi:

Ow (stressed syllable is shown bold for exercise 3)

1 surgeon 2 pharmacist 3 midwife 4 physiotherapist

5 cardiologist 6 radiologist 7 paramedic 8 paediatrician
9 scrubnurse 10 porter 11 consultant 12 receptionist

13 anaesthetist 14 labtechnician

Circulate while students are working to assess how well they can
pronounce the names of the jobs

Ow a9 b5 c12 dT e4 f6 gm hB id |10

3 G Stressis marked with a ' before the stressed part of the word.

Listening 1
An admission

@ Get students to tell you which word: in the conversations helped them
decide who was speaking

Ow 52 4b 1¢c 3d Ze



The hospital team 7

2 G Get students to try to answer the questions before they listen again. Get

3 Additional activity

(stronger students)

Get students to write similar sentences
for the jobs in Scrub up that were not
mentioned in the Vocabulary exercis
Le.anaesthelist. consultant,
physiotherapist, receptionist

Additional activity
(weaker students)
To provide further practice of the jobs
vocabulary, give each student a piece of
pape1 with a short sentence foreach job
(for example porter - I move equipment
around the hospital, cardiologist -1
specialize in illnesses of the heart) Gel
students to circulate and practise the
following cialog ut
A Hello. My nam
What s vour narmis
B My nami What da you do
A Tnove rquipment i 1 the hospitaa
B Soyou'rea porter
A That’s nght What about you? What do
vou ok

* Tip

Vocabulary notebooks

fully-qualified having passed all the exams

and rourses that you need todoa parlig-llar

job

shift one of the working sessions [hat a
-hour perivd 15 divided ir

responsibility the duty fo dealwitl

something: being in < it something

rewarding that make Lappy because

ibis important and inler

Additional activity

{(weaker “tudent

For further practice with the Presen
Continuous, mime some everyday artions
and get students 1o gue
tor example wastung your hands, taking o
hiood .\-rnple,. I Students then work i

s what they ar

small groups to take turns miming andd
guessing more everydav actions

them to correct the false statements

Ow 117 2T 3F 4F 57T 6T

Vocabulary
Verbs for describing jobs
Students work in pairs, then report back to the whele clase

O= 2 midwife delivers
3 cardiologist, specializes

7 pharmacist, prepares
8 paramedic, gives

4 porter, moves 9 surgeon, performs

5 radiologist, takes 10 lab technician, examines

6 scrub nurse, supports

L] -

Listening 2
Ajob interview
Do this with the whole class. Elicit words like nervous, scared, worried to
describe feelings about interviews Cetindividuai students to tell vou
about their interview experiences and wnie any nseful words or phiase:
on the board
Gy Pre-teach fully-gualified shift. res hility: rewarding. Give students a
few minutes to read the questions betore they Hsten Student

answers with a partner then check answers with the whole class

Ow 1 CityHospital
the operating theatres
3 She wants more responsibility.

Gy Check answers by getting students to read the completed sentences
aloud after they have listened, taking care to use the appropriate
pronunciation and stress

Ow 1 fully-qualified 2 parttime 3 nightshifylectures

g rewarding 6 applying for

Language spot
Present Simple v Present Continuous

Students do the two tasks with the Listenin.
with the whole class

pt i paire Check answers

Ow Present Simple—YourCVsays Whatdoyoudo Iassist |prepare
Thelp Whatdovyoulike hke [Twant
Present Continuous —you're working — I'midoing  working — I'm preparing
I'mworking going  whyare you applying

Do this individually or in patrs (|
sentences

udents toread out the completed

Ow 2 'mgettingon 3 '‘menjoying 4 have 5 ‘mworking
& want 7 make 8 check 9 ‘'mlearning 10 goout
1 ‘'megoing 12 ‘'mmaking
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* Tip

paperwork forms, records, reports, etc. that
you have to complete as part of your job
work placement a job that you do as part of
your studies in order to gain experience of a
particular kind of work

* Tip

Top margin

Get students to tell you what they already
know about Florence Nightingale and
discuss what kinds of things they think she
did (a) to improve conditions in field
hospitals and (b) to improve standards of
hygiene. They can pursue these topics and
extend their knowledge of Florence
Nightingale and her work by searching the
Internet or reference books

Additional activity

(weaker students)

To extract further information from the
article, ask the following questions
What does a psychiatric nurse do? (looks
after the mentally ill)

What does a health visitor do? (visils
people in their home

Who delivers babies? (a midwife)

Where does a triage nurse work? (in A&E)
Where does a practice nurse work? (ina
GP's surgery)

Does a nursing officer work on the wards
(no)

What three adjectives are used to describe
nurses before Florence Nightingale mad.
nursing into a profession? (unpaid,
untrained, unpopular)

2 Circulate while students are writing and assist if necessary. If they

confuse the Present Simple and Present Continuous, refer them back
to the notes on p.6.

Speaking

Ask students to read the example, and to suggest how the How much
question could be completed (for example How much do they earn / get? or
How much is it?). Ask for suggestions for other questions that could
continue the conversation Then choose another sentence head for a
confident student to finish, and encourage students to ask questions to
carry on the conversation. As they do so, note down the main information
in one or two words on the board. Get students to continue choosing
sentence heads for each other in pairs. Circulate and make a note of any
difficulties students have with forming questions. When the speaking
activity is over, use your notes for remedial teaching if necessary.

L]
Writing
Profile of a student nurse
Pre teach paperwork, work placement. Give students a few minutes toread
the profile silently, then get them to close their books and ask a few
questions to check comprehension, for example Why does Rossitza want to
be a nurse? What is she interested in? What doesn 't she like doing? What does
she hope to do one day? What is she good at? etc
Do the activity with the whole class.
When students have written their text, they hand it to their partner, who
reads it and checks 1t for accuracy of information

Reading

Ask some general questions related to the topic of the article, for example
How is the nursing profession organized in your country?
What do people in your country think about the nursing profession?

What do nurses in your country think about their profession?
Students do 1-3 in pairs, then report back to whole class.

Ow 1 1T 2F 3T 4T SF
2 a2 b1 c4 d2 e3
3 1 qualifications 2 pension 3 experience
5 payscale 6 overtime 7 basic lraining
8 furtherstudies

6T

4 skills



The hospitai team 9

www.irlanguage.com

-
g Project
& 1 Studentslook for answers to all of the questions or allocate questions to
2 K individuals or groups. Then students form small groups to exchange
Language information
R sorlers 2 Before they start their internet search, get students to think about anursing

job they would find interesting, using the list of bullet points to prompt
their ideas.
Useful websites:
www. jobs4medical.couk
www.nursingnetuk.com
www.nursefindersuk.com

3 Students work in pairs or small groups. Before they begin, get them to form
the questions they will need to ask using the headings inthe Student’s
Book, i.e. What kind of job are you interested in? (job title), What grade is it?
(grade), Where is it? (location), etc. When they compare answers, get
students to say why they chose this job.

Additional activity

(all levels)

Students compare the information they
found out in this unit about the nursing
profession in the UK with the nursing

profession in their own country. checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas

Key words

Go through the list of words to check students' understanding.
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10 Unit2

Background

Some hospitals specialize in a particular condition
(cancer, rehabilitation, tropical diseases, etc.) orin a
particular type of patient (children, the elderly, etc.)
Others are training hospitals connected to universities
where patients can see highly-skilled specialists familiai
with the latest scientific and technical developments. But
the best-known type of hospital is the general hospital,
which deals with a wide range of diseases and injuries.
A patient may have care that involves many of the
departments in a general hospital, for example Accident
and Emergency, Administration and Records, Radiology,
Surgery, Post-operative Physiotherapy, as well as follow
ups in Outpatients or at a GP's surgery.

Big general hospitals may have up to fifty specialist
departments. Department names are not consistent from
hospital to hospital - the Children’s Unit in one hospital
might be called Paediatrics in another, for example
Common hospital department names include Casualty
(accident and emergency), Coronary (heart), Dermatology
(skin), Gastro-enterology (stomach), Genito-urinary
(sexual diseases), Gynaecology (women's health),
Haematology (bloed), Nephrology (renal / kidneys),
Neurology (nervous system), Obstetrics (childbirth),
Ophthalmology (eye disorders), Rheumatology (muscles
and joints), Urology (urinary tract)

Scrub up

Do this as a whole-class activity. Encourage students to use the structure
It’s for -ing when they answer. Write any new words or phrases on the board

O a isformonitoring the heart (an £ECG)
b is forexamining tissues,samples, etc., very closely (a microscope)
c isforseparating substances by spinning them (a centrifuge)
d is forweighing substances (scales)
e isforbuilding strength after injury (an exercise machine)
f is for fixing a broken bone (a bone plate)
g isforremoving damaged skin {a dermabrader)
h is for cleaning the blood when the kidneys don't work
(a dialysis machine)
i isfor testing for sensation in nerves (neurological pinwheel)
j isaspecial spoon for children to grip (paediatric spoon)
k is for performing surgery (a scalpel)
| is for taking a photo of bones (an x-ray machine)

Vocabulary

1 Studentsdothis in pairs. Then check answers with the whole class by
getting one student to read the description and another to give the name of
the department.

Ow 2d
12 g

3k 4a 5i 61 7c 8j 9f 0b Mh
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* Tip

Review the names of the professionals who
work in these departments (some of them
appeared in Unit 1), for example
cardiologist, dermatologist, neurologist
obstetrician, orthopaedic doctor / surgeon
(orthopaedist is also sometimes used),
paediatrician, pathologist, pharmacist,
physiotherapist, renologist, surgeon.

Note that the stress shifts in some cases,
i.e.obstetrician ee®e

paediatrician eee®e

et students to answ ‘orming a complete sentence, for example This
2 Getstudentst er by formi plet t f ple T}

piece of equipment is for monitoring the heart and it’s used in Cardiology. el
Don’t worry about pronunciation of the department nanws at thisstage o
this is dealt with in the next section.

O Possibleanswers a Cardiclogy b Pathology ¢ Haematology
d Pharmacy/Pathology e Physiotherapy f Orthopaedic
g Dermatology h RenalUnit i Neurology Paediatrics
k Surgery | Radiology

Pronunciation
Whereis the stress?

Students do this in pairs. They could quietly tap out the stiess patterns on
their desks while they say the words

Ow 2c¢c 3d 4c¢ 5g 6f 7f 8e 9d 10 a NIb
12 ¢

G» Play the recording as many times as students need to feel comfortable
with the pronunciation of the words

Get students to give reasons for their answer-

Language spot
Prepositions of place and movement

Read the notes aloud or get students to read them silently Get them to
do 1-2 in pairs, then check answers with the whole clas

Ow 1 1 onby/nextto 2 in 3 by/nextto/over 4 under 5 al
6 by/nextto,on 7 outside 8 on/in,at
2 1 through,to 2 along,on 3 through 4 atthe bottom of
5 opposite,across 6 past,up to,opposite

Circulate while students are.doing 3 and 4 f necessary To ensure that
students practise with the full range of preposition:. you could assign some
words to students and instruct them to write sentences using those words

Speaking

Get two confident students to demaonstrate the activity to make it clear that
students must find the differences without being 2ble to see their partner's
picture, simply by describing and asking questions Circulate while
students are speaking and listen. Make a list ot any diffrculties tor remedial
teaching when the activity is over. tiive students a time iimit, or stop the
activity when the first pair has found ten difference= To check answers get
students to form sentences, for example

A Inmy picture the cabinet 1s closed, but in picture B it s open

O InpictureA In picture B

there is a jug and a bowl on the thereis a glass and a bowl on
bedside cabinet the bedside cabinet
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Additional activity

{all levels)

Bring other maps toclass, for example

ashopping mall, a theme park, a tourist

map withlandmarks, and use them for

further practice. Get students to practise

both prepositions of location and

movement. Alternatively use themto

make true / false statements and get

students to correct them, for example

onamap of a shopping mall.

A The coffee shop is opposite the
department store

B Yes, that's right. 7 No, it's next to the
tl’q";‘t'<'r'-.'r_r‘.f'rrr store, elc

* Tip

stretcher a device for lifting and carrying a
sick injured ar dead person

mortuary a room in a hospital where dead
bodies are laken and stored

specimen / sample a small amount of
tissue or bodily fluid (blood, urine, etc ) that
is usedort

Additional activity

{weaker students)

Write these words and phrases on the
board. Without looking at rhe article, get
students to use them to make sentences
about Willham O’Neill's job.

think clearly — waste - dead bodie-
specimens - polite —walk

When they have finished, students can
check the article to make sure that thei
sentences are accurate

the handle is on the patient’s
right

the cabinet is closed

the wall lamp is switched on
there is a jug on the floor

the wheelchairis folded up
the curtain is fully drawn across
there is medication onthe top
shelf of the trolley

there are syringes and
bandages on the bottom shelf
of the trolley

the nurseis taking the
patient’s blood pressure

the nurse is wearing a fob
watch

Listening 1

Directions

the handle is on the patient’s
left

the cabinet is open

the wall lamp s switched off
there is a pot on the floor

the wheelchair is opened out
the curtain is half drawn across
there are sheets on the top
shelf of the trolley

there are syringes and scissors
on the bottor shelf of the
trolley

the nurse is taking the
patient’s temperature

the nurseisn't wearing a fob
watch

1-4 (» Do1-2 with the whole class While students are listening in 2, get
them to trace the route with their finger as they listen. Students do 3 in
pairs before they listen and check their answers When they are doing 4. get
students to take turns asking and answering.

Ow 11A 2C 3B
2 1 Pharmacy
31 Go 2 justhere

5 allthe way

Writing

Giving directions via email

2 Physiotherapy
3 into,through

3 Obstetrics
4 take,onvyour left

1 Students work in pairs. Check answers with the whole class by getting

individual students to read sentences aloud

O 1 right

2 across

3 along/down

4 first 5 right 6 next

2 When students have written their email, get them to swap it with a partner
who draws a simple map showing the directions given in the email They
then hand it back to the original writer, who checks it.

It’s my job

1 Get students to brainstorm a list and write it on the board or get students to
do it. Pre-teach stretcher, mortuary, specimen, sample Then get students to
read the text silently or aloud while you or a student ticks off the things on

the list that are mentioned in the text.

2 Dothis with the whole class Get students to correct the false statements.

Owx 1F 27T 3T 4F 5F 6T

3 Students dothis in pairs, then report back to the whole class. Get students

to spell the words
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Additional activity

(all levels)

For further speaking practice, give
students some prompts, for example
specimens — Renal Unit — Path lab
empty cardhoard hoxes — Pharmacy
wheelchair — Gynaecology — Ward 10
and get them to use them to make
conversations similar to the ones they
have just histened to They should add
their own ideas where necessary.

% Tip

Top margin

Cet students to search the Internet to find
out more about Jedrzey laxa-Rozen and his
flying wheelchair. (In 1998 he became
paraplegic as a result of a paragliding
accident However, since 2000 he has
continued flying and designed a flying
wheelchair.) Students could also research
opportunities for disabled people to take
part in other adventure sports Gel them t

prepare a short oral or written pre<entation

of what they find out

Additional activity

(stronger students)

Get students torecieate parts of the
article by making sentences using words
and phrases from il, which you give to
them, for example

climb stairs — highly advanced - balance
strong, light metal— voice commands
You could get students to write the
sentences or you could turn it mto a
game by dividing the class into teams
and awarding points to the team that
forms the first correcl sentence for each
prompt given

In and around the hospital 13

Ow 1 transport 2 lift,carry 3 dispose 4 collect, take
S produces 6 deliver, bring

4 while students read, get them to circle the verbs as they find them

L] [ ]
Listening 2
The porter’s office
@ With lower level classes, pause the recording after each conversation to

allow students time to write the notes. Check answers with the whole class
by getting students to read the complete sentence

O 1 disposablesyringes 2 awheelchair 3 empty bottles
4 Cardiology 5 swingdoors & maincorridor 7 stretcher
8 Radiology

Reading
Wheelchairs

Before students read the article, tell them that they are going to read an
article about wheelchairs Get thenito think about the difficulties that a
disabled wheelchair user might have and make a hist of idess and useful
vocabulary on the board.

With the whole class, discuss some questions they might want to ask about
each of the headings in the list, for example sport (What kinds of sports can

you do from a wheelchair?), chiidren (How might a child’s wheelchair be

different from an adult’s wheelchair?), history of wheelchairs (When was the
first wheelchair used? What were they made of?), etc. Accept any ideas as this
is simply a way of getting students to think about the topic.

Ow 1,3,5 and7are mentioned

2-3 Students do these exercises in pairs, then report back to the whole class

O= 21 wood

2 thesame strong, light metal as aircraft

3 usersdon’t need to use their arms or have someone to push

4 voice commands, the head, hand, tongue, and breath

5 travel up stairs, raise the user up high, balance on two wheels

1 armrests 2 commands 3 able bodied 4 self-propelled
5 manoeuvrability 6 all-purpose

Checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas

Key words

Go through the list of words to check students’ understanding.
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Background

A patient can be admitted to hospital in one of three ways:

as an outpatient (to see a consultant but not needing a bed)

as a day patient (needing a hospital bed for tests or minor
surgery but not needing to stay overnight)

as an inpatient (needing to stay in hospital)
it isrelatively easy to organize beds for inpatients who
come through a GP, but not so easy to predict numbers
who come through A&E (the majority of total
admissions). Because of the difficulty in predicting
numbers, a hospital has to keep a number of empty beds
available, and make estimates based on past statistics for
the time of year.
It is important that accurate and clear medical records
accompany patients from before admission and after
discharge, and that they document all treatment, test
results, and communications Medical records are
frequently referred to in law courts, and they are used for
research. In many countries there are laws which govern

Scrub up

who can have access to them They consist of material
such as

handwrnitten medical notes

computerized files

correspondence between health professionals

laboratory reports

x-ray films and scans

photographs

printouts from monitoring equipment.
As well as basic personal details, the form that is filled in
for every patient on admission contains details of past
hospitalizations and surgeries, the name of a personto
contact, whether the patient has insurance, and whether
there are any advance directives. These are instructions
from the patient about what efforts should or should not
be made to extend their life and who is to make medical
decisions in the event of them being in a coma. This
information is given a code nuinber, and in many
hospitals it is written on a plastic bracelet and fixed to the
patient’s wrist.

1 Getfeedback from students and write useful vocabulary on the board Do
not tell them yet whether theirideas are correct.

2 (p Check answers with the whole class. Get students to tell you which
words helped them to decide on their answers.

Ow 1e 2a

3b 4d 5¢c

3 Getstudents to say what they think the type of problem being presented is
(i.e. possible overdose, pregnancy, possible concussion, snake bite, spot on
face) and to give reasons for the order of priority they choose. Get them to

compare answers with another pair, then get feedback from the whole
class, getting students to give their reasons There is no one ‘correct’ answer
for this. Ask students it they can name the process that they have just
completed, i.e. sorting illnesses or injuries according to their sertousness so
that treatment can be allocated between them, and elicit or teach triage

Vocabulary

The admissions procedure

1 Students work In pairs Check answers with the whole class by getting
individual students to read the complete sentences aloud Check
pronunciation of the target vocabulary.
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Additional activity

(weaker students)

To check understanding of the target
vocabulary, get students to close their
books and ask them questions, for example 2
Where do patients sit while they wait for
treatment? (waiting room)

Which patients are seen first? (those with a
life-threatening condition)

What kind of information goes on a
hospital registration form? (personal

details) 1
Where does the doctor treat the patient?
(inacubicle) 2
etc
* Tip
To help students get started, tell a story
about a time you or someone you know was
admitted to hospital

-
* Tip
Units refer to units of alcohol. One unit of
alcohol is 10ml (1ct) by volume, or 8g by
weight, of pure alcohol. Current
recommendations are that men should
drink no more than 21 units of alcohol per
week (and no more than four units per day)
and that women should drink no more than
14 units of alcohol per week (and no more
than three units per day). As a rough guide,
there are three units of alcohol in a 500ml
glass of beer or a 250ml glass of wine
* Tip
Top margin
Get students to think about why hospital
admissions might increase in these 1

situations and what kinds of illnesses or
injuries might be involved They can then
check their ideas on the Internel

O= 1 waitingroom
4 apriority

& treatment

2 atriagenurse 3 annitial assessment
5 life-threatening 6 registration 7 cubicle

Students work in pairs or small groups to exchange stories. Circulate while
students are speaking and assist where necessary. Get each pair or group to
choose one story to tell in a feedback session to the whole class.

It’s my job

Brainstorm a list of the responsibilities of a hospital receptionist with the
whole class Write any useful vocabulary on the board.

Get students to cover the text and predict answers to the questions before
they read.

O 1 She needs to be diplomatic, strong, calm, and organized.
2 They often have bad handwriting and use too many abbreviations
3 Sheknows first aid, and understands medical terminology and

abbreviations.

Vocabulary
Patient record

Do this with the whole class. Get students to read the admission form
quickly and find the patient it refers to Ask students if they can remember
the story Jim Grady (the man sitting in the front row of chairs) told.

Students work in pairs, then check answeis with the whole class.

Ow 2 allergies 3 GP 4 nextofkin 5 intake 6 DOB
7 gender 8 medical history 9 maritalstatus 10 n/a
1 per 12 no

L -

Listening

A patient record form

9 Play the recording once. Students complete the form individually,
then compare answers with a partner Check answers with the whole class.
Play the recording again, if necessary.

O= Surname Hussein First name Mustapha Gender male
DOB1/9/82 Place of birth Karachi, Pakistan Occupation painter
Marital status single Next of kin brother, Yusuf
Contact no. 07709 401229
Smoking intake 20 per day Alcohol intake n/a
Reason for admission fell off a ladder and hit his head
Family history mentalillness: n/a diabetes: maternal grandparents
tuberculosis: n/a HIV/AIDS: n/a
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Additional activity

(weaker students)

To give students some simple question s
answer practice, get them to work in pairs
to ask and answer questions 2-7 onthe
admission form about themselves. (It is
probably better to omit question 8 as this
information is very personal.)

Additional activity
(weaker students)
When students have finished, get some of
them to report back on their patient.
Provide some prompts to help them, for
example
My patient is male / female. His / her name
15 His / her date of birth is

.He /She was born in
etc.

* Tip

Top margin

Ir small groups, get students to consider
how socks and tights might have caused
accidents (for example trying to put them
on or take them off causes falls) They could
also consider the dangers of other items of
clothing, for example trousers or shoes. and
invent stories about what happened, for
vxmnplr.- I'was Jr‘-i.'ujr;_q on my trousers
when Ilost my halance I fell through a
window and cut my heac.

2 G Before they listen again, gel students to try to complete the questions

Play the recording again, then check answers with the whole class.

O 1 happenedto 2 What'syour 3 Wherewere 4 Areyou
5 Doyou 6 Howmanyday 7 Areyou,anything 8 close,suffer

Speaking

1 Getstudents to make notes about their invented personal details and

circulate to assist if necessary.

2-3 While they are speaking, circulate and monitor question formation and
y P g ]

use of the target vocabulary. Make a note of any common mistakes for
remedial teaching later.

Language spot
Past Simple v Past Continuous

Read the notes aloud or get students to read them silently. Do the two tasks
with thelistening script with the whole class.

Ow= PastSimple
1 be-was give-gave take-took know -didnt know
make-made can-could scare-scared 2 be-was
worry -worried get-got 3 slip-slipped  fall-fell  hit - hit
4 step-stepped Dbite-bit be-was
5 see-saw check - checked
Past Continuous
1 wasfeeling 2 waswashingup 3 wasworking
4 waswalking 5 was looking

Students work individually to complete the sentences. Check
answers with the whole class by getting students to read the completed
sentences aloud.

O= 2 washolding, exploded,burnt 3 was getting out, closed, broke
4 was getting dressed, fell, hit 5 was listening, heard, went
6 wasrunning,chased, punched

Students work in pairs. When they have written their sentences, they
exchange them with another pair, who check that they have used the Past
Simple and Past Continuous correctly Too many variations are possible to
give a possible answer,

Students work in pairs or small groups to exchange stories. Circulate while
students are speaking and assist where necessary. Get each pairor group to
choose one story to tell in a feedback session to the whole class



% Tip

Top margin

Get students to work in pairs to discuss

the following questions about the quote:
Do they agree with it? What are the reasons
for fllling in forms in hospital? What would
happen if noforms were filled in?

Additional activity

(all levels)

To check understanding of the details of
the article, ask the following questions:
According to the article, why is doctors’
handwriting unclear?

Why do patients sometimes get the wrong
medicine’

Why was Ramachandra Kolluru fined
$225,000?

Apart from fatalerrors, what other
problems can be caused hy poor
handwriting, according to the article?
What do patients at Charing Cross Hospital
wear on their wrists or ankles? Why?

Additional activity

(stronger students}

After they have written their summary,
get them to write a second version
containing mistakes. They then exchange
it with a partner, who finds and corrects
the mistakes.

Hospital admissions 17

Reading
Bad handwriting

Discuss the questions with the whole class. Teach other useful words which
collocate with handwriting, for example bad. good. neat. untidy. legible.
illegible.

When students have exchanged examples of their handwriting, get them to
discuss the problems that unclear handwriting causes for the reader

Students read the article in pairs and answer the questions. Get them to
correct the false statements.

Ow 1F 27T 3T 4F ST 6F 7T

Do this with the whole class. Read out the definitions and get students
to scan the article for the matching word. When they find it, they should
raise their hands. When most of the students have raised their hands,
check the answer.

Ow 1 administrative staff
5 limb 6 fatalerrors

2 prescription 3 fined 4 ampulate

Writing
Patient summary

Get students tolook back at the admission form they completed for
Mustapha Hussein in Listening to help them find the mistakes.

Ow Mustaphaissingle, not divorced. He smokes 20 cigarettes a day,
not 40.There is a family history of diabetes on his mother’s side, not his
father’s.

Circulate while students are writing and assist if necessary. Alternatively,
students could write this summary for homework and bring it to the
next class. In either case, students could work in pairs and check each
other’s summary.

O Possible answer
Sarah Behr was admitted with a suspected fractured arm. Mrs Behr
is married, and works as a teacher. Her next of kin is her father, lan.
He can be contacted on 01792-793456. Mrs Behr does not smoke,
and drinks about ten units of alcohol per week. She is allergic to nuts.
There is a history of heart disease on her father’s side.

Checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point, Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas.

Key words

Go through the list of words to check students’ understanding,
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Background

Every day, through the doors of A&E departments, come
the victims of road traffic accidents, violent crimes,
accidents at home, suicide attempts, self-harming, contact
with toxic chemicals and radiation, burns, near drowning,
hypothermia, and so on. A&E departments also fill up
with people who should not really be there — people with
minor injuries like sprains, cuts, and grazes. So when is an

accident an emergency?

A&E staff normally consider an emergency to involve one

or more of the following:

loss of consciousness
heavy blood loss
suspected broken bones

chest pain lasting fifteen minutes or more

difficulty breathing
overdose or poisoning

Additional activity

(stronger students)

After the class discussion, draw up a
single list of items for the whole class by
getting students to vote onthe ones that
they would take

Additional activity

{weaker students)

Use the items to review countable and
uncountable nouns, for example get
students to say whether they would
use a or some with each of the items
in thelists

There are established procedures for dealing with
casualties of major incidents such as terrorist attacks,
large fires, and multiple road traffic accidents. One of the
first things is to determine who is a priority and needs to
be treated immediately, and who can wait. This is called
triage. One method is to colour code patients like this:
blue (patients who are severely injured and will die)
red (patients who need immediate surgery or other
life-saving action)
yellow (patients who are stable but who will need
hospital care)
green (patients who will need to see a doctor, but not
immediately)
white (patients who only require first aid and
home care)
Working in A&E can be very stressful, and it is not
uncommon for staff to suffer trauma, nightmares, and
anxiety as a result of the emergencies they deal with

Scrub up

To set the scene, ask students what they can see in the picture, Read the
instructions and the two lists of items aloud. Explain any new vocabulary.

Ow

Possible answers

Medical

adhesive tape —many uses, not just medical

disposable gloves — useful for storing water, for example
Morphine —there is nothing else to relieve a sick or injured person
hypodermic needles —to administer the Morphine

a first aid manual

General

a box of matches — essential for cooking, heating, and signalling

a compass —necessary in any featureless environment

a knife—a blade is necessary for alt kinds of purposes

a cooking pot — heavy, but without it you'd be restricted to unboiled
water and raw food

soap - keeping clean is essential for health and morale



Additional activity

{all levels)

Get students to prepare three separate
checklists for each condition. They could
use tick boxes, decorative headings, and
simple illustrations to make the lists look
visually more interesting.

* Tip

Before students do the Speaking activity, get
them toinvent a name for the helpline (for
example Health Hotline, Emergency
Hotline). Review some basic telephone
language by teaching oreliciting the
following phrases.

Helpline nurse

Good morning / afternoon / evening. Health
Hotline. Nurse Caroline speaking.

How can I help you?

Tell me exactly what happened.

I need to ask you some questions.

Stay calm.

etc.

Patient

Can you help me, please?

It's an emergency

Should I (give him something to drink)?

etc.

Additional activity

(weaker students)

Students write down one of the
conversations they practised in the
Speaking activity.
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Vocabulary
First aid

1 After students have discussed the questions in pairs, do a whole-class
feedback session and compare answers

2 Students work alone to complete the sentences, using a dictionary to help
them if necessary.

O 1 Sterilize 2 Makesure 3 puncture 4 remove 5 Squeeze
6 Keep 7 Immobilize 8 Treat 9 immerse 10 Check for
1 Swab 12 Apply

3 Checkanswers by getting students to read the completed sentences aloud
Ow Possible answers

a 1,3,11.12 b 4,89,10 ¢ 2.5.6,7

4 Check answers with the whole class. Students can discuss whether they
agree or disagree with suggested instructions

Language spot
Instructions

Read the notes aloud and get individual students to read the example
sentences. Refer them back to Vocabulary for more exampies.

1 Toturnthis into a fast-paced actvity, read out the beginning of the
sentence and get students toraise their hands when they have found the
appropriate ending, and then read it aloud. Then get another student to
read the complete sentence.

Ow 2 32 4e 5f 6i 7h 8b 9g 10c

2 When they have finished, get students to read their instructions aloud.

Speaking

1 Give students a few minutes to read the instructions. Student A should
think about or make notes on the questions they will need to ask. Student B
should read their notes and think about how they will formulate their
responses. Circulate while students are speaking and monitor appropriate
use of the Imperative and the target vocabulary.

When students have finished speaking, get one or two pairs to present
their conversation. The rest of the class should listen and be prepared to
comment on one positive thing about the presentation, for example a
useful word or phrase that was used, and one thing that could be improved.

2 Repeat the procedurein1.
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* Tip

Top margin

Read the information about a defibrillator
and look at the picture. Explain thal the
abbreviation AED (automated external
defibrillator) is also used. Students will hear
this abbreviation in the Listening activity.

* Tip

If possible, use a CPR training dummy to
practise these instructions, for example
read the instructions aloud one by one
and get students tocarry them out on
the dummy.

* Tip

Top margin

Get students todiscuss some questions
around this topic, for example What other
people could have this training? (for
example bus drivers, police officers).

Do you think that all taxi drivers will be
willing to learn how to help women give
birth? Why / Why not? Students could
also search the Internet for more
information on this quote, or for other
interesting similar stories.

L] L]
Listening
Instructions
Students work in pairs or small groups to put the pictures in order. Do the

description stage with the whole class, writing any useful vocabulary on
the board.

Ow 1d 2b 3e 4a 5¢
&» Students listen and check their answers. Then get students to describe
again what is happening in each picture.
G Get students to try to answer the questions before they listen again.

Afterthey have listened again, check answers by getting students to read
the sentences aloud with the correct option in place.

Ow 1two 2 four 3 fifteen 4 200 5 above and below
6 second 7 lidocaine 8 100 mlover two minutes

&9 Check that students know what CPR stands for (cardiopulmonary
resuscitation). Students do this exercise in pairs. Check answers by getting
students to read the complete sentence aloud.

Ow 1 Give 2 Give 3 Support 4 hold 5 Put & Stand

7 press 8 Check 9 repeat 10 setup

L]
Reading
Discuss the pictures with the whole class. Write any useful vocabulary on
the board.
After students have discussed the questions in pairs, do a whole-class
feedback session
Read the questions aloud one by one and get students to scan the article for
the answers. Then get them to read it again more slowly.

Ow 1no 2 anurse 3 thebaby 4 weli

Get students to read paragraph 5 again, then close their books. Get them to
write the instructions in the correct order, then check answers with the
whole class. Students can then open their books and re read paragraph 5



Additional activity

(all levels)

If possible, invite a paramedic to your
class to give a short talk, even if the talk is
sivenin the students’ own language
Students could be asked to prepare
questions beforehand and make notes
during the talk. They then write a short
summary of the talk in English.

Additional activity

(stronger students)

Get students to find out about the
responsibilities of a paramedic in their
own country. They then write a brief
report or make an oral presentation to the
class.

* Tip

Focus on the phrase paramedics don't think
twice. This means that they don’t hesitate
or delay, but actimmediately.

* Tip

Top margin

Get students to find out the traffic accident
statistics for their country and compare it
with other countries around the world. They
could also research what are the most
common causes of traffic accidents and
find out about road safety campaignsin
their country.

* Tip

Students could write the sentences in class,
and then prepare the poster itself for
homework, using a variety of fonts, icons,
and itlustrations for visuai interest
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It’s my job

Before students look at the text and the questions, get them to discuss what
they know about the work of a paramedic, for example What kinds of things
do they do? What skills and qualities do they need? What kind of training do
they get?

Students read the text silently and underline the words which answer the
questions. Then check answers with the whole class.

Ow 1 Whenhewasa boy
2 twoand a halfyears
3 Making quick decisions, communicating clearly,and keeping a
clear head in difficult situations
4 People under the influence of drugs and alcohol

Students work in pairs to form the word combinations.

Ow 2¢ 3d 4f 5a 660b

Students work in small groups to discuss this question, making notes on
their answers and giving reasons for them. Then share theirideas with the
whole class.

Signs and symptoms
Shock

Allow students plenty of time to read the introduction and to complete the
sentences, using dictionaries if they need to When they have finished, get
students to read the completed sentences aloud, checking for appropriate
pronunciation of any unknown words.

O 1 centralnervoussystem 2 coma
4 Cardiovascular 5 respiratory
7 dangerously / abnormally 8 Gastrointestinal
10 abdominal

3 abnormally / dangerously
6 Blood pressure
9 intestines

Writing
Information poster

First get students to decide what instructions they would like to give.
Remind them to use Imperatives and refer them back to earlier exercises
and texts to help them with vocabulary.

Checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas.

Key words

Gothrough the list of words to check students’ understanding



Additional activity

{all levels)

If possible, invite a paramedic to your
class to give a short talk, evenif the talk is
given in the students’ own language.
Students could be asked to prepare
questions beforehand and make notes
during the talk They then write a short
surnmary of the talk in Enghish.

Additional activity

(stronger students)

Get students to find out about the
responsibilities of a paramedic in their
own country. They then write a brief
report or make an oral presentation to the
class.

* Tip

Focus on the phrase paramedics don 't think
twice This means that they don’t hesitate
or delay, but act immediately.

* Tip

Top margin

Get students to find out the traffic acadent
statistics for their country and compare it
with other countries around the world. They
could also research what are the most
common causes of traffic accidents and
find out about road salety campaigns in
their country.

* Tip

Students could write the sentences in class,
and then prepare the poster itself for
homework, using a variety of fonts, icons,
and illustrations for visual interest.
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It’s my job

Before students look at the text and the questions, get them to discuss what
they know about the work of a paramedic, for example What kinds of things
do they do? What skills and qualities do they need? What kind of training do
they get?

Students read the text silently and underline the words which answer the
questions. Then check answers with the whole class.

Ow 1 Whenhewasa boy
2 twoand a half years
3 Making quick decisions, communicating clearly,and keeping a
clear head in difficult situations
4 People under the influence of drugs and alcohol

Students work in pairs to form the word combinations.

Ow 2e¢ 3d 4f 5a 66b

Students work in small groups to discuss this question, making notes on
their answers and giving reasons for them. Then share their ideas with the
whole class.

Signs and symptoms
Shock

Allow students plenty of time to read the introduction and to complete the
sentences, using dictionaries if they need to. When they have finished, get
studentstoread the completed sentences aloud, checking for appropriate
pronunciation of any unknown words.

Ow 1 centralnervoussystem 2 coma 3 abnormally/dangerously
4 Cardiovascular 5 respiratory 6 Blood pressure
7 dangerously /abnormally 8 Gastrointestinal 9 intestines
10 abdominal

Writing
Information poster

First get students to decide what instructions they would like to give.
Remind them to use Imperatives and refer them back to earlier exercises
and texts to help them with vocabulary.

Checklist

Gothrough the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas.

Key words

Go through the list of words to check students’understanding.



22 Units

Background

Pain is an essential survival mechanism, for it warns us
that something is wrong. Pain has an emotional
component and is not the same for everyone, which
makes it notoriously difficult to measure and compare.
Tolerance of pain is influenced by genes, culture,
conditioning, and education. Children, for example, have a
greater sensitivity to pain than adults, and despite the
common view to the contrary, many studies show that
men have a higher pain threshold than women.

Pain is either acute or chronic. Acute pain is short-term,
and chronic pain lasts longer than the injury that
caused it.

The body’s organs contain few pain-receiving nerve
endings, so internal injuries often cause referred pain,
where pain is felt in another, unrelated part of the body.
Thisis why, for example, the pain of a heart attackis felt in
the left shoulder,arm. or hand.

Assessing pain is an important part of diagnosing an
illness and measuring the progress of treatment. One

# Tip Scrub up

Remind students that we use the or your
before parts of the body.

method is the McGill Pain Questionnaire, which consists
of a list of adjectives which the patient chooses from to
describe their pain. Words are not always reliable, and
many nurses and doctors prefer a numerical scale (0 is no
pain and 10 is the worst pain you can imagine). The Verbal
Pain Scale is another method which uses vertical lines in
colours ranging from light blue (no pain) to bright red
(severe pain).

The fact that we instinctively deal with pain by rubbing
the part that hurts suggests to scientists that stimulating
touch signals closes a‘gate’to pain signals. Physiotherapy
and acupuncture take advantage of this phenomenon.
The gate can also be shut by the release of pain-relieving
opioids, either produced naturally by the body or
introduced artificially in the form of analgesics like
Aspirin and Morphine. Psychological stress can
temporarily shut off pain too, which is why a footballer
may continue to play despite injury and a soldier continue
to fight despite wounds.

1 Before they do this, point to the parts of the body mentioned to make sure
students know where they are.

2 The aimof this exercise is to measure how sensitive different parts of the
body are. Demonstrate the activity with a student first. Touch the back of
their hand with the two points of the bent paperclip one ortwo centimetres
apart, and tell them to say how many points they feel (it should be two at
first). Gradually reduce the distance and repeat until they can only feel one.
When this happens, measure the distance between the points and write
the distance on the board. Tell students to work in pairs, testing different
parts of the body in the same way. The lower the distance between the
points, the more sensitive the part.

3 Find out from students how their results compared tc their guesses in 1.



Additional activity

{all levels)

Get students to think back to their own
experiences of pain, which they discussed
in1. Which of these expressions and
adjectives would they use to descnibe the
painthey felt? For example After the
operation on my hand, I felt a throbbing
pain fordays afterwards

* Tip
With weaker students pause after each

conversation to allow them time to answer
inTand 2.

Additional activity

{all levels)

Get students to read the conversations in
the listening script and underline any
additional words and phrases to do with
pain, for example it never goes away, it
comes and goes, it gett worse at night
Students can also underline the vanou
ways in which the nurse asks aboul pain
for example Are you still in pam?, How's
the pain today?, How often do you get the
pain?, Does it feel the same all the time?,
When did (it) start?

Additional activity

(stronger students)

Get students torole-play a conversation
between a nurse and a patient suffering
from one of the conditions in 3 They
should refer back to the words and
expressions practised in Vocabulary and
Listening to help them Get some pairs to
present their conversation to the whole
class. For homework, students write up
their conversation

Additional activity

(stronger students)

In pairs, students wrile three true / false
sentences about the painkillers. They then
exchange them with another pair, who
decide if they are true or false and correct
the false statements

Additional activity

(weaker students)

Students compare three other items,
either everyday items (for example their
English books, local restaurants, or coffee
shops, etc) or to do with nursing (for
exarmple three other kinds of medication,
three jobs students are interested in, etc.).

Pain 23

Vocabulary
Describing pain
Start students off by answering the first two questions yourself.

Students work alone to match the words with the descriptions, then
compare their answers with a partner.

Ow 1f 2h 3g 4e 5b 6c 7a 8d

Students work in pairs, using a dictionary to help them if necessary
Adjectives should be approximately in the order shown below.

O=w Possible answer
not bad, slight / mild, moderate / quite bad, severe,agonizing /
unbearable

Listening 1
A pain chart

1 Gy Explain orelicit the meanings of constant (all the time), frequent (most

of the time), occasional (from time to tune)

Ow 1 2 3 4 \ 2
burning v
stabbing
throbbing v
shooting v
constant v
frequent v
occasional
mild
moderate v
severe v
getting better v
getting worse v v
staying the same v

AN
AN

2 G» When students have completed this task, check answers by getting

individual students to read the completed sentences aloud

Ow 1in 2 there’s 3 have,in 4 got,in 5 keep,down

After they have discussed with a partner, students join with another pair to
exchange ideas. Check answers with the whole class

Language spot

Making comparisons

Students work alone to read the examples and match them with the rules
Ow 1e 2a 3b 4c 5d

Get students to exchange their own sentences with another pair for
checking.

Ow 1 moreeffective 2 cheaper 3 more side effects
4 the most effective  5-7 students’ ownanswers
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* Tip

gas and air a mixture breathed in through
a mouthpiece or mask to relieve mild pain
during labour

Pethidine medication to relieve moderate
orsevere pain during labour

epidural medication injected around the
spinal cord during labour to relieve pain
numb having lost all physical feeling

Additional activity

(all levels)

Inteams, students make sentences using
the words they have practised in
Pronunciation. Set a time limit for
students to write as many sentences as
they can.If possible, they should use two
or more of the words in one sentence
Teams get one point for each word they
use and pronounce correctly. The team
with the most points wins.

Additional activity

(weaker students)

Ask further questions to extract more
information from the article on pain, for
example

What happens in the body when we

feel pain?

What are the two types of pain called?
What is the difference between them?
How do drugs relieve pain?

What other methods are there of relieving
pain, apart from drugs?

What is neuropathic pain?
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Listening 2
Pain relief
Gy Before listening, ask students what methods of pain relief in labour
they know, and which ones individuals would choose. Pre-teach gas and air,
Pethidine, epidural, numb. After students have listened and underlined the
correct words, check answers by getting individual students to say
complete sentences aloud. They should also add any further information
they can, for example Their babies are different sexes — Janice has a gir],
Karen has a boy, etc.

O 1 differentsexes 2 gasandair 3 didn'tmake 4 all
5 didn'thave 6 all

@» When students have completed this task, check answers by getting
individual students to read the completed sentences aloud.

Ow 1 relieve 2 wearsoff 3 feel 4 became 5 copewith
6 tookaway 7 gol 8 losing

Pronunciation
13/, leal, [al

Make sure that students understand the phonetic symbols before they
begin. Get students to say each word quietly to themselves to help them
decide which column to put it in.

G» Students listen, repeat, and check their answers.

Ow /37 hurt, nurse, first, worse
‘cal air, care, hair, where
/ol ulcer,doctor,appointment, tumour

Reading

Ask students to make notes of their discussion. Do a whole class feedback
session, writing any useful words or phrases on the board

Get students to correct the false statements.
Ow 1T 2F 3T 4F 57

Students do this alone, then compare answers with a partner. Check
answers with the whole class by getting students to read the completed
sentences aloud.

Ow 1 protect 2 treat 3 manage 4 prevent 5 control
6 suffer
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* Tip

Get students todo an oral summary of the
answers to the questions in the pain chart,
forexample Maria is in pain after a fall. The
pain is constant and frequent, etc. This will
be helpful preparation, espec ially for
weaker students, for the Writing task which
follows.

Additional activity

(stronger students)

Get students to find out more about the
non-drug methods of pain relief
mentioned in the article — hypnosis.
acupuncture, massage, and electronic
stimulation of nerves. Get themto write a
brief sumrnary of each one
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Patient care
Questions to assess pain

Get students to practise saying the questions with the appropriate stress
and intonation, in preparation for the Speaking activity which follows

Ow 2f 3e 4g 5c¢c 6d 7Th 8a

Speaking

Give students time to read the instructions and think about their answers
When students have finished, get one or two pairs to present their
conversations.

Writing
A pain report

Read the report aloud and get students to raise their hands when they think
they hear a mistake

Ow begn began
Enafahaae s over the abdomen
B worse
et ber bbb side of the abdomen

e is / gels worse

Circulate while students are writing and assist if necessary. Alternatively,
set this task for homework

Body bits
Areas of referred pain

Refer students to the explanation of referred pain in the top margin. When
pairs have completed the task, get them to compare their answers with
another pair.

Ow 1k 2a 3c 4g 5h 61 7f 8e 9d 10b 1|

Checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas.

Key words

Go through the list of words to check students’ understanding.
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Background

Symptoms are the physical conditions that indicate an
illness, and are usually described as either strong, mild, or
weak. Many illnesses have symptoms in cornmon, such as
nausea, high blood pressure, etc., whereas other
symptoms are rarer and specific to a narrow range of
illnesses. The most important symptom thatleadstoa
diagnosis is called a cardinal symptom, and the
symptoms that cause a patient to seek medical help are
referred to as presenting symptoms.

Symptoms are the things that are noticed by the patient,
whereas signs are the objective evidence of an illness
which can be observed by doctors and others. So painis a
symptom, and a low blood cell count is a sign. Some
features can therefore be both signs and syrptoms

Symptoms can be classified into the following:
general symptoms such as loss of appetite, tiredness,
pain, convulsions, and dizziness

neurological / psychological symptoms such as
anxiety, insomnia, and unsteadiness

ocular symptoms such as blurred vision, double vision,
and loss of vision in one eye

gastrointestinal symptoms such as bloating, diarrhoea,
vomiting, blood in stools, and indigestion

cardiovascular symptoms such as chest pain and
abnormal heart beat

urological symptoms such as incontinence, difficulty
urinating, passing a lot of urine, and impotence

pulmonary symptoms such as coughing,
hyperventilation, chest pain, and shortness of breath

integumentary (skin) symptoms such as rashes,
itching, blisters.and swellings

Additional activity

(weaker students)

To help students with the vocabulary, get
them to give you some examples of any
illnesses or injuries they have experienced
or know of which include these
symptoms, for example a runny nose

(a cold). itching (an insect bite), sickness
(food poisoring), ¢te

* Tip
moan tosay that you arc uriiappy
annoyed about somethirg

Scrub up

1 Check answers with the whole class Get students to say the seven words
aloud before they listen. Explain or elicit their meaning.

2 Gy Listen and check answers, then listen again and repeat the words.

Ow 1 diarrhoea 2 nausea
6 bruising 7 tiredness

3 cough 4 numbness 5 aching

3 Get studentsto use their dictionaries. Note that many of the answers are
a matter of opinion, but check that students understand the meanng
of the words.

Listening 1
Symptoms

1 G9 Getstudentsto tell you what kinds of symptoms they think they will
hear for each of the three conditions. Pre-teach moan Play the recording
once, and check answers with the whole class.

Ow 1¢c 22 3b



Additional activity

(weaker students)

For further practice with question tags,
divide the students into two teams. Read
out the beginnings of some sentences and
get students to complete them with the
correct question tag. The first team to call
out the correct answer wins a point.

1 Youaren't feeling sick, ? (are you)

2 MrJones is in the waiting room, ?
(isn'the)
3 Sam Watts has broken his ankle, ?

(hasn't he)
4 Hedidn't have a fever, ? (did he)
5 She hasn't had an operation before,
? (has she)
6 Hetakes his rmedication every day,
? (doesn't he)
7 She'sbeentothe toilet,
she)
8 Helooks tired, ? (doesn’'t he)
9 She's waiting for an x-ray,
she)
10 Ican use this wheelchair,

Additional activity

(stronger students)

Play this fast-paced game with stronger
students. Divide the class into several
small teams. Give them one or more
words (see below for sorne examples)
which they must use ina sentence or a
question. The first tearn to formulate a
correct sentence or question wins a point

? (hasn't

(isn't

? (can’t 1)

tired /red stitches
painful / dizzy sneezing
swollen / itchy comfortable

* Tip

To help students with Language spot 3, ask
some comprehension questions before they
begin, for example What happened to Mrs
Hales? Which parts of her body hurt? Has she
had an x-ray? Is she taking uny medication?
Write some prompt words on the board
which students can use to help them
reconstruct the conversation

* Tip

Top margin

Get students to explore the topic of

taking time off work in a class discussion
and / oron the Internet, for example the
kinds of illnesses that are most commonly
reported. the reasons for calling in sick, the
cost to the economy, what companies are
trying to do to reduce the number of sick
days taken, etc.
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2 ) Pause after each conversation and get students to tell you which words

4

they heard.
Ow deformed numb achy
fump fever dizzy
bruising redness, red sick
swollen tired, tiredness constipated
painful

G» Check answers withthe whole class by getting students to read the
completed questions aloud. Play the conversations again, getting students
to focus on the appropriate stress and intonation

Ow 1 does 2 isntit 3 Is 4 Canyou 5 areyou
6 Haveyougot 7 Any 8 How'sit
9 Doyoufeel 10 doyoufeel 11 Whatabout
Language spot
Question forms

Work through the notes with students, getting them to read the example
sentences aloud.

Students work in pairs to match the beginnings and endings ot the
questions.

Ow 2e 3a 4¢g 5h 6f 7d 8c

@ P]ay the conversation once so that students can check their answers and
then again, to help them prepare for 3

When students have finished, play the conversation again and get them to
read the Listening script as they listen.

Point out that there are several possibilities for each question Accept any
reasonable answer, as long as the question has been correctly formed

Gy Play the conversation so that students can compare their answers

It’s my job

Students work in pairs. Get them to write sentences correcting the false
statements. Check answers with the whole class

Ow 17T 2F 3T 4F S5F
Signs and symptoms
Night coughing

Get students to skim read the four descriptions to get an idea of the topics
then work in pairs to complete the texts. Explain or elicit the meaning of
wheeze (breathe noisily and with difficulty).

O 2 occurs 3 has

8 are 9 accompanied

1 wheeze
7 sounds

4 make 5 get 6 breathe
10 coughingup
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Additional activity

(all levels)

Students have a brief discussionin groups
or as a whole-class activity about the job
of a helpline nurse, using the following
questions:

Have you ever called this kind of helpline?
If yes, was it helpful?

Would you like to be a helpline nurse? Why
/ Why not?

Whatdo you think are the good and bad
points of this job?

Additional activity

(weaker students)

Get students to write out one of the
dialogues they have in the Speaking
activity.

% Tip

You could set the Writing task for
homework At the beginning of the next
class, students exchange their reports with
apartner and chieck cach ether’s work

- -
Listening 2
A helpline call
¥ Check answers by getting students to report the information in

complete sentences, for example The patient is a seven-year-old boy. He
wheezes when he is breathing in, etc

Ow 17 2 breathingin 3 no 4 yes 5 no 6 yes

Get students to check the information against the descriptions in Signs and
symptoms, then check answers with the whole class.

O= The child may have either a bad cold or pneumonia. His lowish
temperature makes a bad cold more likely, but the wheezing could
indicate something more serious.

Speaking

Give students time to read the instructions and think about their answers,
and to practise formulating the questions. Circulate while students are
speaking and make a note of any mistakes in the target vocabulary for
remedial teaching later. When students have finished, get one or two pairs
to present their conversations

Writing
Symptom report

Read the report aloud and get students toraise their hands when they hear
amistake, and correct it.

O e
o - i

loss of appetite
admitted to hospital
painin herlower right side

Read the notes with the whole class. Students write a report, using the text
inlas anexample. Students exchange their reports with a partner, who
checks it for mistakes and hands it back for correction

O Possible answer
Yesterday lvan Abashev was vomiting, had diarrhoea, and complained
of headaches. On admission to hospital, he had severe abdominal
pain and a high fever.Today he is complaining of weakness and is
shivering. He says he has a constant stabbing pain in the left side
of his abdomen.

Project

Allow students to choose one disease to research for homework.
Alternatively, allocate each topic to individual students or pairs of students
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- L]
* Tip Reading
overwhelming very great; total
recurrent happening often or regularly
hypochondriac a person who often

1 Get students to list the kinds of symptoms they experienced and the kinds
of things their doctor said. Check answers with the whole class.

imagines they are ill when they are not 2 Pre-teach overwhelming, recurrent, hypochondriac, persistent. Students first
persistent happening frequently or without read the whole article to get the gist. Then they read it again and do the
NMEERE PR exercise, correcting the false statements.

*Tip Ow 1F 2T 3T 4F SF 6T

Top margin 3—4 Students do these exercises in pairs. Check answers with the whole class

After reading the article on mystery 1 i Fati | ] | ksl 1
syndromes, discuss this quote with the Ow= 3 Chronic Fatigue Syndrome — appetite, muscles, neck, sleep, throat

whole class —what do you think Dave Gulf War Syndrome —arms, head, mood, skin
Harries means? Why do you think he has 42¢g 3h 4e 5¢c 6d 7a 86D
lost faith in doctors? Do you agree with this

view?
L]
Additional activity BOdy bits
(stronger students) Tongue diagnosis
Get students to prepare short written
reports on each iliness in Project and use Get students to read the text silently, then close their books, and answer the
them tostart a folder, wall chart. or following comprehension questions:

electronic document of common ilinesses

which can be added to throughout the
course. At the end of the course. students What aspects of the tongue do they examine to diagnose illness? (the colour.

will have their own mini-reference book of movement, width, and tip)

illnesses.

What do zetsu shin practitioners look at? (the tongue)

What else do they say they can find out from looking at the tongue? (the
patient’s personality)

1 Studentswork in pairs to complete the text, using dictionaries to help them
if necessary. Check answers with the whole class

Ow 1 problems 2 indicates 3 disorder 4 effectively 5 sign
6 condition 7 balance 8 thinking 9 state 10 aggressive

2-3 Once students have finished working in pairs, do a whole-class feedback
session on their response to zetsu shin. Do a quick survey of the whole class,
getting students to raise their hands if they (a) accept it completely.

(b) think it's completely unacceptable, or (c) accept some parts, but reject
others. Get students to give reasons for therr answers

Checklist

Go through the checklist with students. Get therm to tell you which
activities in the unit helped them practise each point, Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas.

Key words

Go through the list of words to check students’ understanding
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Background

Anyone who is healthy, under 40, and living in a
developed country now has a good chance of surviving
past 100. But surveys show that many people think that
old age means onty boredorm and mental and physical
decay, and do not see any advantage in this.

The medical problems associated with old age are
classified by gerontologists under the four Is (also known
as ‘The giants of Geriatrics’):

intellectual impairment / confusion

immobility

instability

incontinence
These problems are seriously disabling, and elderly people
are often highly dependent on nursing care. Many are
bedridden, and though neurodegenerative diseases are
the main areas of research, depression, sleep disorders,
problerns with eating, and skin breakdown are also issues
for the elderly and for the people who take care of them
Physical and emotional abuse by relatives and care staff is
also now receiving attention from health authorities and
the police in a number of countries.

Scrub up

Studies show that chronic impairments in elderly people,
such as deafness and muscle weakness, are frequently
mistaken for failing mental abilities. Thus, an elderly
woman admitted to A&E after a fall may be referredtoa
social worker to judge if she is able to take care of herself,
whereas, if she were 40 years younger, there would be a
full medical investigation.

Gerontologists argue that it is possible to grow old and die
without losing faculties to dementia, But while many
believe that ‘old’is just a state of mind, in reality factors
suchas the loss of a lifetime partner, and a sense of
uselessness and social isolation after retirement, tend to
make the elderly more prone to apathy and depression,
which increases vulnerability to disease

Elderly people can be very demanding to nurse. They can
often be inattentive, with disorganized thought and
speech, and disturbed behaviour. But geriatric nursing has
rewards too. Unlike most other nursing specialisms, the
fact that elderly people are in long-term care means that
nurses do get opportunities to build meaningful
relationships with their patients.

1 Askstudentstothink of a grandparent or neighbour and to make notes of
their answers to the questions before exchanging ideas with a partner. Do
whole-class feedback and write any useful words or phrases on the board.

* Tip
complication a new disease or condition

that appears during the course of another
disease

2 Pre-teach complication. Students do this activity in small groups, with one
student writing down the group’s ideas.

O-x Possibleanswers

medication —less able Lo tolerate medication, may find it difficult to

* Tlp

Remind students that they will need to
use comparatives in this discussion and
refer them back to Unit 51f they need help
with this.

follow regime

getting around - may need help

diagnosis — more complex, may suffer from a whole series ot
conditions which affect each other

daily tasks — more likely to need help, for example with feeding,

washing, toileting, dressing, etc.
home —may not receive the care they need

attitude of staff — staff may be patronizing, symptoms can be
dismissed as related to ageing, and not fully investigated, younger
patients may be given priority for treatment

food - may lack the appetite to take in the nutrition they need, may
have difficulty feeding themselves

recovery — generally slower, may not be able to follow treatment,
for example medication, physiotherapy



Additional activity

{all levels)

Find out if students have any personal
experience of care homes, forexample if a
relative lives in one, if they have ever
visited or worked in one. Get them to
describe their experiences and / or get
other students to ask them questions.

* Tip

care home a place where elderly people are
cared for by trained staff.ie.notina
hospital or in their own homes

stimulation something interesting or
exciting that makes you more active or alert

Additional activity

(stronger students)

Care homes may be relatively uncommon
or not widely accepted in some cultures
Get students to discuss cultural attitudes
to the elderly and care of the elderly.

* Tip

neuron a type of cell that receives and
sends electrical messages between the
brain and the body

* Tip

Some simple brain exercises that you could

tryinclass are;

e Start at 500 and count down, subtracting
6,7,0r9eachtime.

® Think of a country, food, activity, colour,
etc. beginning with different letters of
the alphabet.

e Put ten everyday objects on the table and
get students to memorize their location
and then close their eyes. Move an item,
and get them to look again and tell you
which item has been moved.
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mind - may find it hard to understand what's wrong, what decision to
make (for example whether or not to have surgery, go home, etc ),
more likely to suffer from loneliness and depression

complications — more likely to suffer from these, and they can have a
worse effect, also more likely to suffer pressure sores

Listening 1
A care home

1 Explain or elicit the meaning of care home. After students have discussed
the questions, make alist of advantages and disadvantages on the board.

2 (9 Getstudents to listen and tick off the things they hear which are
already on the list of advantages and disadvantages on the board.

3 (9 Pre-teach stimulation.

Ow Edith doesn't like Barbara, bingo, coach trips, the food
Edith wants respect, privacy, more stimulation, independence,
togo home

Reading

1 Get students to share their answers with the whole class, and describe how
it felt to write with the wrong hand.

2-3 Pre-teach neuron. Get students to do these exercises in pairs and check
answers with the whole class.

Ow 2 1T 2F 3F 4T 51
3 1 coordinate 2 rewire 3 degenerative brain diseases
4 mentaldecline 5 age-related 6 motor skills

4 When they have done the exercises, get students to explain how it felt to do
them.

Signs and symptoms
Alzheimer’s disease

1 When students have discussed this question for a few minutes in pairs, get
them to share theirideas with the whole class. Write any useful words or
phrases on the board.

2 Give students a few minutes to quickly read the list of signs and symptoms
Referthem to the explanation of ADLs in the top margin.

3 Dothe first three with the whole class, getting one student to read the sign
or symptom aloud and another to decide if it is connected with movement,
thought, or behaviour. Then get students to work in pairs. At the end, ask
which ones partners disagreed about.

O-w Possible answers
forgetting recent conversations orevents = T
minor changes in abilities and behaviour=M/B/T
repetition =1
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needing some help with ADLs = M
wandering = B

loss of interest in other people =B/ T
unusual behaviour = B

shuffling gait = M

needing constant help with ADLs = M
forgetting names =T

complete loss of memory =T

inability to recognize familiar people, objects, or places =T
getting easily upset or aggressive = B
confusing nightandday =T
confinement to bed or a wheelchair = M
difficulty in swallowing = M

loss of speech =T

Language spot
will

1 Work through the first three bullet points with the students, getting them
toread the example sentences aloud. Then students do the exercise in pairs
Check answers with the whole class.

O= 1 willopen(F) 2 'lisleep(P) 3 sShallt(D) 4 ’llbe able (F)
5 'llhave (D) 6 ‘ll probably (P)
2 Read the last bullet point and get students to do the exercise.

Ow 3l 4see 5wl 6 do 7 Will 8 stand 9 'l 10 fall
'l 12 won't

* Tlp 3 &9 Playthe recording so that students can confirm their answers and listen
Weaker students could listen and quietly for pronunciation, stress, and intonation. Circulate while students are
speak both parts of the conversation before speaking and monitor pronunciation, stress, and intonation

they practise it in pairs ] ) ]
4 For homework, get students to write one or two sentences on each topic.

Additional activity

(all levels) Vocabulary

Students discuss or write down some .

future facts or predictions about their Problems and aids

town or city. Topics could include 1 Check answers with the whole class by getting students to make complete

shopping, leisure tacihties, roads, public sentences, for example An elderly person who cannot leave her bed is

transport. housing, hasprtals. et bedridden. Check that students use the correct stress in the target
vocabulary.

Ow 2g 32 4i 5b 6f 7d 8h 9e

2 Do this as a whole-class activity, checking that students pronounce the
words correctly

Ow 1j 2g 3f 4e 5d 6k 7i 8b 9c 101
Ma 12 h

3 Circulate while students are speaking and assist if necessary. Do whole-
class feedback, getting students to explain what each item is used for, for
example A walking frame is used for helping people who are immobile to get
around. Accept any reasonable answers.



* Tip

dizzy feeling that everything 1s spinning
round; unable to balance

restricted movement inability to move
around freely

Additional activity

(stronger students)

Get students to skim-read the Listening 2
scripton p128 and find the questions the
nurse asks which match the headings in
the table in1. They copy them into thei
notebooks and memorize them They then
work in pairs to reconstruct the dialogue
between the nurse and the elderly
patient’s daughter, referring only to the
answers in the table.

Additional activity

(weaker students)

Get students to write down sentences
which describe the patient, using the
headings in the bullet point list This will
be useful preparation for the Writing task
which follows

* Tip

You could set the Writing task for
homework At the beginning of the next
class, students exchange their letters with a
partner and check each other's work

* Tip

With weaker students, do the Writing task
as awhole-class activity on the board,
getting students to tell you what to write
foreach sentence
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Listening 2
Assessing a patient

1 G Pre-teach dizzy and restricted movement

2 (9 Students compare answers with a partner, then check their answers by

reading the Listening script

O 1 2
deafness vvv  (verydeaf hearing aid)
loss of sight 0/v (good eyesight for her age, glasses)
restricted moverment v/ (uses a walking stick,
sometimes dizzy and unsteady)

sleep disorders vvv  (often wakes, sometimes can't
sleep, sleeping pills, naps during
the day)

problems feeding self 0 (fine)

incontinence Vv (doesn't like bedpan, can't get to
bathroom, needs pad)

signs of confusion v (confuses people and places)

Speaking

1-3 While students are speaking, circulate and make notes of any difficulties

for remedial teaching later. Get some students to present their dialogues

Writing
Letter of introduction to a care home

Students exchange their letters with a partner, who checks 1t for mistakes
and hands it back for correction

Body bits
The effects of ageing

Before students do the exercise, get them to talk about what happens to the
body when we age, starting with the hair and moving down the body Write
useful vocabulary on the board.

Ow 1 grey 2 growthrate 3 focus 4 impairment 5 discoloured
6 wrinkled 7 sensitivity 8 constipation 9 restrict
10 leakage 11 fragile

Checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas

Key words

Go through the list of words Lo check students understanding
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Background

The body gets nutrients and energy from food. What is
known as a balanced diet provides for optimal growth
and development, whereas an unbalanced diet causes
problems with the maintenance of body tissues, the brain
and nervous system, and bones and muscles. Eating a
balanced diet means eating foods from all of the four
basic food groups: the milk group, the meat (and meat
substitute) group, the fruit and vegetable group, and the
grain group.

One result of an unbalanced diet combined with
mactivity 1s obesity — a condition in which excess fat has
accumulated in the body. When a person’s weight is 20%
over the normal bodyweight for height and age, they are
considered obes:

Excessive amounts of fat in the body tissue are associated
with the following health problems

stroke

high blood pressure

type ll diabetes
heart disease
high cholesterol osteoarthritis

respualory problems gall bladder disease

Scrub up

There are a variety of treatments for obesity, ranging from
diet and behaviour therapy to drugs and surgery. Obesity
is not the only eating related disorder. Others include:

anorexia nervosa—when individuals starve themselves
in order to lose weight, when in fact they are already
grossly underweight

bulimia nervosa - eating large amounts of food in one
sitting (binge eating) and then vomiting (purging). plus
the use of laxatives. diuretics, and vigorous exercise

pica —a condition particularly prevalent in children in
which they eat things like dirt. wood, hair.and glass
All of these have severe consequences to a person’s health
and can even cause death.

Today, medicine recognizes obesity as a chronic disease,
and patients with eating disorders are seen as victims
whose suffering is not self-inflicted but the result of an
illness. Many people with an eating disorder attempt to
hide their abnormal behaviour, do not accept the
diagnosis, and will refuse treatment.

1 Check answers with the whole class, getting students to spell the words as
they say them. Write the words on the board and practise pronunciation

O-w The pictured foods are lentils, steak, broccoli, lamb, eggs, pasta,
noodles, bean sprouts, tofu, soy sauce, tuna, mushrooms, olives, beans.

2 Students work in pairs to answer the questions, using their dictionaries

O Possible answers
sources of protein: tuna fish pie,cheese pizza. lentil soup, roast beef,
fried eggs, baked beans, burgers, lamb kebab
sources of carbohydrate: egg noodles, cheese pizza, fried rice, boiled
potatoes, doughnut
dairy products: cheese pizza, chocolate pudding (if made with milk),
yoghurt, milk
pulses: beans, lentils
ways of cooking food: grill, roast, fry, boil, bake, stir-fry, steam
foods that are high in fat: cheese pizza, grilled burgers, fried eggs, lamb
kebab, fried onion rings, doughnut, chocolate pudding, fried rice
foods containing high levels of vitamin C: orange juice, steamed

broccoli
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Additional activity

(weaker students)

For further vocabulary prachice, get
students to think of more food vocabulary
in some of the categornes mentioned in 2
for example sources of protein. sources of
carbohydrate, dairy products, pulses. loods
contaiming high levels of vitamin ¢, junk
Inods

* Tip

athlete a person who trains to compete in
sport

diabetic a percon suffeting from diabetes
an illness in which the body does not
process sugars due to alack of the hormone

msulin

* Tip
Go through the texts and arcle any word
or phrases rhat will help students when
they do the writing task in the Project which
follows, for example
it 15 /they are found in
15 heede f'l}'t‘.f
1t helps
repalt
reduce
r{','-fr{t 2
grow

2t tect

Additional activity

(weaker students)

To check students understanding of
the target vocabulary, get them to

make sentences ol theirown using the

words in |

* Tip
With weaker

appropnate points to allow students more

w pause the recording at

time to make notes on cach question.

foods that are low in vitamins: doughnut, fried onion rings
junk foods: doughnut, burgers, fried onion rings
food that is high in calories: doughnut, cheese pizza, chocolate pudding

3 Pre-teach athlete and diabetic.

Body bits
Nutrition
1 Check answers with the whole class.
O-w The things shown are rice, nuts, fish (mackerel), wheat,

sunlight, red meat. cheese, shellfish (mussels), citrus fruit (oranges}.

2 First get students to try to complete the texts without using a dictionary
Then get them to go through the texts again. looking up any words they are
unsure of in their dictionaries

Ow 1 skin 2 nervoussystem 3 eyes 4 teeth 5 skin 6 bones
7 blood 8 immunesystem 9 brain 10 muscles / organs
N organs/muscles 12 enzymes 13 cells
14 cardiovascular system
.
Project

Set this as a homework task

Vocabulary
Diabetes
1 Oncestudents have discussed in pairs, make a list of points on the board
2 Students do this alone, then compare their answers with a partner.
Ow 2d 3°f 7h 8b

4c¢ 5a 6g

3 Getindividuals to read completed sentences aloud to check answers

Ow 1 glucose 2 childhood 3 overweight 4 obesity 5 balance

6 active 7 diet 8 snacks
L] L]
Listening 1
A diabetic patient
1 @ Students listen and take notes

Ow 1 sincechildhood 2 typeone 3 no

4 checks glucose levelsin the blood 5 yes

6 toavoid hypoglycaemia
7 notenough glucose in the blood

www.irlanguage.com

ES

&

z >
Language

WA o) S ez


mehdi
irlanguage png


36 Unit8

* Tip
addictive something that you cannot stop
doing, eating, etc., as a habit

Additional activity

{all levels)

Get students to re-read the article, then to
take turns asking each other questions
about the article. Students answering the
questions should close their books.

Additional activity

(stronger students)

Get students to write short paragraphs
in answer to one or more of the questions
in 3. Encourage them to consider both
sides of the argument before reaching
their own conclusions

* Tip

Point out to students that and 1s used after
hundred in Brtish Fnghsh, for example
236 two hundred and thirty six, bul notin
US English. Also point oul that numbes
after a decimal point are said as separate
numbers, for example 2 36 two point three
s1¢ (not Heiebyesi)

* Tip
Point vut some differences between usage
in the US and the UK

ustally givenin pounds, and height in feel

mn the US, weight i
and inchec in the UK, metn
measurements are officially in use, but
many people, esper |,-!l|_y\':-|¢!|_| pe u11|:-,<.1i|1
use the imperial measuterments of feel and
inches for height, and stones and [:::|.--d~.
for weight, forexample G feet {or 6 foot) is

approximately 1.82m {1toot - 12 inche:

33.05cm, while st 9lbs i n||[:rc->||‘|.|h_:|¥

5tkg {1 stone Hb 15 kg: 1lb - 1).45kg)
* Tip

eating disorder an iliness inwhich a person
has abnormal eating habit« that affccl thei
health

2 (9 Students work in pairs, then check answers with the whole class. Play
the recording again.

Ow 1 inject 2 on 3 linked 4 check 5 count 6 have

.
Reading
1 Pre-teach addictive. Write any useful vocabulary on the board.

2 Get students tolook at the title of the article and the photo and ask if they
can predict what the article will be about.

Ow 1F 27T 3F 4F 5T 6°F

3 Getonestudent ineach groupto note down the group’s answers

Speaking

1 Askstudents if they recognize any of the people in the photos. They are
Walter Hudson (one of the heaviest people who ever lived), actor George
Clooney, model Heidi Klum, and Robert Wadlow (the tallest person who
ever lived).

Ow= (The statistics all refer to George Clooney)
1 height nmetres 2 weight in kilogrammes
3 heightinfeetandinches 4 weightin pounds
5and 6 together use weight and height to calculate BMI
(see top margin)

2 Gy Play the recording and write the words on the board. Students listen
again and repeat Erase the words from the board and get students to say
the statistics again.

Ow 1 onemetre eighty
2 ninety-five point seven kilos
3 five feet eleven
4 two hundred and eleven pounds
5 one point eight times one point eight equals three point two four
& ninety-five point seven divided by three point two four equals
twenty-nine point five four

3 Circulate and check that students are saying the statistics correctly.

4 reter students to the explanation of Body Mass Index in the top margin.

Ow HeidiKlum=17.24
Robert Wadlow = 30.14
Walter Hudson = 187.85

Language spot
should / shouldn’t
Pre-teach eating disorder.

Ow 2 shoulddo/take/get
5 should have / include
8 shouldn't eat / have

3 should eat / have
6 shouldn't eat/ have

4 shouldn't put
7 should get
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* Tip
Explain to students that have 1s often used
in place of eat * drink

* Tip

mg = milhigram (one-thousandth ot a gram)
dl - decilitre (one-tenth of a hitre)

* Tip

skip a meal mis. o not eat a meal

cravings strong fteelings that you need Lo
eat, drnink, etc a particular thing

* Tip

With weaker classes,do Writing 2 as a

3

whole-ciass brainstorming ac tivity. writing
the ideas as prompts on the board Then get
students to use the prompts to form
complete sentences using the advice
structures practised in Language spot.

* Tip

fainted lost cornsaiousnes:

mood swings sudden, ¢ <treme changes in
your state of mind or level of happiness
obsessed with unable to lop Thinking
about something

Additional activity

{all levels)

lo prepare fur the project. you could
sludentsto keep a diary for one week in
which they write down each day what they
ate how much exercise they took, and how
they felt They can then use this
information to answer the interview

Lucsuunls

Sy 8
Writing
Advice to a friend via email
Pre-teach skip a meal and cravings.

Ow 1 feeldepressed 2 badforyou 3 getcravings 4 addictedto
5 fillsmystomach 6 skipmeals 7 cutdown 8 cutout
9 losing weight

Get students to write down the advice they would offer. Each pair then
joins another pair and shares their advice

Set this writing task as homework.

Listening 2
An eating disorder
Write any useful vocabulary on the board.
G Pre teach fainted, mood swings, obsessed with.
O 1 sixteen 2 48hours 3 38.8kilos 4 anorexia 5 dieting

Students match the words to make symptoms, then check their answers by
listening to the dialogue again.

Ow 2c 3h 4e 5b 6d 7i 8a 9 1W0¢g

Project

With the whole class, decide on the exact wording of the questions students
will ask. Students write the report for homework.

Checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice m any of the areas

Key words

Go through the list of words to check students’ understanding.
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Background The body can replace blood when it 1s lost in small
quantities. but when someone loses a lot of blood through
a major wound, it can only be replaced quickly through a
blood transfusion. There are different blood types, and
transfusion of the wrong one can be fatal, so patients and
blood are cross-matched before a transfusion. There is no
uch thing as artificial blood, but because it is the loss of
volume that kills when there i severe blood loss
laboratory made substitutes can often be used in

Medical terms related to blood often begin with the
prefix haem , which comes from the Greek word for blood
Therefore, the study of blood 15 haematology,
haemophilia is a disease of the blood, and haemophobia
is an abnormal tear of blood. New blood is being
constantly made by the bone marrow i process called
haemogenesis, bleeding is technwally known as a
haemorrhage, and a brurs 1 haematoma ,
. _ l'l'lll'ff-‘ll'nlll'l
Travelling through the haemal system of arleries veins
and capillaries, blood distributes oxygen trom the lungs
takes carbon dioxide back to the lungs, keeps the body

A blood test 15 an extremely useful source of information
about the health of a body. Because blood is affected by
marty medical conditions, the shape, size, behaviour, and
numbers of blood cells reveal a lot, so blood tests are used
to form diagnoses, and to monitor 1llness and the
effectiveness ot treatment. A blood test 1s tast, sate, and
fairly reliable Some tests can be done with only a drop of
blood, whereas others may need a lot more. Blood tests

warim, removes waste, ind transports nourishment,
vitamins, antibodies, and hormones 55% of human blood
is fluid plasma, & clear hquad that carru

red blood cells (erythrocytes) which carry oxygen
within haemoglobin, and give blood its red colour

white blood cells (leukocytes) that protect againsl give iInformation about such things us blood chemistry,
disease kidney and liver function, hormone, cholesterol and
platelets (thrombocytes) which help blood clot and glucose levels, and numbers ot antibodies

seal wounds

Scrub up

1 Dothis as a whole-class activity. Ask students to tell you how they
know their blood group, for example have they ever had a blood test?
Have they ever given blood?

2 Pointout that donate is another word for give and that receiveis the
opposite of give. Students work in pairs to solve the puzzle, then join with
another pair to compare answers

Ow A-=Alex A+=Holly O+=Katie ABR+=Maddy B+ =Freya

* Tip Vocabulary

et students to draw scimiple | Testing blood

unknowr words i thear voc abulary
notebuoks This 14 a useful way 1o lear new Students work in pairs. Check answers by getting students to read the
vocabuiary, especially for visual learners, completed sentences aloud

Ow 1 syringe 2 vein 3 testtube 4 pipette 5 drop 6 slide
7 microscope
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Additional activity I.istening 1
(weaker students)

Play the recording again and ask the Blood types

following questions 1-2 Gy Play the recording through so that students can an=we: bo
What happens if you mix type A and type B

questions.
blood? (the red blood cells join together or
‘clump’) Ow 1 a=typeA+typeB b=typeO +typeA
I« clumping good or bad? (bad - it mean: 2 typeO

the blood is not moving, and the patient
would die)

Is it OK to muix type O with rype A2 How do
you know? (yes - because the red blood

Writing

cells keep moving, they don't clump) DESCI’ibiI‘Ig blood cells
What term is used to describe type O? (the
universal donor) 1 Getstudents todescribe what they sec in the pictures and identify the

What do you think ‘urmiversal’ means here:
{it's for everyone; you ran give it Lo all the

types of blood cells

other blood types) Ow (- platelets b=whiteblood cells a=red blood cells

kefer students to the nore inthe top 2 Demonstrate the meanings of circular, rectangular. and oval by drawing the
shapes on the board Explain plasma {the almost colourless part of blood 1n
which the blood cells float). Read the descrniption aloud while students look
at the diagram. Get students to raise their hands when they hear a nustake

and call on individuals to correct it.

Ow  light dark
e irregular
e smaller

margin on p.70 for more mlormanonon

blood groups

3 Students could do this alone or in pairs. Circulate while students are writing
and assist if necessary. Get some students to read their descriptions aloud
while the rest of the class checks that it is clear by checking it against the
diagram as they listen.

Ow Possible answer
There are many red blood cells in the diagram. There are more white
blood cells than normal. The centres of some of these cells are irregular
in shape.There are no platelets in this drop of blood
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* Tip

With weaker students, practise saying the
dates in the cnart before they start the
aclivity

Additional activity

(alllevels)

Use the completed information chart to
hold a class quiz Diwvide sludents into two
teams Give them 1 few minutes to read
the information, then close their books
Ask questions about it, for example Whet
chd William Ostler identify? When were
plastic blood bays desiyned? What
happened to the patients i the first blood
transfusion? etc Teams win a point for
each correct answer they g

Additional activity

{(stronger student:,

Assign students to find on iboul
some of the intormation | veninthe
Speaking chart, and wnite o short report or
give a thort tion ot

* Tip

fo keep the focus on the topic of the unit, or
forweaker students, gef students to write
facts only about blood. Alternatively, get
students, to write only aboul ather Lopics

covered in previous uniy

Speaking 1

Read the instructions with the whole class to make sure they understand
whattodo While students are drawing their pictures, circulate and assist if
necessary. Allow students to use their dictionaries to help them with any
new vocabulary. Make sure students use their drawings, rather than the
words inthe Speaking section, to help them remember their information

Listening 2
A blood test

Students use dictionaries if necessary to help them complete the text

O= 1 redbloodcells 2 oxygen 3 haemoglobin
4 white bloodcells 5 infection 6 platelets 7 clot

(UD Students listen and take notes Check answers by getting students to
make complete sentences, for example The patient feels tired, etc

Ow 1 tired 2 fivemillilitres 3 Sheis alittle bit anaemic.
4 39million 5 Shecantakeironsupplements. 6 normal
7 alittle high 8 normal

Language spot
Zero and First Conditional

Work through the notes with students, getting them to read the example
sentences aloud. Students do the underlining task with the hstening script
in pairs. Check answers with the whole class.

Ow Zero Conditional | want to show you what happens if you mix the
wrong types of blood; What happens if you give type Ato type B?; Now the
blood stops moving if the red cells clump; ... if the blood stops moving, the
patient dies;. ..if we have an emergency, we usually use type O.

First Conditional If you add a drop of type A, you'll see how they react
together; . if we put a little of blood type O into more type A, we'll see the
difference.

Students do this individually or in pairs. Get students to read the completed
sentences aloud.
Ow 1 0tell 2 stops 3 ’llhelp 4 have,is 5 doesn'tget,’ll die
6 take,’ll sleep
Circulate while students are writing and assist if necessary.

Get students to share their sentences with the whole class

Body bits
The heart

Students work 1n pairs, using dictionaries if necessary. Check answers with
Lhe whole class. Practise pronunciation of the key words, for example aorta
oy, atrium Certriomy, pulmonary ‘\pol'moaonoart ventricle  ventrikl
tricuspid trai’haspud;, etc. Then get students to cover the text and use only
the diagram to explain the workings of the heart



* Tip
Top margin
Flies began settling on one of the sickles

because of the traces of blood <till present,

despite it having been washed. The owner
of the sickle confessed to the murder

Additional activity

{weaker students)

For further practice with the key woids in

3, get students to form sentences of their

own which demonstrate their meaning

Additional activity

(stronger students)

Get students to use their dictionaries to
collect words related to voze, weapon,
beodily fluids, and wounded For example
other verbs which, like oo dese riba
bloed s« mouvement are flow drip. pump

types of weapon include knife and gu
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Ow 1 pump 2 enters 3 fills 4 opens 5 valve 6 leaves
7 artery 8 atrium 9 flows 10 aorta 711 beat 12 closing

Reading
If possible, first find a story to tell the clas:
Students do this in pairs.

Ow 1F 27T 3F 4T S5F

Students work alone to find the words Check answers by getting students
toread aloud the phrase orsentence in which the word occur:

Ow 1 o0oze 2 weapon 3 bodilyfluids 4 suspects 5 wounded
6 guilty

Project

Explain or ehicit from students what happens in forensic analysis (scientific
tests are used to help the police solve crimes). Explain DNA (it stands for
deoxynbonucleic acid - it refers to the molecules inside cells that carry
genetic information). Students could work in pairs to do this research on
the Internet or using reference books. Give students a time limit for their
presentations.

Speaking 2

Do this as a whole-class discussion. Get students to talk about what
happened, whalt kinds of injuries were sustained, what the emergency
services did, etc. Use the photo to prompt ideas. Write any useful vocabulary
on the board.

Explain or get students to guess ICU (Intensive Care Unit) Get students to
quickly skim-read the text and ask any vocabulary questions they have.
Then getthem to read the text again more carefully. While students are
working in pairs, circulate with a copy of the book open so that you can
prompt students if necessary. When students have finished, call on
individuals to retell the story.

Circulate while students are discussing and assist it necessary. Do a whole-
class feedback session, getting each group to state their conclusions, with a
brief explanation.

Checklist

Gothrough the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they teel they can perform Ask the class if they need more
practice in any of the areas.

Key words

G0 through the list of words to check students’ understanding
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Background

Palliative care or hospice care, which supports dying
people and their relatives but does not try to cure,isa
relatively new development in medicine. In the past, to
concentrate not on curing but on making a terminally ill
patient comfortable was seen as ‘giving up’ Now the
approach is to accept the dying process, and to focus on
supporting patient and family to cope with the realities of
a terminal condition from diagnosis through treatment.
death, and bereavement

Animportant aspect of palliative care is the alleviation of
pain, and practitioners who work in this field have
developed ways of using drugs such as Morphine to
relieve pain while at the same time maintaining a
patient’s full faculties. Palliative care also makes use of
alternatve treatments that can help with pain
management, such as relaxation therapy, massage. and
music therapy

The reality of long. debilitating terminal illnesses raises
the issue of euthanasia, and the questions are always
being asked: Is it a moral act to help a suffering person end

* Tip

P

Scrub up

s I that students who

their life, or is it immoral? Should some form of
euthanasia be permitted, or should it be regarded as
murder?

The moment of death has always been difficult to define
because there are so many accounts of people ‘dying’and
then coming back to life. One definition of death is when
heart and breathing stop, but some medical training
manuals state that a person cannot be assumed to be
dead unless 1t is perfectly obvious - for example, in the
case of decapitation, or the onset of rigor mortis (the
hardening of muscles). This means that emergency
paramedics for example, must continue all attempts to
resuscitate until death on arrival is confirmed by a
hospital doctor.

When a patient dies in hospital, nursing staff provide
post-mortem care. This is a set procedure which includes
making records and preparing the body for relatives Post
mortem care varies according to culture and religion, and
whether or not there is going to be an autopsy to get more
information about the cause of death

Pre-teach bunal, cremation, funeral Write any useful vocabulary on the

Read the words on the left aloud and get students to repeat them after you,

[ fan ‘ment .
) . board, for example grave, cemetery, crematorium
miay hind t hificult to dis -
il Vocabulary
burial a ceremony
placed in the groun Talking about dying
cremation a ceremony wher: !
Jurned 1
| nedl
funeral a ceremony where a dead body s

bairied ar hur

Ow 1e 2
* Tip 2
Explam that pass away s a euphemism
L expresann that s softer or tess direct, O
andis used tarefer fo something difficult
or unpleasant) You may wish to discus

mitlar euphemismes asuadenes own

1
[anguagets

1 coma
6 post-mortem

checking for appropriate stress and pronunciation

3b 4g 5d 6h 1f 8¢

Students complete the sentences in pairs. Check answers by getting
students to read the completed sentences aloud.

2 life-support 3 mortuary 4 passedaway 5 fatal

7 wentdownhill 8 terminal

3 Students work in pairs or groups. If possible, start by telling a story yourself

Each group then chooses one story to report back to the whole class.
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Additional activity

fall levels)

Students cover up the textonp /5Sand
justlook at the diagram Give them nne

or two-word prompts and get them tocay
or write what happens ro thal part of the
body when we die tor example jaw (it
relaxes and opens slightly) lrmbs (they

become ngid), ete

Additional activity

(all levels)

To tocus on useful colloc 1 the

two pages of the unit, write the following
words at random on the hoard snd g
students to match themtor

coll tions. Alternativelv, stude 1w
e groups Give ch group a fthe
words, each word writlen orni &

pece of papel

termmnal cancelr

Hte support machine

hiead myuri

] CONSTOUS

Irr |_;-.':';'|-'r .’I-i:'c'!'l‘.".'rruf

gqodowrinll

beconn cor

Onee students | formed the
collerations thev prody ntenoes o

short dialogues

&

Listening
Report of adeath
Gp Check answers with the whole class
Owx 1 OnMonday 2 Hefell 3 OnWednesday morning

G» Before studentslisten again, get them to read the list and see if they can
remember any of the things mentioned.

O Thenurse mentions1,3,5.7.9,10.1

Body bits

The body after death

List the following body parts on the board for students to talk about: heart,
eyes, jaw, imbs, brain, bladder, skin

Students work in pairs, using their dictionaries if necessary

Ow 1 stops/ceases 2 cools 3 open,enlarge 4 stops/ceases
5 slightly 6 Breathing 7 beating 8 release 9 rigid

Reading
Do the matching task as a whole class activity

Ow 1F 2D 3A 4C 5B
Students workn pairs and read the article more closcly Check answers
with Lhe whole class, getting students to tell you the parts of the text that
helped them answer the questions

Ow no
It gives ‘respite care’, which allows them to have a break

one

o g —

They can play with touch-screen computers and video games, do
wheelchair dancing, have music therapy, and record their own music.
5 Children have music therapy,and can also record their own music.
6 Children are cared for inthem during and after death, and their
families can say goodbye in them.
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L]
Patient care
- Breaking bad news
Additional activity &
(stronger students) 1-2 Students work in pairs, then compare ideas with another pair Check
Students find out more about hospice answers with the whole class

nursing, for example the daily tasks of a

hospice nurse, what kinds of skills and O  Possible answers

qualities are needed. the challenges and 1

rewards of thus kind ot nursing Get allow a lot of time —the person may need time to understand and
students to find out what kand of hospice accept what you are saying, and to ask questions

care 15 available in their area; 1f possible find a private place —it is important for personal news to be heard
arrange a talk from a hospice nurse: or get only by the person concerned; it is difficult to give somebody a clear

students to do some internet resvarch on

message if there is a lot of noise and movement around
the topic

express sympathy — people are very vulnerable at this time,
especially because they are in a hospital and not at home, so human
warmth is important
use simple and honest language — it is vital for the person to clearly
understand the news

2

Other possible tips could include:
have a relative or spouse of the person present if possible
choose a comfortable place that is familiar to the person, if possible
give awarning that you are about to give bad news, for example
I'm afraid we have some bad news ..
repeat important points, to make sure the person understands
don't give too much information at once
be sensitive to the person - look for non-verbal signs such as body
language, tears,etc.
check for understanding after you have given important information
encourage the person to talk about their feelings and ask questions

Additional activity

(stronger students)

Toextend the discussion, get students 1o
consider what they might do\f they got
the following reactions after they had just
broken some bad news

e the person started crying

e the person became angry

e the person got up and walked out of try to assess how much information the person wants, as this differs
the room from person to person

Students could also discuss what they have all the necessary information to hand

would find difficult about breaking bad don’t be afraid to show emation if you feel the need to

news and how they could cope with the
difficulties

Language spot
Expressing possibility

Work through the notes with students, getting them to read the example
sentences aloud.

1 Students do this individually or in pairs. Check answers by getting them to
read the completed sentences aloud.

O 1 might/may havelo

2 might /may / could be

3 might / maygo

4 Maybe / Perhaps / It's possible that,’s

5 Maybe / Perhaps / It's possible that, has gone

6 Maybe / Perhaps, left

2 Circulate and make a note of any mistakes for remedial teaching later

3 Students write short notes, not complete sentences, which they can use as
prompts for the discussionin 4

4 Circulate and check students are using tenses correctly



* Tip

lines tubes that are inserted into the body
IVintravenous {- into or within a vein)
catheter a thin, flexible tube inserted into
the body so that fluids can be introduced or
removed

petroleum jelly a clear substance used on
the skin to soften it or make it move more
[ _1',||}.r

dentures false teeth

linen anything made of doth forexample
sheets and towels

autopsy official examination ol a dead body

tofind oul the cause of death

gauze a thin piece of cotton used in several
layers as awound dressing

post-mortem (adverb) atter death
jewellery rings, necklaces, brace

* Tip
It possible, cet some examples ot real de

certificates to show studer

* Tip
futhanasiais sometimes called mercy
kithng. In this case. mercy means pity o

hindne

* Tip

[ ensure that both sides of the argument
are explored, assign some groups to speak
foreuthanasia and some groups Lo speak

ayainst it

E3 Additional activity
(stronger student
Students rind out mu thayt 1he lawe on

euthanatia in their tount:

Death and dying 45

Speaking 1
1 Pre-teach lines, 1V, catheter.

2 Pre-teach petroleum jelly, dentures, linen, autopsy, gauze, post-mortem
jewellery.

Give students a few minutes to make their drawings and memorize the
details. Circulate while students are exchanging information. Remind them
to ask each other questions if necessary

Writing
Death certificate

1 Referstudents to the notes in the top margin explaining death
certificate and coroner. Check answers with the whole class before they
open their books

2 students work alone to complete the text, then compare their answers with
a partner

O 1 from 2 for 3 with 4 for 5 for 6 by 7 in
3 Gy Play the recording as many times as necessary

4 Cuculate while students are wrniing and assist 1f necessary. Refer them to
the text about Tariq Khamina on p.78 to use as a model.

-

Speaking 2

1 Refer students to the explanation of euthanasia in the top margin on p.78.
Get one student in each group to act as secretary and spokesperson. Get
groups to summarize their views on each question

2-3 Students dothe task in small groups. Set a time limit of around 10-15
minutes. Get students to write brief answers to the questions and reac
thern aloud at a whole-class feedback session at the end.

4 Read the judge’s decision and get students to comment on it.

O The court found the doctor guilty of murder and sentenced him to
prison for 30 minutes.

Checklist

Go through the checklist with students. Get ther to tell you which
activities in the unit helped them practise each point Ask students to tick
the points they feel they can perform. Ask the class if they need more
praclice in any of the areas.

Key words

Go through the list of words to check students” understanding.
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Background

Long before lenses made it possible to sce and understand
microscopic organisms, disease was explamed in terms of
the supernatural. Things became more saientific dunng
the Middle Ages with the widespread acceptance ot the
Miasma theory of discas: This was the belief that smelly
gases from decaying matter gave rise Lo illness, and

s thal flared up i the filthy,
stinking places inhabited by the poor When Anton van
Leeuwenhoek (163717, 3) developed microscopes, he

explained the epiden

introduced the world to muicro orgamisms and their role in
disease, and prepared the way for the modern Germ
theory that brought about major changes to medical
practices

Germ theory is considered the single most important
contribution by the science of microbioclogy to the general
welfare of the world's people The story of how Florence
Nightingale applied knowledge of the existence of micro
organisms has become an emblem for hospital practices
She demonstrated how hygiene rules, clcan sewers, and
ventilated wards could dramatically reduce hospital

* Tip
hygiene the praitice nfkeeping

Jdeanmorger to preventillness g dise,

Scrub up

Explain or elicit the meaning of hygiene.

deaths, and her approach to hygiene torms the basis of
modern nursing.

Germ theory led to the development of public sanitation
and antibiotics. Antibiotics kill bacteria and have saved
millions of lives, but the problem with therm is that they
don't kill all bacteria and the survivors reproduce, passing
on their resistance This becomes a cycle in which ever
more powerful antibiotics have to be used against ever
more powerful bacteria

As long ago as 1945, scientists like Alexander Fleming
warned that the misuse of antibiotics could lead to a
situation in which modern medicine would be unable to
treat common infectious diseases. Overuse of them and
misuse of them (against viruses, for example) along with
their presence in the human food chain via meat and fruit
(put there by modern agricultural practices) have led to
the spread of bacteria which can resist present antibiotics.
These bacteria are collectively known as Methicillin
resistant Staphylococcus aureus (MRSA) MRSA 1s a major
threat. It is potentially fatal and spreads fast through
hospitals.

students complete the quiz i pairs. Check answers with the whole class

Ask if students are surprised by any of the answers

Ox 1b 2D
I a 8

3 c(itiscausedbyavirus) 4 b 5a 6 a

Additional activity Vocabulary
il levels) - "
Getstudents to descnbe cach item and Hygleneeql“pme"t

Low it is used, for cxample They're used 1
jor diying your hands after you've washed
them (paper towels), It < a large containe:

that holds water {bucket!, et Being able tc Ow bin=>b
descrnibe something when they don’i
know the exact word s a usceful skiil tor
students to develop.

bucket = ¢
clinical waste disposal bag = f
disposable gloves =h  paper towels = e

Say the words aloud and get students to repeat them after you. Do the
matching task with the whole class.

cloth=) mop=d sink=a
detergent = |

soap dispenser =
soap dispenser
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Additional activity 2 Students complete the exercise, using their dictionaries if necessary. Check

{all levels)

Get students to think about personal
hygiene and hygiene around the home

forexample in the kitchen, bathroom, ete.
Working in pairs or small groupe, students
preparea list of hygiene guidelines fora
website for the general pubh

Additional activity

‘weaker studentsy

When students have finished 2

revision, get themto close their baok
Pead the text aloud sentence by rentence
l=aving a pause in the place of one word
Students tell you what the mussing word
1 For example { do everything possible tc
[pause] and controlinfection. (prevent)

Additional activity

{weaker students)

Students work in small growps and
hare two things they have ! and twe
things they don’t have to do today. with
ashort explanation, torexampte [have to

go to the bank - I have no money, or Fdon't

have to walk home —1'ni gomng (o catch the

frenn, e,

answers by getting students to read the completed sentences aloud. Check
that students stress the target vocabulary correctly by writing the words on
the board and marking the stress, for example

contammatior eee®@e

O 1 antimicrobialagent 2 swab
5 6 contamination

3 pathogens 4 susceptible

5 resistant 7 disinfectant 8 spolless

Listening 1
A hygienereport

Gp Before students listen, get them to bramnstorm the kinds of things that
need to happen on a hospital ward every day in ordet to keep it clean. Then
read the questions aloud and play the recording through once Check
answers with the whole class.

O 1 Theward gotabad score.
2 Thesister says that the ward was inspected mid-morning, which is
a bad time, and that they are short staffed.

G Students try to complete the sentences before they listen again. Play the
recording once more, then check answers with the whole class

Ow 1 arenot 2 arenot 3 once 4 once
5 morethan30 6 good 7 always

It’s my job

Check answers in a whole-class feedback session. If students have any
personal experience of hygiene procedures on a ward, get themto share
these with the whole class.

Students read the text and underline the answers to the questions, then
compare their answers with a partner Check answers with the whole class.
Focus attention on the expression set a good example and get students to
explain what they understand by this (she behaves in a way that other
people can copy, i.e. she always follows hygiene procedures herself).

O 1 Sister 2 handhygiene 3 Because she controls the ward budgets.
4 By encouraging staff to think about infection and by setting a
good example.

Language spot
Talking about obligation

1 Students work in pairs. Check answers with the whole class

Ow 1f 22 3b 4d 5c¢ 6e
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2 Check answers by getting students to read the completed sentences aloud.

* Tip

Brainstorm with the whole class the
opening exchange of the conversation
between the hygiene inspector and the
nurse. This could follow the conversation in
Listening 1,1.e. Bygiene inspector: I need to
talk to you aboul the hygiene inspection. or
students could suggest thewr own opening,
for example Good morning, nurse. I've
completed my hygiene inspection and there
are a few things we need Lo talk about.

Additional activity

(all levels)

Students record their conversation with
their partner, then play it back agaim and
evaluate their performance n terms of
fluency, accuracy, and pronunciation

* Tip

Top margin

The cleanest country in the world was
named as Finland

lgnaz Semmelweis Students find oul more
about this doctor and write a short
summary of s work or make a briet
presentation inclass (Ignaz Semmelweis
was a doctor who discovered that womer
were dying after childbirth because doctors
were spreading disease on their hands. His

solution was regular hand washing )

* Tip

Top margin

Assign students toresearch the reasons for
the increase indeaths from MRSA in the UK.
They could also try to tind out similar
statistics for their own country.

O 2 must change 3 needemplying 4 don'thave tocul
5 mustn'tuse 6 hasto/mustcomplete 7 needs cutling
8 needto/mustorder

Circulate and check that students are using the structures correctly.

Speaking

Read the instructions through with students to make sure they understand
the whole activity. Circulate while students are doing part one of the
activity and assist if necessary. Check that students are using the target
vocabulary and structures correctly

Pul students into new pairs of A and B students for the second part of the
activity Circulate while students are speaking, and make a note of any
common rrustakes for remedial teaching later

O The picture shows the following hygiene hazards:
adustbin overflowing with surgical gloves and disposable towels
a pool of liquid on the floor
awashbasin with doth towel and a bar of soap
patients’visitors sitting on bed
asmall child with dirty hands
stains on curtains
a porter sneezing over a food trolley

Writing
A notice

Students work together on a draft list of rules and instructions. Then they
exchange their list with another pair, who check it and return it for
revisions. Circulate while students are doing this and assist if necessary.

Signs and symptoms
MRSA

Allow students to use specialist dictionaries to check any of the medical
terms they are unfamiliar with. Check answers with the whole class.

O (Ticks represent possible answers)

abscesses v pneumonia
boils v redness v

bone infections septic woundse/
fever swelling ¢
septicaemia tenderness
toxic shock syndrome impetigo v
urinary tract infections headache

heart-valve infections



Additional activity

{weaker students)

Practice the letters of the alphabet by
gving students names to spell
Below is a hist of possible names you could
use:

Joyce Gakonga

Jun-Ho Kim

Keisuke Matsumoto

Maria Popova

HannoIbbeken

Jacques Canaux

Sam Al Azzawi

Jason Redbourne

* Tip

Top margin

Doctors' ties In pairs, pet students to
discuss what kinds of bactena doctorstics
might carry and how they might infect
patients Students can check therr ideas by
researching this news item on the Inteinet
Pau d'Arco tree Students research this tree
and find out more about its uses and how it
might be used agaimst MRSA,

Additional activity

{all levels)

To give students further practice with
nouns / verbs + prepositions, get them Lo
complete the following, taken from the
text.

worry

resistant

EXPOSUre

have contacl

wiri the wat

have (no) protection

put things your mouth

Get students to rmake ~entences of thet

ownusing the ex Pressions

Hygiene 49

Listening 2
Test results

Gp Students read the headings in the lab report so that they know what to
listen for. Students try to pronounce the names of the drugs. Check answers
by getting students to form complete sentences, for example The patient’s
name is Sandra Browning; the identified bacterium is MRSA clone 15, etc.

O 1 SandraBrowning 2 MRSAclone15 3 right hip
4 uring, blood, throat,nose 5 high 6 negative 7 positive
& The bacterium is resistant to Penicillin, Cefazolin, Methicillin,
Erythromycin, Clindamycin, and Tetracycline. It is susceptible Lo
Mupirocin. Itis not resistant to Vancomycin and Oxacyllin.

Students work in pairs, using dictionaries to help them, if necessary. Check
answers by getting students to read the completed sentences aloud To
check students’understanding, get them to identify the part of speech of
each option, i.e. verb, adjective, or noun

O 1 suspect 2 aninfection
5 resist 6 contamination

3 resistance 4 susceptible
7 disinfected

Reading

Students work n pairs to answer the questions. Check answers with the
whole class Get students to correct the talse answers.

Ow 17 2F 3F 4F 5T 6T

Makes sure that students can pronounce any new words correctly.

Cw 1 crawling
5 survive

2 exposure 3 faecalmatter 4 spotless
6 weapon 7 useless

Checklist

Go throughthe checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need miore
practice in any of the areas.

Key words

Go through the list of words to check students’ understanding.
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Background
Unlike other diseases, there is no objective way to make a
diagnosis of mentalillness, and very often a diagnosis is
based on observations of behaviour and scores in
psychological tests. The dividing lines between madness,
eccentricity, and normality are in fact rarely clear, though
strange behaviour and impulses are usually associated
with mentalillness if suffering is involved.
‘Mental illness’is a broad label for illnesses that include:

emotional instability

behavioural disorders

cognitive dysfunction
There are almost 400 recognized and named mental
disorders, including common ones such as depression,
schizophrenia, hyperactivity, Tourette syndrome and
obsessive compulsive disorder. The origins of mental
disorders can be biological (chermical or genetic) or
psychological (trauma and conflict) The disorders
themselves vary widely inkind and degree from

Scrub up

individual to indwvidual, and a disorder can be episodic
with ‘flare-ups’ and periods of remission.

Nurses work with the mentally ill in making assessments
and diagnoses, planning care, and helping patients regain
or improve the skills they need to cope. Important in their
work is the therapeutic relationship. This is the
relationship between patient and therapist, which is
based on non-judgemental empathy, and which provides
the security to be able to speak with honesty. Therapeutic
relationships develop under the most difficult conditions,
not just because of the nature of a patient’s mental illness,
but also because the patient is often being given
treatment against their will.

Medicine is rarely successful al curing mental illness
completely, but it can treat it with varying degrees of
success. Options include: medication, psychotherapy, and
lifestyle adjustments. Certain treatments, such as
electroshock and lobotomy, are controversial, and
treatments used in the past, such as cold water, restraint,
and 1solation, are now viewed as barbaric and cruel.

1 Get students to make brief notes describing the behaviour of each person,
for example using adjectives or descriptive phrases, such as eccentric,

aggressive, lonely, bored. etc. Take whole class feedback, getting students to
tell you why they think the person is or isn't mentally ill.

2 Following the class discussion in 1, students should be able to write a simple
explanation of ‘mentally ill' Then put pairs of students together to compare
what they have written. Take whole class feedback and write a definition
on the hoard that everyone agrees with

Vocabulary
Mental illness

1 Check answers by getting students to make complete sentences, for
example ‘Posture’means a way of standing or sitting, etc.

Cw 2f 3j 4e 5a 6b 7c 81 9d 10h



* Tip

Choose the questions in 5 with the whole
class, so that everyone has the same
questions. hait ideas from the class, and
write the questions on the board Instead of
working with a partner students do this as
awhole-class activity, walking around and
asking different classmates

Additional activity

{weaker students)

For further practice, get students to write
short paragraphs summarizing their
partner’s answers, for example Marta has
watched an operation. She watched it last
week. It was an appendectomy and lasted
for... etc

6
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Pronunciation
Stress patterns

Students do this in pairs. They could quietly tap out the stress patterns on
their desks while they say the words.

G» Play the record ing as many times as students need to feel comfortable
with the pronunciation of the words. To check, call out a number 1-10 and
get students to say the word aloud.

Ow a-5 b=810 c=7 d=3 e=2 f=9 g=-6 h=14

Language spot
Present Perfect v Past Simple

Work through the notes with students, getting them to read the example
sentences aloud.

Students do the exercises in pairs. Check answers by getting them toread
the completed sentences aloud.

O= 1 've(have)finished 2 ’'s(has)seen 3 started 4 ‘s(has)gone
5 ‘ve (have) written, hasn’t (has not) replied 6 studied

7 's(has)attended 8 ’s(has)been 9 Have, had

G Check answers by asking or getting a student to ask the question and
another student to give a short answer, for example Has Paula changed the
patients’dressings yet? No, she hasn't.

Ow change patients’dressings X
Mrs Eriksson - blood pressure ¢
Mr Sissoko —~ temperature ¢
clean upspillage X

Mrs Wong — urine specimen X

Circulate while students are writing and check that they are writing the
ltarget language correctly. Alternatively, set this for homework.

Ow Possible answers
She hasn't changed the patient’s dressings yet.
She’s taken Mrs Eriksson’s blood pressure.
She's taken Mr Sissoko's temperature.
She hasn’t cleaned up the spillage.
She’s hasn't taken a urine specimen from Mrs Wong yet.

Do this as a whole class activity.

Ow watch—watched
forget —forgotten
take —taken
give —given

work —worked
talk - talked
try —tried

Circulate while students are writing and check that they are writing the
target language correctly. Alternatively, set this for homework.

Circulate while students are working and make a note of any common
mistakes. When the activity is over, write the incorrect phrases or sentences
on the board, without identifying the student who made them, and get the
whole class to correct them.
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* Tip

If youwish, give students some examples ol

people they may have heard of who suffer
or have suffered from mental illness, for
example

David Beckham (footballer - obsessive
compulsive disorder)

Beethoven (composer —bipolar disorder)
Vincent Van Gogh (artist - bipolar disorder)
Marilyn Monroe (actress - depression)
Kurt Cobain (singer —depression)

Jjohn Nash (mathematician and subject of
the film A Beautiful Mind - schizophrenia)

* Tip

If students have not yet done a work
placement. they could talk about possible
future placements, and their [celings and
worries about them. If possible, you could
also invite a student who has done a work
placement to speak to your class about
their experiences.

Listening
A case conference

&» Get students to describe what they cansee in the picture and explain or
elicit that this is a case conference. Read the list of symptoms and remind
students of the vocabulary work they did on p.87. Pre-teach frustrated (not
satisfied).

Check answers by getting students to make complete sentences, for
example Delroy is confused and disoriented, and get them to add any further
details that they heard in the recording.

O The symptoms mentioned are b,¢,d, e, g, i,j.

Speaking

Give students a few minutes to read the text and formulate the questions
they need to ask. Circulate while they are speaking and check that they are
using the target structures correctly. Students check answers by comparing
their completed texts

Project

Get students to cover the top margin and ask them if they have heard of or
know anything about Andre Malraux and Virginia Woolf. Then get them to
read the texts in the top margin. Find out if they know of any other famous
people who have suffered from mental illness. Set a word hmit for the
students’ texts, depending on their level and skills.

Reading

Check answers with the whole class, getting students to correct the false
statements.

Owx 1F 27T 3T 4F SF

Do this first with the whole class, then students check their answers by
looking for the word combinations inthe article and underlining them.

Ow 2¢ 3g 41 Sd 6] 7¢ 8a 9b 10f

It’s my job

Afterthe pair discussion, get students to work with another pair and
exchange stories. Take whole class feedback, ehciting from students the
main concerns and difficulties, and also the ways in which they coped with
them.

Students read the article and answer the questions in pairs Get students to
tell you how they might have felt or reacted in the situations described in
the text.

Ox 1 terrified (very scared)
2 arelaxation group,and a walk with a patient
3 Inthe group, relaxation started a psychotic episode in one of the
patients.On the walk, the patient ran off.
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Additional activity Writing
{all levels) . e =
Get students to find oul more about EmalIJOb appllcatlon
mental health nursing ntheir area, for Students complete the letter, then check answers by getting them to read
example about qualifications, facilitics the completed letter aloud.
and services available, and job
opportunities Ow 1 toapplyfor 2 relevant work experience 3 1believe
4 skills and qualifications 5 tomeetwithyou 6 lam attaching
Additional activity
fall levels)

Bring to class some examples of vacancies SIgI'IS a“d Symptoms
in mental health nursing. with the aim of
? Tourette syndrome

giving students an overview of the

T Y 2 1 1 F i ks 1 L= 15 1 " = . . -
profession and the skills and qualities 1 Explain orelicit the meaning of syndrome (a combination of signs and
symptoms that form a climcal picture of a particular illness or disorder).

Check answers with the whole class.

required. These might be toundin local
English language publications or on the

Internet.
Students thenwnite aletter of application, Ow 1 inchildhood
like the onein L‘ﬂr"r?'f.”}.‘-fj.jf.Jl d ]f_ihlhdl ”I["}-’ P tiredn[xss ‘__“nd stress

think they mightlike to do 3 motor,vocal, simple, complex

2 Check answers with the whole class. You could get students to demonstrate
some of the actions involved (although not perhaps spitting, offensive
gestures, or belching!).

O V= muttering, hiccuping, swearing, belching, stuttering, shouting;
others are M

3 Getstudents to write the new verbs in their vocabulary books, with
exarmple sentences or drawings to help them remember the meaning.

Checklist

Go through the checklist with students. Get them to tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas.

Key words

Gothrough the list of words to check students’ understanding.
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Background

To make a diagnosis and get an objective assessment of
how well or how badly a patient 1s responding to
treatment, medical practitioners have a range of tests to
make measurements. The best known are readings of the
four standard vital signs - temperature, heart rate
(pulse), blood pressure. and respiratory rate. The only
equipment needed to take these is a thermometer, a blood
pressure cuff,and a watch Vital signs have their
limitations in detecting important changes in the body,
and stable vital signs do not necessarily mean that life is
notindanger.

Tests are generally one of six types:

Monitoring of body functions, which includes the vital
signs and bowel and bladder habits, growth, movement,
responsiveness, and the electrical activity of the heart and
brain.

Analysis of body fluids such as blood, urine, and spinal
and brain fluid

Imaging, which generally involves getting pictures of what
is going on inside the body. The most common are x-rays, but
others include ultrasound, radioisotope scans, computed

Scrub up

tomography (CT) scans, magnetic resonance imaging (MRI).
and positron emission tomography (PET) scans.

Endoscopy, which is the use of a flexible viewing tube
(endoscope) to look inside the body. An endoscope has a
light and a camera, and sometimes a tool to cut and
remove tissue

Biopsy, which is the removal of tissue samples for
examination. Tissues that are commonly examined
include skin, breast, lung,. liver, kidney, and bone.

Analysis of genetic material in cells from skin, blood,
and bone marrow to look for abnormalities of
chromosomes and genes. Foetuses may undergo genetic
testing to determine whether they have a genetic disorder.
Withrising costs, staff shortages, and an ageing
population with its associated higher rates of cardiac
disease, telemedicine alternatives to hospital admission
are becoming more and more attractive for hospitals and
clinics. Using devices operating with mobile telephone
technology, nurses and doctors can monitor patients from
a distance. Remote monitoring has its limitations too.
After all, it's not getting the information that saves lives -
it's what you do with it that counts.

Additional activity

(weaker students)

Wnte anumber of different readings on
the board and get students practising
saying them aloud until they can do so
quickly and easily, for example 150 bpm,
38.4°C 120/80, ete. Note thal when giving

readings, hundred and’is usually oratted,

for example One twenty over eighty. Mso,
the unit of measurement would nol
normally be necessary, for example His
temperature isthirty-eight point four.

2

Do this as a whole-class activity. Write any useful vocabulary on the
board, for example cuff, oral thermometer, stethoscope, take a patient’s
blood pressure.

Students work together to match the data with the vital signs.

3 (9 When students have listened and checked their answers, play the

recording again, pausing to allow students to repeat it quietly.
Ow 1Cc 2a 3b 44d
Students work in pairs. Check answers with the whole class.

O= 1 bpmecan mean‘beats per minute’ or‘breaths per minute’

2 150is the systolic sis'tolik pressure, when the heart contracts and
forces out blood; 90 is the diastolic ' daa'stolik’ pressure, when the

heart relaxes and fills with blood between beats.
3 Normalvalues:
heart rate = 60-100 beats per minute
temperature = 36.5-37.2 degrees Celsius (97.8-99.1 degrees
Fahrenheit)
blood pressure = 90/60-140/90
respiratory rate = 12-20 breaths per minute
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5 Elicit ortell students that the maximum heart rate when exercising should

Additional activity

{weaker students)

In pairs, students prachise the expressions
in Patient care, substituting other
appropriate phrases. Students close thei
books. Write the phrases on the board and
get students to complete them, using their
own ideas, for example

Can you. .. ? (take off your shurt / jacket,
etc.)

Felax your . forme (leg / lcot / hand, etc.)
Could you undo your , please? (blouse /
tie / trousers, etc.)

Just pop this. _(in your mouth / under
your arm, etc.)

* Tip

Check students’understanding of the
vocabulary by asking some concept
questions, for example

Which word means the same as go up?
(rise)

What is the opposite of rise? (fall)
What phrase means the opposite of stable?
{up and down)

What verb means the same as up and
down? (to vary)

ICP intracranial pressure (= Lhe pressure
within the skull)
on call available for work it necessary

Additional activity

{(weaker students})

Point out the different ways of saying the

time, for example eight o 'clock, eight p m.,

twenty-two hundred hours, half past eight.
eight-thirty p m.. twenty-two thirty. Wnte

some times on the board and get students
to practise saying them in different way-

be 220 minus your age.

Pronunciation
Taking readings
Students work in pairs, saying the phonetics aloud to themselves.

@ Afterthey have checked their answers, get students to listen and repeat
the words and expressions as they hear them

O= 1 heartrate 2 temperature
5 blood pressure

3 pulse 4 respiratoryrate
6 vital sign

-
Patient care
Taking vital signs
Students sort oul the sentences in pairs.

O~ 1 Just pop this under your tongue. (temperature)
2 Canyourollup your sleeve? (blood pressure)
3 This may feel a bit cold on your chest. (heart rate)
4 Just breathe in and out normally. (respiratory rate)
5 Relaxyour arm for me. (blood pressure)
6 Could you undo your shirt for me, please? (heart rate)

G Atterstudents have listened, ask them to close their books and play the
recording again, getting students torepeat each sentence in turn, focusing
on stress and intonation.

Vocabulary
Describing readings

Students work in pairs. Check answers by getting students to describe each
graph, for example Graph b shows his temperature was up and down all
night... etc.

Ow 1 b upanddown,stable
4 d 'sup 5 e varies

2 ¢ fell rising
6 a backto

3 f wentup

Listening 1
A coma patient

1 Gy Pre-teach ICP and on call Check answers with the whole class

Owx 1F 27T 3F 4T

@p Before they listen again, get students tolook at the table and read the
times aloud. If necessary, pre-teach how to say the 24-hour clock.

O= Time BP ICP
2000 150/90 20
2100 150/90 25
2200 160/10 26
2300 170/120 27



56 Unitl3

* Tip

hypothermia reduction of body
temperature below the normal range;

it may }eappm' accidentally, espec i.-\.lly in
babies and the elderly, or deliberately. for
example during surgery

Additional activity

(stronger students)

Bring in some authentic examples of
graphs for further practice Thes

could be from other ficlds, not just
medicine, for example busines:

tourism, consumer affairs, etc They

can be found ir NEWSPapels, MAZAZINGS,
or on the Internet. One student describes a

graph to their partner, who has to draw it

Additional activity

{alllevels)

Students rescarch near death experiences
mentioned in the article, or curare,
mentioned inthe top margin, and write
briel reports on their findings

Additional activity

(all levels)

Get students find examples of the Pasave
in the article. Ask stronger students tosee
if it is possible to rewrite some sentences
or parts of sentences in the passive (for
cexample The thing about general
anaesthetics that people are frightened by
is...,...soa ventilatoris needed to breathe
. ;are monitored by the anaesthelist ..,
etc.)

Signs and symptoms
Hypothermia

Explain hypothermia if necessary and make a list of students’ideas on the
board.

Students use dictionaries to help them complete this exercise, if necessary.

Ow Moderate hypothermia violent shivering, slurred speech, irrational
behaviour
Severe hypothermia shivering stops, inability to walk, rigid muscles,
shallow breathing, pale skin, falling pulse rate

Speaking 1

Circulate and make a note of mistakes for remedial teaching later

Language spot
The Passive

Work through the notes with students, getting them to read the example
sentences aloud.

Students do this individually or in pairs. Check answers by getting them to
read the completed sentences aloud.

Ow 2 wasn’tgiven 3 wasbrought 5 shaved

6 becut 7 puton

4 was prepared
8 were removed

Circulate while students are writing and check that students are using the
target structures correctly. Students exchange notebooks with a partner,
who checks what they have written and underlines any possible errors

O= 1 Hewas given ageneral anaesthetic (by the anaesthetist).
2 Anappendectomy was performed (by the surgeon).
3 Stitches were inserted in the wound (by the surgeon).
4 He was prescribed painkillers / Painkillers were prescribed
(by the doctor).
5 He was discharged from hospital (by the consultant).

Reading

Write some question words on the board to guide the discussion. If students
don't have any personal experience of anaesthesia, they could talk about
the experience of someone they know. Take whole-class feedback .

Read the questions and then give students a few minutes toread the article
quickly, looking just for the answers. Check answers with the whole class.
Ow 1 three
2 One that puts you to sleep, one that paralyses your muscles, and
a painkiller
3 Changesin the brain waves

4 Because the muscles are paralysed, so you can't breathe by yourself
5 The heart and the brain
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3 Check answers with the whole class before students re read the article. Get

* Tip

Top margin

Get students to find cul more about Sir
Humphrey Davy and aboul the use of
nitrous oxide in early anaesthesia

* Tip

abnormality a feature that is different from
what is normal or expected, especially in an
undesirable or negative way

transducer a device used to convert
ultrasonic waves into electromic impulses
that can be displayed on a TV manitor

Additional activity

{all levels)

Write some prompts for the main parts of
the conversation between Mrs Murphy
and the nurse on the board, and get
students to reconstruct it m pawrs

Students should do this twice each taking

the part of the nurse As the nurse, they
should have two aims: to be reassuring to
the worried patient and to explain the
procedure clearly. Get students to assess
their own performance and that of their
partner,identifying one thing that was
done well and one thing thal could he
nmproved

Students could repeat Lhis ty pe of
conversation inrelation to the work dune
i the unit onanaesthesia Student Ads
the nurse who explains briclly but clearly
to the palient what happens hetore
aduring, and / or after an anaesthetic

students totry to explain the meanings of some of the key vocabulary in
the article, tor example paralyse, ventilator, function, prevent, alarm.

Ow 1 prevent 2 given 3 warn 4 paralyses 5 sound 6 functions

Speaking 2

Check answers with the whole class. Make sure that students have the
picturesin the correct order before they start 2. Get them to describe briefly
in their own words what they can see in the pictures but don’t spend too
much time on this as this is covered in 2.

Ow 1b 2g 3d 4a Sc 6f 7h 8e

Circulate while students are speaking and assist if necessary. Allow
students time to look up any words they are unfamiliar with. Make a note
of any mistakes in the target language for remedial teaching later. Check
answers with the whole class.

Writing
Describing a procedure

Students can do this in class or for homework Remind them to use the
Passive where possible.

Listening 2
A scan

Get students to describe what they see in the picture. Write any useful
vocabulary on the board.

@ Pre-teach abnormality and transducer. Get students to correct the false
statements.

Ow 1F 27T 3F 4F SF 6F

Students work alone, then compare their answers with a partner. After they
have checked their answers with the recording, get students tolisten and
repeat the sentence quietly to themselves, focusing on stress and intonation

O= 1 liecback 2 putting 3 work 4 stopped 5 makes

6 showsup 7 passing 8 looks

Students could also do this activity in groups or as a whole-class activity.

Checklist

Go Lhrough the checklist with students Get themto tell you which
activities in the unit helped them practise each point. Ask students to tick
the points they feel they can perform. Ask the class if they need more
practice in any of the areas

Key words

Gothrough the list of words to check students’ understanding
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Background

Early in human history, our ancestors discovered that
certain plants could case pain and cure illness. Prayer and
magic came into it too, and symbolic actions such as
drinking the blood of a warrior to take his strength, and
using leaves and roots as medicine for body parts they
somehow resembled, were logical extensions of the
beliefs of the time

The first pharmacopoeia (list of medicinal plants) was
produced in 3,500BC by the Chinese emperor Shen Nung,
and herbal remedies remained the basis for medicines for
centuries. In the eighteenth and nineteenth centunes
they were supplemented by frightening preparations of
poisonous substances such as mercury, arsenic, and
phosphorous, and used alongside leeches, bjeeding, and
laxatives. This period was many imventions and
discoveries away from the white coals, stethoscopes, and
the smell of disinfectant that characterize medical care
today. However, the developments that went on did give
rise to a new understanding of the cherrustry and biology
of the natural world, and eventually generated medicines
that could be said to have changed the way people live:
analgesics hike Aspinn, anaesthetics, vaccinations,
Penicillin and antibiotics, contraceptives, and Viagra

Scrub up

Scientists who design and produce new drugs assume
that a drug’s effects are directly related to its molecular
structure, and either synthesize medicines by
reproducing the medicinally active parts of plants, or
extract the medicinally active parts of plants and use
them. Medicines are classified by.

their chemical properties The opioids are a well-known
example of a chemical group of medicines, as are
benzodiazepines and barbiturates.

their mode of administration. Medications can be taken
in avariety of cifferent ways — orally, for example, in the
formof pills, capsules, and liquid, through the skin via
patches, by subcutaneous (under the skin) injection, or by
intravenous (into a vein) ijection.

the biological system affected. For example, there are
laxatives and antacaids for the digestive system, and beta
blockers and anticoagulants for the cardiovascular
system
Medicines are either over the counter (bought from
pharmacies), or prescription only (prescribed by a doctor).
and they often have two names - a genericname and a
brand name ‘Paracetamol’ for example, is a generic
name, but it is sold by different companies under different
brand names (Panadol, Calpol, Anadin, etc).

1 Check answers with the whole class. Get students to repeat the medical
problems after you, focusing on appropriate stress and pronunciation. Get
students to tell you what they know about these conditions.

Ow

1b 2

3¢ 4f Sd 7a 8h

6 g

2 After students have discussed in pairs, take whole-class feedback, getting a
few students to tell their stones. At this stage, do not correct vocabulary to
do with treatments o1 pronunciation, as this will be dealt with in the
exercises which follow. Simply note which words students already know
and which ones they have difficulty with.



Additional activity

(stronger students)

Get students, for homework, to rescaich
more types of drugs, for example NSAIDs
(non steroidal anti inflarmmatory drugs)
diurectics, beta-blockers, et

They can explain the function of theae in
the next class

Additional activity

{weaker students)

Sotne students may tind there 1+ a lot of
new vocabulary here To provide Lo
l[?r]"-[']l(i.'.1“:'ll\Ir'l.l exira I Faetice I|':'i|]|
the vocabulary activilic: beloy ident
can play them as gam i
winmng pomts for correce ans wi

k spelling, wril ]
versions of the words on the board and gel
studentstounscramble Hem
Give students detimitu or the words and
gel them to puess the matching word, for
f_‘x<1r1\|:ie this s a };H.'(:":-)r creamto put on
cuts yointment); this encourayes bowel
mavements (laxalive), this kills bacteria
(antibiotic) you use this to yive injection.,
leyrnge), et
Write some ot H'i-‘:.‘.]_;‘_['l VO :"I-lJ';.I]S-' 0l
the hoard and get studenlstouseit ma
entence, they must pronounce the word
correctly and uscat appropriately to win a
o1t

* Tip
With weaker students, pause the recording
after cach prece of mformation Lo give

tudents more Lime to wiile then answers
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Vocabulary
Types and forms of medication
Do this as a whole-class activity

O

1 Anantibiotic 2 Aninoculation 3 Apainkiller
4 Ananti-inflammatory 5 Alaxative 6 Asupplement
7 Anantihistamine 8 Astimulant 9 Anantidepressant

10 Asedative

2 stressed syllables are marked above

O Possible answers
a - inoculation (used in advance to prevent the disease),
b - antibiotic / anti-inflammatory, c - antihistamine, d - stimulant,
e — painkiller,f —laxative, g — supplement (vitamin C}, h - antihistamine

4 Check answers by getting students to say the word and the number of the
matching picture. Get them to think about which syllable is stressed. Help
them if necessary and get them to pronounce the words with exaggerated

stress.

Ow 1d 2b 3a 4c¢c Si 6f 7e 8g 9h

Listening

Patient medication

1 @ Read the table with students before they listen. Check answers by

petting students to make complete sentences, for example (Mr Gupta) has
(abdorinal pain). He is being treated with (a painkiller).

O= MrCGupta abdominal pain painkiller
Mr Gill respiratory tract infection  antibiotic
Mr Sawyer constipation laxative
MrThomas skin infection antibiotic
Mr Cheong allergy antihistamine

2 (9 Check answers by asking students What is Mr Gupta’s dosage? etc. They
should be able to read the name of the medication and the amount clearly
and fluently. If necessary, play the recording again so that students can hear
the terms in context

Ow 1304 2 600,4 3153 4 2506 5108
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* Tip

Point out that it is sometimes easy lo
confuse the numbers 14 and 40,15 and 50,
etc In fifteen the siressis on the long
second syllable, while in fifty the stress s on
the first syllable To darify this inspeech,

you cansay Is thot one-five or five-oh ¢ zero?

Additional activity
(all levels)
Get students lo discuss in small groups

how problenms with dosage might occur in
a hospital, i.e. what might go wrong and
how might it happen?

Possible answers the medication may be
given to the wrong patient (palients with
sirmilar names), the wrong medication
miught be given (confusion between lwo
similar sounding names), the wrong desc
might be given (poor handwriting
confusion over the umits prescribed): the
wrong rotte 11.1}{}1[ be used (or xample
oral instead of 1V); the inedication might
be given at the wrong time iterval (for
example daily insicao ol weekly)
Students could also conuder what could
be done to avord this kind ot nustake

Students could search this topic

further for hom

* Tip

Femind studentls Lo use the expressions in
Fatient care to answer the questions about
medication, e She neecls |, Give Mis

Dupont . He's on

* Tip

Top margin

Cet students to find out more aboul the
1918 flu pandemic imcluding what

happened in Lheir own country They could

1lso find oul about olther pandemice, ton
example HIV/AIDS, minor (lu pandenuc
1957 and 1968, bubonie plague (the Blacl

Ceath’) in Europe in the thcentury

Patient care
Dosages

1 Gy Check answers with the whole class. After students have listened, ask

them to close their books and play the recording again, getting students to
repeat each sentence inturn, focusing on appropnate pausing, stress, and
intonation and on saying the numbers clearly and contidently.
O 1 Sheneeds to take two tablets twice a day for a week.

2 What dosage of Penicillin is Mr Oliver on?

3 How often does he need his medicine?

4 Give Mrs Muben one 0.5ml drop in each eye every tour hours.

5 He'sontwotablets three times a day with water at mealtimes.

k.

Speaking

Before students begin, elicit the questions you'd need to ask to find out
aboul a patient’s medication and dosage:

What medication is Mr X on?

What dosuge is Mr X on?

How often does Mr X need his medicine?

Practise these questions before the activity. Circulate while students are
speaking to check thal they are pronouncing the medication correctly and
caying the numbers accurately. Check answers by getting pairs of students
to say each exchange aloud, while the rest of the class listens.

Language spot
be going to v Present Continuous for future

Work through the notes with students, getting them to read the example
sentences aloud

Students do this individually or in pairs. Check answers by getting them to
read the completed sentences aloud.

Ow 2 reseeing 3 regoingtofeel 4 areyoustarting
5 'sgoingtotalk 6 'muvisiting 7 ‘'mgoing to ask
8 Areyou having

Circulate while students are speaking and check that students are using the
target structures correctly.

Check answers by getting students to read their sentences aloud

-
Reading
Do this with the whole class, writing any useful vocabulary on the board.

Students read the text, using their diclionaries to help them, if necessary,
and do the exercise in pairs,

Ow 1t 2F 37T 4F 5F 671 7T

Discuss as a class.



Medication 61

* Tip Writing

administer a tormal word tor give, often Wl‘itil’lg up an experiment
used in medical English to talk about
giving adrug 1 Pre-teach administer. Students complete the report in pairs. Give students a

o o few minutes to re read the reporl, then close their books. Ask some
Additional activity questions to check their understanding, for example What is the aim of this
(all levels) expertment? Which drug did the experimenler admmster? What happened

Get students to re-read the article and to the rat’s beOd.m'PxSIH'E‘?
write one true / false statement of then

own on a piece of paper Students close Ow 1 theeffectof 2 anaesthetized 3 administered 4 dose
then books Collect in the pieces of paper 5 intravenousinfusion 6 recorded 7 returned 8 dropped
and read cach slatement aloud, gelling
students tosay whether they are rue or 2 Circulate while students are writing and assist if necessary.
false and correcling the false slatements,
if possible O-w Possible answer
Aim
% Tip lotest the eftect of Cocaine onan anaesthetized rat
Method

Give weaker students some support before

they begin writing, for example get them L I administered a small quantity of Cocaine by intravenous injection to

describe the graphs orally first: or write the arat and recorded the rat’s heart rate and blood pressure.

report as a whole class activity by petting Results

students to tell you sentence by sentenc The rat’s heart rate fell from 390 to 200, and then went up to 400 after
what to write, while you write the report on four minutes.

the board. The rat’s blood pressure went up from 100 to 200 after three minutes

After four minutes it fell to 140.

Project

1 Getstudentsto cover the text while they try to answer the questions. Read
the story with the students. To check understanding of the key ideas, get
students totell you what they understand by immune and vaccination.

2 Brainstorm wilh the class what they already know about these drugs, and
write any useful words on the board. Get students to choose which drug
they would like to rescarch, or assign the drugs to individuals or groups.
Remind students to use the language they have studied inthis unit to help
them. Set a time limit for the presentation according to the level and skills
of the students.

Checklist

Gothrough the checklist with students. Gel them to tell you which
activities in the unit helped them practise each point. Ask students totick
the points they feel they can perform Ask the class if they need more
practice in any of the areas

Key words

Go through the hist of words to check students’ understanding
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Background

Richard Dawkins, Professor of the Public Understanding of
Science at Oxford, 1s a critic of alternative and
complementary medicine. He defines it as ‘a set of
practices that cannot be tesled, refuse Lo he tested, or
consistently tail tests” His argument is that wild claims
are made of alternative treatments, which are not
supported by systematic research, and thal alternative
practitioners are unqualified. unaccountable, and
sometimes dangerously inlerfere with'proper’ treatment
Though the critics may well be night, there is, nonetheless,
a growing disillusionment in developed countries with
conventional medicine, itself far from a perfect science.
People turn to esoteric alternatives like acupuncture,
homeopathy, and taith healing because when you are ill,
in pain, and afraid of dying, you do not care about a
scientitic explanation it ‘magic works. Surveys show that
about half the population of developed countries use
alternative treatments such as yoga, meditation, herbal
compounds. and the Atkins dict 1f you include prayer as
an alternative therapy, the figure is 62%.

There are hundreds of alternative treatments, many of
which derive fiom traditional Chinese medicine and hold
basic concepts in common. Centralis the idea of
strengthening gi (pronounced tJi:) - the life force -

by mampulating the flow ot yin and yang forces.

Scrub up

These concepts are nol "alternatives’, but part of orthodox
systems of belief in some communities. However, they are
not mamstream in the West, and do not lranslate easily
into English and other European languages

Alternative healers have some success with chronic
illnesses such as back pain, which conventional medicine
canoften do nothing to help. There is plenty of evidence
that acupuncture relicves pain and nausea, and may work
well for musculoskeletal conditions. Herbal medicine can
also work for a wide range of illnesses, and chiropractice
can ease back pam. Where these treatments have been
integrated into conventional health care, they are no
longer alternative, but complementary. Homeopathy still
raises many doubts because there 1s no viable explanation
why a solution of medicine, so weak as to be effectively
non-cxistent, could possibly work. Recent studies suggest
that homeopathy's successes can be attributed to the
placebo effect, where the patient’s condition improves
sumply because they helieve they are taking medication,
even when in fact they are not

The key to alternative healing may be the degree of personal
attention, interest, and time which healers give their chents,
and this may be what conventional medicine is missing. The
growing popularity of alternative medicine is therefore a
reminder to everyone involved in healing the sick of the
importance and the healing power of empathy and care.

Wrile any useful vocabulary on the board. Share your own experiences, if
any, of Lhe pictured therapies. {They are traditional Chinese medicine.
acupunclure, taith healing, and cupping.)

After students have discussed in pairs, get a few students to feed back to the

whole class.

Vocabulary
Types of therapy

1 Students work in pairs to complete the exercise. Check answers by getting
students to form sentences, for example (Reflexology) involves (massaging
hands and feet to unblock energy channels).

O

1 energy d
5 tunctioning ¢

channels e
7 herbs a

2 stimulate h 3
6 heal f

4 pressure points b
8 therapist g
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* Tip

sceptical unwilling to believe something

Additional activity

(stronger students)

Get students to look in local newspapers
and magazires to find out what
alternative treatments are offered in theu
area. Are some treatments more widely
available than otners? If possible, students
could interview practitioners or try to ind
oul more about the treatment, for
example what happens ina typical
session, how rmuch it costs, et

Additional activity

(weaker students)

Students work in pairs to ask and answen
questions on the article, for example Why
docats and dogs eat grass: What are the
leaves of the bitter leaf tree used for? Why
doanimals eat clay? etc.

* Tip

Top margin

Students find out more about the placebo
cffect, tor example What does “placebo’
mean? How are placebos used in chinical
drug tnals?

* Tip

Suggest ways in which students can
express Lheir opmion in Lisfening 2 tor
example

I'm fairly sceptical about 1t

[ think it's unltkely to be effective
Idon't have any strong feeling: about it
Ithink there may be someth:ng i il

Pre-teach sceptical. Students could also discuss these questions in small
groups, Get them to discuss all of the therapies mentioned in 1, and give
reasons for their answers. They can include their own experiences of the
therapies, if they have tried them. Take whole-class feedback.

Reading

To help students get started, suggest some topics they can think about, for
example for the first question, think of household pets, such as cats and dogs;
for the second question, suggest some commonly used remedies, for example
teatree oil (for skin infections), ginger (to aid digestion), garlic (for infections
of the nose and throat). Alternatively, set this for homework and get students
to find out by their own research or by consulting parents and grandparents.

Explain aromatic (having a noticeable, pleasant smell). Take whole class
feedback on students’ guesses Then get individual students to read the
article aloud paragraph by paragraph and check answers. Get students to
say which animals use which form of natural medicine.

Ow 1b 2c¢c 3f 4ace 5d

Take whole class feedback on the answers with the whole class before
students re-read the article and check them

O= 1 makes,clears 2 cure relieve 3 chew,apply
4 give birth,help 5 break down

Listening
Qigong

G Students close their books. Play the recording through once and tell
stndents just to listen Then get them to tell you anything they can
remember about what they heard. Write any key words or phrases that
students mention on the board.

Students open their books, read the true / false statements, and try to
answer then. Then play the recording again. Check answers with the whole
class, getting students to correct the false statements

Ow 1F 2F 3F 47T SF 6T 77T 8T

Get students to give reasons for their answers.
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Language spot
Giving reasons

Work through the notes with students, getting them toread the example
sentences aloud

Additional activity 1-2 Students dothe exercises in pairs. Check answers by getting them to read
(weaker students) the completed sentences aloud.

Gwe students a hist of sentence starle
we studer st of sentence stariers ow 12 d 4e Sb 6a 7f

and get them to complete them, tor 3 _ .
example 21to 2so 3 sothat 4 Thatswhy 5 because 6 for 7 for

‘Fraalb crho “work 7 ' . 0 = -
Idon't walk to school / work because 3 Circulate while students are speaking and assist where necessary. Then get
two pairs of students to work togethey and report on what they found out
about their partner, for example Luisa doesn’t use any therapmes, but she takes

vitamin supplements. She takes a multivitann and cod liver oil every day.

She exercises reqularly so that

He eats junk food every day - that's why .
Cats and dogs eat gruss because

{ had a massage to

find English grammar difficult, so.

She tises music therapy for

-

Project
E3 Additional activity . .
: i Students could rescarch one of the plants they mentioned in Reading, o
{stronger students) , | ] 3 :
Students condiict a class survey on the another plant. You could assign particular plants to students to ensure that
supplements and therapies used m the 1 range of 'r‘l;”.'T'L" is covered

ass First,they need to agrecona hist of . . <
. }ht . | <y “El Y ”'”}' Rk Students could da an oral presentation or a written report on the
questions they want Lo ask, then prepar ) !
‘ ) ' Pre mformation they hind Set a time or word linit according to the level and

the questionnaire and.onduct the |
skills of the students

mterviews When they have gathered al

the miormation, they wite o briet report

on their findmg Speakingl

1 CGivestudents timeto read their texts. Tell them to lry to understand as
much as possible at this stage, without referring to a diclionary.

While students are asking and answernng the questions, circulate and
. check how much information they are able to exchange. Check answers
* Tip . |
with the whole class.
With weaker stndents, discuss arguments
for and against the faith healer with Ow Students check their answers by reading each other’s texts

the whole class, and write ideas and ]
. ) 2 Students work with theiwr partner and translate terms 1-6 into their own
useful vocabulary on the board. Students

then use these prompts Lo help them wite language.
the email
L] L]
* Tip Writing
Pre teach some useful phrases for giving Advice to a friend via email
advice forexample
It twere you, t would (not) 1 Belore students read the ernail, ask them what a faith healer does. I
You should necessary, refer them back to Scrub up on p. 104.
[ think it would be a yood wlea (not) to . o _ ) . _
Why don'tLyou .2 Ow  Alexis thinking of taking the advice of a faith healer to stop taking

medication and cancel surgery to remove hertumour.

2 Readthe email aloud or get astudenttodoil Students can choose how they
want to reply, or assign some students to write an encouraging reply and
some to argue against the healer Students write the crmail in class or for
homework
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Body bits
Mind and body therapies

Students work in pairs, using dictionaries if necessary. Check answers with
the whole class by getting them to read the completed sentences aloud
Check pronunciation of the treatments.

Ow 1 scent 2 concentrate 3 wrinkles 4 fingers 5 pressure
6 beneficial 7 contact 8 posture 9 habits 10 mental
11 scalp 12 hair 13 Adjustments 14 operation
15 herbs 16 properties 17 pressure 18 practitioner

* Tip Speaking 2

homeopathy a system of treating discascs - Got students to look at the picture and describe what they can see. Get them

or conditions using very small amounts of )
' > USINg Vet o totell you briefly what homeopathy is.

the substance that causes the discase or

condition. A homeepath mterviews the While students are completing the table, circulate and assist if necessary.
patientin detail to find out about then Take whole class feedback on students’ ideas.

condition and about ther lifestyle,

personality, et before deciding on the 2 Circulate while students are speaking and make a note of any common
treatment The treatment will attemipt to mistakes for remedial teaching later. At the end of the discussion, take a
dealwith the cause of the problem in order class vote on whether the patient should see a doctor, a homeopath, or both.

tocure the symptoms

conventional medicine the methods of

Lreatment of disease and injury that are ChetkliSt

taught and usedin the Wesl Drugs, surgery, _

and a range of therapies arc used, and Gothroughthe checklist with students. Get them to tell you which
practitioners must have a qualification activities in the unit helped them practise each point. Ask students to tick
from a recognized medical college the points they teel they can perform. Ask the class if they need more

If students need to tind out more about practice inany of the areas.
homeopathy and /7 or conventional

mediune, set this as a homewaork task

pefore the lesson Key words

i Gothrough the list of words to check students’understanding.
* Tip

Before students do 2 teach orelicit some

expressions they canuse in their discussion

o exc }n!n‘u- lj[‘.l'._.:}’rl'-{', el :'J]H‘!}"H'l',f[fr

example

IRy view S ofinion

Ithink I'd agree with you on Lhal
That may be true but

But what atrout

I elor't think you can say that
I'mnot sure about theat

Tdon't think so
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Instructions for communication activities

Instructions for communication activities

1

1

Which job?

Students write the letter of ajob next to each quote.

O
1f 2i 3d 4h Sb 6g 7a
8c 9e 10k 11

Tell the class that you are thinking of a hospital job.
They have to ask you yes / no questions until they
guess the job. Note how many questions they ask
before they guessit. Then get them to do the same
in pairs - the student who guesses with the least
number of questions after a set number of games is
the winner.

Students wnte the name of a job after each question,
then compare and discuss their epinions in pairs. At
the end, round up the class’s opinions

Allocating resources
Dictate this scenario to students:

City Hospital has many problems. Last month
there was an outbreak of infections caused

by dirty wards. It is short-staffed, a lot of the
equipment is broken, patient records are often
lost, and the buildings are old. At Jastthere is
some money to spend on 1improvements. How
should it be spent?

Put students into pairs Explam that each pair
represents a different hospital department, and
beheves the money should be spent on their
department They will choose one itemthat they
think the available money should be spent on. They
must persuade the rest of the group that theirs is
the best use of the money Al the end, everyone will
vote on which department gets the money

Give one role card to each pan of students. First they
must choose just one of the items on their role card
to argue for - the other item will be discarded. Give
them five minutes to do this and to note down
reasons why theirs would be the best use of the
hospital's moncy

Students get together in small groups. Each pair has
up to two minutes to put their case, and then cach of
the other pairs may ask a question

When each pair has put their case, explain that each
team must vote for which item they think the
money should be spent on. They must not vote for
their own item. Give students a couple of minutes to
decide, then take a vote.

3 Find someone who...

1 Write Find someone who. . onthe board,and
explain to students that they are going to walk
around asking questions, trying to find people who
match the items on a list that you will give them
As anexample, write . hasa dog?, and elicit the

question that you would ask to get this information,

Have you got a dog? Ask a student the question

[f they say yes, write thewr name nextto... hasa

dog? If they say no, ask someone else until you find

someone who says yes Tell students that they have
to try to complete their list of narnes

2 Hand out the lists so that each student has one of

the four. Get students to stand up and pair up, and
ask eachother a question. If they donot naturally
change partners after a while, call ‘change’ When a
student has completed a list as far as is possible,
stop the activity. Ask some of the questions on the
list, for exarple, Who eats a very healthy breakfast?
and get students to talk about them in more detail.

4 Triage

1 Askstudents what they know about the triage
system for categorizing victims of a disaster,
forexample a rail crash or abomb. Read or dictate
this explanation:

Triage means ‘sorting’ It is done in ermergencies
when there are many victims and there is no
time to waste. The goal of triage is to identify
victims who are having problems with
breathing, excessive bleeding, and shock, and to
decide who needs immediate attention and who
can wait. One common method is to label
victims with a coloured card.

2 Hand out the worksheet Ask students toread
the scenario and the table of colour categories,
and then discuss in pairs which category to put
each victimin.

W

When students have finished, each pair compares
their answers with another pair. Finally, ask the
class which victims groups disagreed over.

Ow For possible answers, see p.73.
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5

1

How sensitive are you?

Tell studentsthat they are goingtodoa
questionnaire about their attitude to pain in
themselves and others. Hand out the worksheet,
and tell students to work in pairs, asking their
partner the questions and recording their answer.
Get students to ask supplementary questions about
each situation, in order to make their partner talk as
much as possible

When students have all finished Lhe questionnaire,
dictate the key to them:

7-10 points: You are sensitive to other people’s
pain because you are sensitive to your own. Your
sensitivity to pain may make you afraid of it and a
little squeamish.

15-21 points: Yours is a sensible, down-to-earth
attitude to pain, which is useful when dealing
with sick people.

22-27 points: You are brave and strong, but with
such high standards you may sometimes expect
too much from other people.

Ask the class who 1s the most / least sensitive
Dothey think the result has any truth in it?

What’s wrong?

Tell students that they are going to diagnose each
other's symptoms. Arrange students in groups of
six, and give each student a role card. Ask them to
memorize their symptoms. Tell them they may have
to invent some details to answer thelr partner's
questions, but they mustn't invent important
symptoms

First, students pawr up with another member

of their group, and they ask each other about

their symptoms. As they listen and ask, they note
down the important symptoms. After two minutes,
they change partners, and soon unti] all six have
questioned and been questioned by the othersin
their group

Ask students to work in pairs. Give each pair a

copy of lhe symptom chart. Referrimg to the chant
andto the notesthey made, they discuss each group
member's symptoms and try to reach a diagnosis.
When they have hrnished, round up their suggested
diagnoses.

Ow

A =meningitis B = bronchitis
C=kidney infection D =septicacmia
E = gastroenteritis  F=pneumonia

7 A question of age

1

10

Make enough copies so that each student can have a
section A, B,C, or D. Arrange the students in pairs,
and give each pair two of the same section so that
they prepare it together. Explain that they will need
toread and remember the facts of their scenario to
tell to a group for discussion. Give them ten minutes
toread and practise retelling the scenario.

Reform the class into groups of four - A, B, C, D.
Studenl Aretells scenario A in their own words.
then reads out the first question for the group to
discuss. After a maximum of five minutes, they go
on tothe second question. When each question has
had five minutes’ discussion, Student B retells their
scenario, and so on. Get feedback on the class's
opinions atthe end.

Vitamins, minerals, and oils

Cut copies ot the worksheet in half, and tell students
towork in pairs, Student A and Student B. Give each
student the relevant section. Explain that they need
toask each other for clues to complete the crossword
Elicit suilable questions and clues, and write them
on the board. For example, Student A asks What's 1
down? and Student B explains the word for Student
Atoguess, forexample It's good for your immuine
system. It’s found in shellfish and seeds.

Blood quiz

Before giving out the worksheet, write this exarmple
fact on the board: You can store red blood cells for x
days ina refrigerator. Elicit from students how you
could make this into a quiz question. Write How
long can you store red blood cells in a refrigerator? on
the board. Then write the three multiple-choice
answers: 3 days, 42 days, or 100 days? Ask students to
guess the answer (42 days). Explain that they are
going to work inteams and give each other a quiz
like this, formig questions and making multiple-
choice answers for the other teamto answer,

Get students to work in teams of two. Give a Student
A section to each pair of Student As, and a Student B
section to each pair of Student Bs. The Student A
team ask the first question. then the Student Bteam,
and so on. Teams get a point for a correct answer, and
the tearn that finishes with the most points wins.

Saying goodbye

Make as many copies of the worksheet as there are
students. Arrange students in pairs and give one to
each pair Together, they read the quotes and say
whether or not they like cach idea, and give their
reasons fairly briefly.
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11

12

Instructions for commumcation activities

When pairs have largely finished, explain that now
they are going to think in more detail about their
own funeral. Give them each a sheet and ask them to
make notes in the table - give a ten minute time
limit. Form students into groups of three or four and
tell them to compare their ideas and ask each other
for reasons.

Waste disposal

Arrange students in pairs, A and B, and hand out a
section of the worksheel to each student, telling
them not to show it to thetr partner. Explain that
they have to decide how to dispose of items of
hospital waste. Dictate the following rules:

boxes - for all sharps, medicines, and liquids
orange - for non-infectious waste which can be
disinfected by heat (including all human tissue)
yellow - for potentially infectious waste which
must be destroyed by burning

black - for domestic waste whichcangotoa
normal landfill site

Student A begins by reading the first item on
the list. Student B has to say how 1t should be
disposed of, giving a reason. If their opinion is the

i

same as the answer on Student A’s card, they get a
point. Alternatively. the game can be played in teams
of two.

Disorders of the mind

Arrange students in pairs, and give each student

section A or section B. Explain that they have lo ask

each other for defimitions for the disorders they have,

for example.

A What's the name for a fear of crowded places and
open spaces?

B Agoraphobic.

A Howdo you spell that?

B A-G-O elc

Students exchange information until they both have

the names of all the disorders

Students read the quotes together, and discuss which

of the disorders in 1they think each speaker has.

Ow
1 attention deficit disorder
2 agoraphobia
3 expressive language disorder
4 seasonal affective disorder
5 sleep terror disorder
6 genderidentity disorder
7 amnesia
8 conduct disorder

13

1

14

2

15

Chest pains

Arrange students in pairs, with Student As

together and Student Bs together. Give each pair
section A or section B. Tell students that they have
half the information about the patient, which they
must read, discuss, and absorb They will then

hold a meeting with a new partner toshare
information and form a diagnosis. Allow

about len minutes for this.

Form new pairs consisting of Student A and Student
B. They share their information, from memory as far
as possible, and note down what the other student
says

Hand out a diagnosis chart to each pair. They discuss
the information on the patient in the light of this,
and reach a diagnosis together Get feedback from
the whole class.

Instructions for taking medication
Arrange students in pairs, with Student As together
and Student Bs together. Give one worksheet to each
student. With their partner, they read the jumbled
list of indications, dosages, warnings, and side
effects, then fill in either section A or section Bwith
the relevant information.

Moxilox

indications - For relief of sleeplessness

liquid dosage - Use dosing cup to measure 5 ml
instructions - Shake bottle well before use

side effects - May cause vivid dreams and
nightmares

warning - Do not drive or operate machinery

Fatigin

indications - Taken for fatigue and sleepiness
solid dosage - 60 mgin 3 x 20 mg tablets
instructions - Swallow whole —do not break,
crush, or chew

side effects - May cause sleeplessness
warning - Do not take before going to bed

Form new pairs consisting of Student A and Student
B. Student A prescribes’ Moxilox to student B, passing
onthe important information about dosages, etc.,

as tar as possible from memory. Finally, students
change roles, with Student B prescribing Fatigin to
Student A

Review of units quiz

Form students into two teams, A and B. Teams take
turns to ask the other team a question. A correct
answer gets one point, an almost correct answer half
a point. Larger classes can be divided into groups
before formung teams
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Unit1 Unit3

1 2 analyses 7 1sexaminng 1 2 Thetriage nurse assessed his injuries.
3 carries 8 writing 3 She was crossing the street and a car hit her.
4 tests 9 enjoys 4 He was taking medication when he died.
5 counts 10 works 5 He was in alot of pain betore the operation
6 matches 11 works 6 Hospital admissions went up and up in
2 2 'm 9 are,going the hot weather.
3 'mworking 10 ‘mapplying 7 He mgde tlhc diagnosis af.t(:-ra {.'.'-!I'l‘fl.ﬂ |
: i examination. / After a caretul examination,
4 Areenjoying 11 "‘mgoing he made the diagnosis.
5 like 12 don’t want 8 [was leaving the house whenthe phone rang. /
6 Are,studying 13 'mmeeting The phone rang when 1 was leaving the house.
7 study 14 'mgetting up 9 She was living a normal life until the accident.
8 start 2 2 sprained-spraining
3 2 Wheredoes your boytriend work? 3 consulted - consulting
3 How do most people come to work? 4 kept - keeping
4 Whattime does the cafeteria open? 5 prescribed - prescribing
5 Which shift are you working tomortow? 6 came- coming
6 What's Lina doing at the moment? 7 said - saying
7 Whattime are we / you meeting? 8 gol—gelting
8 What arc those doctors talking about? 3 1 wasmoving 8 came
2 sprained 9 said
UI'Iit 2 3 consulted 10 was
11 in 6 Onthelotihedide 4 waskeeping/kept 11 wasgetting
2 opposite 7 ibeteeh 5 told 12 Was:j‘ttakllwg;f
3 under 8 mside 6 prescribed . dnitizhe
Al T 7 reported 13 was keeping / kept
5 above 10 on top of 4 Possible answers
3l Eam c S 1 Twas moving furniture.
3 withon 6 atin 2 The pain kept / was keeping me awake every
. night.
4 #to / &% on
3 |felt better.
3 1 from i 4 lwasn't taking regular medication
2 on to,1in

5 Twaskeeping / kept fairly well.
3 in, between 6 round / around
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Unit4

1 1 Yes, butdon'ttouchthe needle
2 No-never mix them together.
3 Make sure the site is clean first. / First make sure
the siteis clean.
4 Rubthe site with an alcohol pad.
5 Pushthe needle intothe skin.
6 Pushthe plunger down slowly
7 Pullit out quickly —don’t leave it in
8 Make sure you throw the needle away ( / throw
awav the needle) intothe sharps container.
2 2 Staycalm.
3 Don't move the victim's head.
4 Warn other road users.
5 Speaktothevictim and ask their name
6 Call for an ambulance as soon as possible.
7 Don'tlight a cigarette.
Check for breathing if the victim 1s unconscious
9 Control any blecding
10 Record the pulse every five minute:
3 2 tothe
3 4syou
4 v
5 MNeDon't
6 v
7 ¥eweharee Change / Make sure you change
Unit5
1 2 fast-faster - the lastest
3 weak -weaker - the weakest
4 well -better - the best
5 painful = more painful -the most painful
6 frightening - more frightening - the most
frightening
7 sensitive - more sensitive - the most sensitive
8 sleepy - sleepier - the sleepiest
9 strong - stronger - the strongest
10 effective - more eftective - the most cttective
11 bad - worse - the worst
12 intense — more intense — the most intense

9
10
11
12

srore-huts hurts more
Hhat than

perbder painful

v

efmest of the most

v

eneaetheoneof the
Hheere the most
better

hardel

the fastest
weakerthan

more frightening than
more sensitive than
sleepier

worse

the most intense
more effective

the most painful

Unité

0w N

Wi

WM

vy

6

9
10

Are 7 Are

Am 8 Has
Are 9 Can

Did 10 Does

Is

don't we 6 don'tl
aren't they 7 1sthere
is he 8 can’tyou
do you

didn’t you come

did the symptoms get worse / are the symptoms

getting worse / have the symptoms got worse
have you taken

Can you open

what happened

Can you see

was there

do you still have / are you still having

Are youstill taking



Unit 7
1 2d 3b 4¢ 5h 6g 7a 8e

2 2 [think you'll be able to walk again soon.

3 Youwon't fall if you hold my arm./ If you hold my

arm, you won't fall.
4 Shall I help you with your food?
5 Youwon't see any difference at first.

6 Will you give me a hand with this bed, please?

3 2 willknow 6 won't give
3 lineed 7 Shall, speak
4 ‘lltake 8 won'tdie

5 Will, see

Unit 8

1 2 desdshendd shouldn'i
3 baestry

4 adteasalldo

5V

& pressure should

7/

2 should change

3 should set, shouldn't be

4 should eat, shouldn't keep

5 shouldn't expect, should be prepared
6 should try

7 should cut down

8 shouldn't snach

9 should exercise

10 should drinl

3 Students own answers

Unit9
1

2 phone 7 M gwve, comes
3 arnve don’t teel,'ll do
4 don't have 9 will die, give
5 stops, won't need 10 pives, won't get

won't work

27 dis h clumy
3 a bleeds st
4 f keep & b drops

> g give
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[

Il feel, gives up
happens / will happen, loses
help, give

oo W

hold, will stop / stops
6 ‘llcall, find

rises, 'll need
8 ’llask, arrives

9 'l show, need

10 won't know, ask

Unit 10

2 The patient might benefit from therapy

3 This could be the last time I'll see tum alive
4 We think that maybe this drug will work

5 Idon'tthinkit’s possible that your father can be
cured.

6 [t might not be the right time to see him.

7 Perhaps itis /It 1s perhaps too early to say.

8 [think it may be time touse Morphine.

(.

won't 6 will

will 7 It's possible

W

may 8 Maybe

Wi

might

Heay-be may be

Perhapsthat Perhaps

v

#raybe may be

6 +dentsureldon'tthink/I'mnotsure
7

8 wphtable might be able

9 pessibiy possible

Bow N

I

10 eetHdret might / may not

Unit 11

2 needs changing
3 haveto

must

must

don't have to

must
needs

have t

O mustn't
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2 7 takaetake
3 reeatenstdon't needto/ needn’t
4 meedtecharee need changing
5 v
6 washe wash
/ ergtake
8 v
9 ehangmpe tochange
10 eeHmustmustl/dolhave to
3 2 Youdon't have to wear surgical boots.
3 Youmust pin back long hair.
4 Youmustn't wear watches and jewellery
5 You must disinfect your hands on enterig 1CU.
6 Youdon't have to wearacap.
7 Youmust wear gloves / Gloves must be worn
when washing patients.
8 There must not be / Patients must not have more
than two visitors at a time.
Unit 12
1 2 met
3 ‘'veseen
4 did you start
5 haven't had
6 ‘'vejust finished
7 had
8 haven't finished
9 Did you take
10 've known
22 v 6 hasheard heard
3 pisced 've missed 7V
4 sawfseen 8 saww has seen
5V
3 1 started 10 Have things gol
2 was 11 got
3 Haveyoueverseen 12 havebeen
4 've neversecn 13 Have you evertaken
5 ‘vetalked 14 'vetaken
6 did you tirst talk 15 took
7 was 16 Have you taken
8 went 17 needed
9 couldn’t 18 had

Unit13

2
3
4
5
6

[h]

(Vg

6

are shownup 7 1srecorded

aren't kept 8 be, trained
isn’'t needed 9 be warmed up
are placed 10 be contacted

are monitored

Adust allergy was indicated by the tests.
Mr Chung was killed by a heart attack

The danger signs were not understood

by the nurse.

Sample tissue was senl to the laboratory.
The man was given CPR by paramedics.
A&t was closed because of lack of money.
Her heart rate was recorded at 18 bpm.

The men were refused entry to the hospital.

The operation had to be cancelled.

was diagnosed 8 1s not weighed
was given 9 are shown
was identified 10 1srecorded
takes 11 shows

was recorded /f wastaken 12 isstarted

is recorded /1s taken

Unit 14

1B W N

O e N O

10

Voo W N

~

weseneing we're sending
Whestssitbiag Who's sitting / Whois sitting
henetpgemg he's not going / he isn't going

Wheretheeatermpstatiare haviie Where are the

catering staff having
Hew—yougethng How are you getting
Wesp'beetis We aren’'t meeting
studentstheyarestartng students are starting
E-Mes-Smphas-having Is Mrs Singh having
srbrareesarvrg ambulance is arriving
're going to wait

‘m going to prescribe

re going tofall

Are you going to take

Is this going to hurt

aren’t going to operate

aren’t going to be
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3 1 ’sseeing/'s goingto see

2 'svisiting/’s going to vistt

3 ‘snot working / isnt working
4

's going totry

w

's going to pul

o

re going to see

~

're going to have / 're having

oo

're going to go / 're going

e
O

's coming /s going Lo come

10 s not going to bring /s not bringing
11 'mgoingtodo /'m doing

12 're having / 're going to have

13 'scoming

14 s not getting / 's hot going to get

15 ‘s pgomgtohave /s having

16 're going to be

Unit15

1 2 luseitbecause it works.
3 I'mhaving hypnotherapy to try to stop smoking
4 Idoyogaforrelaxation
5 I'll warm my hands so that they don't teel
uncomfortable.
6 She goesto ahealer twice a week for prayer and
meditation.
7 Homeopaths necd a lot of information to make a
diagnosis
8 The chiropractor said [ have back pain because I
don't sit correctly
21 to 5 that's why
2 for 6 sothal/so
3 so 7 s0
4 because & for

3 Students own answers

Possible answers to 4 Triage, p.8]

Child, about 11 - red (possible severe shock
or brain damage)

Pregnant woman — green (minor head wound,

but pregnant so should be examined)

Elderly man - blue (no signs of life)

Teenage gitl - red (fluid from ears is sign

of skull fracture)

Man, mid twenties - yellow (walking wounded)
Woman, about 50 - yellow (not in imminent danger
but may have internal injuries)

Teenage boy - red (change in skin colour may indicate
imminent breathing failure)

Young woman - no pulse, etc.- blue

(signs indicate death)

Young woman - no signs of injuries, etc. - red

(very fast breathing indicates imminent respiratory
failure)

Middle-aged man - blue (serious injuries mean large
blood loss, plus imminent respiratory failure)

Elderly woman — clear fluid running out of nose. etc.
- yellow (suffering shock but not severe)

Elderly woman - coughing up blood, etc. - red
(probably severe internal injuries)

Middle aged man - red (serious blood loss)

Young man —green (no imminent danger but the
ringing inthe ears may mean head trauma)

Child, about four - clinging to his mother, etc. - red
(imminent danger of respiratory failure)

Child, about four - lying on ground, etc. - red
(serious burns)

Young woman - white (burns are painful but minor)
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e
1 Grammar test

1 Underline the correct form of the verbs.
Ahmad is working / works* in the Pathology lab at City Hospital. Most days he
is analysing / analyses< samples and carries / carrying > out tests on blood.
He s testing / tests” blood to look for bacteria and parasites. He also
is counting / counts® blood cells and is matching / matches* blood for transfusions.
Today 1s different though. Today Ahmad i1s examimng / exanunes body fluids
through a microscope and writes / writing® a report for the Infectious Diseases
department. Usually he enjoys / is enjoying " his work, even though sometimes
he works / is working" night shifts and weekends. His wife says he
works / is working' too hard.

2 Complete the conversation using Lhe Present Simple or the Present
Continuaus. Use short forms (for example 'm, 're, s, don’t etc.)

A Hello You redoing ' {do) the same course as me, aren’t you?

B VYes.| (be) in my third year. And you?
A Second year [ “(work) on the wards at the moment
B you Henjoy) it?
A Yes 1t's OK | (like) the practicals best.
B you ‘(study) torexams too?
A Yes | (study) tor three hours every night! And |
*(start) work at 7.30, so 1t’s hard. Anyway, how
things '(go) with you?
B Busy! Aswell as exams and work, | (apply) for jobs
1 ""{go) tor an interview tomorrow.
A Really? Great! Well Isuppose you I (not want) to come for a
drink tonight, then.1 I (meet) my friend at seven.
B Well. . OKthen,but not late. | 4 (get up) at five tomorrow
morning.

3 Write the questions to these answers.

1 Whoare you meeting tonight? I'mmeeting Tony and Ana

2 Where My boyfriend works in the centre of town
3 How Most people come to work by bus.

4 Whattime The cafeteria opens at seven.

5 Which I'm working the night shift tomorrow.

6 What Lina’s doing a placement at the moment.
7 Whattime We're meeling at six.

8 What Those doctors are lalking about football.
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1 Which job?

1 Work with a partner and match each quote with a job.

1 ( Canyoureadthe bottom ) 3 ( 1goarounddelwering mail
. line of letters? ) \ everymorning.
\ A .
4 . f
_ ! 2 ( Today ldelivered two sets of \'| /
N | twins! y
LA
4 Clamp ... suction | ,
Y, 6 | Openwide
forceps ... needle r
.{ 5 ( Bend your knee ten times
!
! \ andthenrest. !
7 [ I'mexariningacultureof \l 9 ( I'm arranging an
‘ organisms extracted from | ' \ appointment now |
y
a patient ) P 5 =3 - 5 N
) ' 8 | This machine will giveusa ) \/
) B A
! - - - wJ
\ picture of your lungs. ) \
1’.’ / "
p '\\J, 11 [ Move your feet, please )
Ie're 1 W T :
10 [ We're going to move you [ need to disinfect the
. on this stretcher |
& J \ floor. Y,
\ | /
a labtechmcian e receplionist 1 midwife
b physiotherapist f optician } cleaner
¢ radiologist g dentist k paramedic
d porter h surgeon

2 Work in pairs. Student A, choose one of the jobs in Unit 1. Student B, ask yes / no
questions until you guess the job. Then change roles. The person who guesses with
the fewest questions is the winner

EXAMPLE

A Doesthis person work with children? B No, not especially.
A Does he or she have medical training? B No.

A Does he or she have to he physically strong? B Yes

A Isita porter? B Yes.

3 work on your own. Think about each question, and write down the name of a job
'hen compare your answers with a partner, discussing your reasons for each one
Which hospital job ...
is the most highly respected?
is physically the hardest?
1s the most rewarding?
would you least like to do?
is mentally the hardest?
i< the most interesting?
should be better paid?

1 the most dangerous?

wottld yvou ke to do one day?
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1
2 Grammar test

1 Complete these guidelines for using Harvey — a training dummy for developing
skills in cardiac care. Use each preposition once.

ahove out in opposite under

inside between on topof onthe other side next
Harveyiskept e the training room, whichis — ‘the
lecture theatre.
CD programs for use with Harvey areinthedrawer _________ *the bed,
The multimedia computer that controls Harvey is in the cupboard

. “tothe bed.

Thereisascreenonthewall _ >*Harvey which gives medical data.

e vofthe room there is a satellite link for tele-teaching sessions.

When you finish your session, leave the stethoscope "Harvey's
right arm and his torso.

There are mechanical and computerized parts
simulate cardiovascular conditions. These parts can break, so

® Harvey, which

pleasetake —_“pens, pencils, or markers from your pockets
before using Harvey

donotrestanyobject W Harvey, forexample a book or
your elbow.

2 Correct the enor ineach sentence.

I Justlift abewe your foot and 'll take off your bandage. up

D

Take off your shirt, and we'll put this heart monitor in your chest. .

3 Pul with amask and gloves before going into the theatre.

1 V'll just move this chair in the side, so that we can get your wheelchair through.

> The ward is along this corridor, in the other side of the swing doors

6 Syringes are al the bottom drawer of the cupboard near the door.

7 Your back is red where you've slept over it. We'll put a pad under you.

3 Complete the sentences with a preposition.

1 Youcan borrow books the Red Cross library trolley

7 You'll keep the plaster your wrist for six weeks.

3 Visitors can eal the cafeteria Bam.and7p.m
41 Thecarparkis the back of the hospital

5 Take the lift the third floor, and Haemotology is

front of you

6 We'll pull the curtain _ your bed for privacy
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S
2 Allocating resources

T e e e e e e e
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You are head of domestic staff. Choose one of

$ You are a hospital personnel manager. Choose

these things which you want to spend the one of these things which you want to spend
the money on, and think aboul why it 1s
important

morney on, and think about why it is

;E important

e four new cleaners ¢ advice from business and efficiency

e five fully-equipped new beds

¥ experts
o staff training

I 1 I

I You are the hospital manager Choose one of | $ You are a renal nurse. Choose one of these i

: these things which you want lo spend the I things which you want to spend the moneyon, :

. money on, and think about why 1t is : and think about why it 1s tmportant '
important . - ;

: £ [ t & anew hi-tech dialysis machine :
® a new kitchen ! e :

' I e an anti-diabetes patient education I
: ® one newly-trained doctor I programme :
i
I I ]
i | i
I I ]
] ] i
I Lo i '
i You are a nursing officer. Choose one of these " You are the head porter. Choose one of these i

ings which you want to spe *money on, which you wa o spend the money on,
i things which y rant to spend the moneyon, things which you want to spend the moneyon,
i and think about why it is important i and think about why it is important 1
1 | i
I ® a2 new x-ray machine i ¢ new trolleys, stretchers, and wheelchairs 1
1 " i . ; T I
1 & two extra auxiliary nurses I ® basic repairs to buildings I
. ¥ |
I I I
I I I
I I i
I i I
I I ]
I I ]
1 You are an A&E nurse. Choose one of these I s You are the hospital receptionist. Choose one I
: things which you want to spend the money : of these things which you want to spend the :
i on, and think about why it is important i money on, and think about why itisimportant.
: £ ® 2 new ambulance : s four new computers :
I e one specialist nurse ! * anew day room for patients I
| i I
I I I
| i I
I I I
I I I
L ! 4
i I
I I
I ]
I I
I I
I I
i i
I i
I I
i I
i I
i I
I i
i g
i i
L o

- m Em e o e EE Em Em Em e Em Em e e e e ] B R BN e e e SR S e e e BN BN em e e BN mm e e -
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O
3 Grammar test

1 Reorder the words to write sentences.
1 gardening/ he / collapsed / when / he / was
He collupsed when he was gardening.

o

nurse / assessed / the / injuries / triage / his

3 street/and/ crossing/the/a/car/hit/ her / she / was

4 when/he/taking / he / died / was / medication

5 operation/he/was/lot /of / pain / before /the /in / a

6 up/and/up/the/weather/admissions /in/ went/ hot / hospital
7 alcareful /the/ made / atter/ e;;mmati(m / he / diagnosis

8 the/was/when/the/rang/1/leaving / house / phone

9 normal /living / a / until / accident / the / she /life / was

2 Write the Past Simple and -ing forms of these verbs.

1 move - moved - moving 4 keep 7 say
7 sprain 5 prescribe 8 pget
3 consult 6 come

3 Complete this GP's referral letter with the Past Simple or the Past Continuous form of
the verbs in brackets.

Last April, MrNesbitt . '(move) furniture whenhe 2
(sprain) hisback.He ____ J(consult) me and said the pain

i} __*(keep) him awakeeverynight.1 . *(tell)
himtorestand —_______©(prescribe) a painkiller. The following week he

. "(report) feeling better, but amonthlaterhe __________#
(come)intoseemeagain.He — “9(say) his back was stiff and there
___1¢(be) some pain, but it 1 {get) better slowly.

MrNesbitt _ ¥(not take) regular medication betore his injury
and Y (keep) fairly well.

4 Write the answers Mr Nesbitt would give to these questions

I What were you doing when you sprained your back?
2 How did you teel after spraining your back?

3 How was your back after taking painkillers?

1 Whal medication were you taking before the immjury?

»  How were you before the imnjury?
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Find someone who ...

r———————————_————————————————r———————————————————————————

was born in the same month
as you

lives with their family

has one brother

eats a very healthy breakfast
goes to the gym regularly
goes to bed before 1
doesn't drink alcohol
smokes every day

has been in A&L as a patient

is allergic to a type of
medication

often has headaches

is a blood donor

Find someone who ...

was born at home

(not in hospital)
shares a flat

has a younger sister
is on a special diet
£0€s JOEEINg
doesn'tneed alotofsleep
isshy

drinks a lot of coffee

doesn t smoke

has tried alternative therapy

has broken a bone

takes the bus to work / college
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B
3 Find someone who...

Find someone who...

was bornin the summer
lives in a house

takes good care of their skin
passed an exam last year
has nofillings in their teeth
eats a lot of fast food

likes beer

has been an outpatient
takes vitamins or other
supplements

doesn't feelwell at the moment

prefers tea to coffee

doesn't exercise enough

Find someone who....

lives near where you are now
counts their calories

feels great today

needs a lot of sleep

is a hypochondriac

eats a lot of fish

smokes occasionally

doesn't like sport

worries a lot

hates having injections

has had a general anaesthetic

cycles to work / college

L————-—------———-——-—L---———----————————--
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1
4 Grammar test

1 Reorderthe words to write sentences in this dialogue.
A hands / wash / your / first / well / First wash your hands well.
B Dolusethe large syringe?

A needle /but/yes /don't / the / touch

B Shall Imix the two medicines in the same syringe?

A No -/ mix/together/them/ nevel
site /is / make / sure / first / the / clean

B Howdolcleanit?

A site/ alcohol 7 the / rub 7 with / an / pad

B Howdolgive the injection?

A the /skin/into/ push / needle / the
plunger 7 slowly / down / push / the
leave /out / quickly /pull /it /in/—/don't / it

away / make / into / throw / you / sharps / the / sure / needle / container / the

2 Make instructions which tell the public what to do and what not to do if a motorcycle
accident victimis lying injured by the side of the road. Join the verbs on the left to the
endings on the right, adding Don't if neccesary.

1 remove~ calm Don't remove the victims helmet

2 stay \tho victim's helmet

3 move for breathing if the victim is unconscious

4 warn the pulse every five minutes

5 speak the victim’s head A e
6 call any bleeding

7 light to the victim and ask their name

8 check acigarette

9 control foran ambulance as soon as possible
10 record otherroad users

3 Rcad ecach sentence. H it 1s correct, write a tick (/). If there 1s a mistake, correcl it.
1 Wash#he handsihoroughly. — your
2 Cleanse to wound gently with mild soap and water.
3 Make sure to remove all dirt and toreign bodies from the wound.
4 Protect the wound with a sterile dressing.
5 Nouseanairtight covering, as this encourages bacterial growth
6 When applying ointment, use a clean swab or gauze

7 Youchange the dressing regularly.
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There has been aterrorist bomb attack at a rallway station, and you and yout

partner are among the first at the scene. Use the tniage categories below and decide

with your partner how to classity each victim.

CATEGORY DESCRIPTION
blue -dead or expected to die
red - immediate

yellow - observation

So badly injured that victim will die soon. Should be given pamkilier

156 Passing

Victim could survive with immediate treatment

Condition is stable for the moment bul requires watching (would receve immediate

priority care under ‘normal’ circumstances)

green wail

white - dismiss

Child, about 11 - no bleeding  dazed and confused
doesn’t squeeze hand when asked

Pregnant woman - can walk and talk - some biceding
from head

Elderly man—very bloody leg - unconscious - no
breathing - no pulse

Teenage girl - no signs of bleeding - coughing, and
clear fluid coming fromears

Man, mid twenties - minor bleeding - conscious but
not disorientated - slow breathing rate

Woman, aboul 50 - walking around - says she cannot
hear anything - has pains in the chest

Teenage boy -cuts on face  very pale - sitting on the
ground and falling asleep

Young woman - no pulse - nobleeding - noresponse
when you clear her dIrway

Young woman - nosigns of injuries - vomiting and
constant shaking and will not stopcrying - 30 breaths
per minule

Middle-aged man - broken arm - large chest wound
Uunconsclous })I'("ri“lIﬂg(;’ll[l“(

Elderly woman - clear flund running out of nose
walking around but is contused and angry

Elderly woman - coughing up blood, severe pain in her
chest and difficulty breathing

Middle aged man - haslost leg - massive bleeding
conscious and talking

Young man  bhruses and some bleeding on arms and
legs — confused and complaming ol headache and
rnging in the ears

Victim has minor injuries

Victimwill require a doctor’s care within hours. but not immediately

first aid and home care are enough.

Child, about four - clinging to his mother who 1s not
injured - pale, with moist skin - rapid breathing and
rapid pulse

Child, about four - lying on ground with black skin
caused by burns - appears not to be in pain

Young woman - skin has painful red burnt areas - has
cuts on herleg but walking
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5 Grammar test

1 Write the comparative and superlative forms of these adjectives

1 hard — harder - the hardest 7 sensitive
? fasl 8 sleepy

3 weak 9 strong

4 well 10 effective
5 pamful 1 bad

6 frightening 12 intense

2 Read each sentence. If it is correct, wrile a tick () U there 1s a mistake, correct it
I The wrestwerst pain many women experience is in chuldbirth. worst
2 It more hurts thanit did yesterday

3 Physiotherapy can sometimes be more etfective for back pain that drugs

4 These tests are less painfulery than others, because only a drop of blood is

needed
Which drug will pive the most etfectwve pain reli
(. The hingers are one of most sensitive parts of the body

My legs ache less when P walking than when 'm standing still

<

Kidney stones are one the most painful conditions you
9 It'sdifficult to say where it hurts the more.
3 Complete these sentences with the comparative or superlative forms of the
adjectives in exercise 1

1 Aspirinis _thestrongest (strong) painkiller we've got,I'm afraid

2 Canldoanythingto make you feel (well)?

3 Moving around is getting (hard) to do.

4 Injectionis (fast) way to administer pain relief
5 Heis (weak) he was yesterday

6 Forchildren, thinking about the injection is
(fnghtening) the pain itself

7 Your fingers are (sensitive) your shoulders.
8 Heisfeeling (sleepy) now and the pain is decreasing.

9 lcan'tignore the pain any more — it's just gelting (bad)
10 Thisis (intense) pain I've ever tell

11 These pills are much {ettective) than those

12 1t was (painful) experience I have ever had
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5 How sensitive are you?

Work in pairs. What is your attitude to pain?
Test yourself by answering this questionnaire. Discuss
your answers as you work through the questions

1 How quickly do you notice changes in your body?

1 point [mmediately
2 points  Only when they grow mto aches o1 pains
3 points  Veryslowly

2 Youstart to have a bad headache during the day.
What do you do?

1 point Lic down and resi
2 points  Ignore il until it gets too bad
3 points Fight it and carry on what you are doing

3 Your back s hurting. What do you do?

1 point  Make ‘ooh’ noises until somebody asks you
what's wrong

2 points  Tell other people about it so they
understand

3 points Keep quict aboul il and suffer in silence

4 voutall inthe street and hurt your knee
What do you do?

1 point Viake 1l just a bit more dramatic than
it really s

2 points  Laugh outloud and make it into a joke

3 points  Pretend that it didn™thurt much

5 Someone whoisin pain shouts .l you and
insults you when you are trying to help them
What do you do?

1 point Understand, feel nothing, and stay calm

2 points  Tell them toeither stop shouting or deal
with it themselves

3 points Cetangry - shout back and walk out

6 Thereis a documentary about victims of war on

TV that shows horrible violence. How do you react?
1 point By switching the TV oft
2 points  You feel upsel bul you watchit through
tothe end

3 points With cool interest

7 You hear that an old school friend has had a leg
amputated. Then one day you see him in the street
What do youdo?

1 point Get emotional and start crying
2 points  Walk up to him and give him a big hug
3 points  Talk to him but avoid the subject of

the leg

8 Which do you think is the most common problem
with patients’reports of pain?

1 point They often keep quiet and
don’t report it

2 points  They understate il - 1t 1s usually worse
thanthey say

3 points  They exaggerate it -1t 1s usually not

as bad as they say

9 A child falls over and gets a small cut
How do you react?

1 point Give immediate comfort - hold the child
and sympathize

2 points  Give attention. bul only to the cut

3 points  Tell the child to be brave and not cry
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6 Grammar test

1

3

Complete the questions.

you have a rash on your back?

the headaches worse at night?

[ going to die?

you feeling better today?

the sleeping tablet work last might?

your hushand coming to take you home?
you going home tomoirow?

the consultant seen you yet?

you move your fingers

your arm feel any better this morning?

Vdd a question tag to the statements to make questions

stopped coughing, hasn't he

We finish our shift al eight o'clock, ?

[ho=e painkillers are very effective,

1sn't any better, l
udon't drink tea or coffee, ?
[ have to give hum this medication twice a day, ?

s not much improvement,

You can see Lhe swelling, ?

Complete the questions in the dialogue

Nurse
Patient
Nurse
Patient
Nurse
Patient

Nurse

Patient

Nurse

Patient

Nurse

Patient

Nurse

Patient
Nurse
Patient
Nurse

Patient

When did the symptoms first appear? (the symptoms / first appear)
About a year ago.

Why (you / not come) to see me?
Al the time | wasn’t very worried

And (the sy mptoms / get worse)?
Yes. they started to gel worse about a month age

| see, and (you / take) any
medication since then?

wenl to sec a homeopath and he prescribed these pills.

[ 5e (you /canopen)
your mouth wide and say ‘ah’?

Ah

Good, and (what / happen)

when you took the pills?
This rash appeared {you/ can see)
itonmy back?
Yes, tsee So,
(there was) any improvement when you took the pills?
No
[see. And "(you still have) stomach aches?
Yes
(you still taking) the homeopathic medicine?

No, I stopped when the 1ash appeared.



6 What’s wrong?

C

termperature

'———————1———————1———--

yes A

/I\

no

nausea and
vomiting?

hard to
swallow?

1]\

Begin here

yes 7

very little
urine?

no

backache?

shortness
of breath?

|
no+J

cough?

no

tiff neck? |

no -

cold hands

and feet?

You keep being sick Your neck feels stiff. You have a
headache. You have to wear your sunglasses all the time
because the light hurts your eyes. Your temperature is
high and you just can't think clearly

You've had a bad cough for two weeks. You are

coughing up bright green phlegim and wheezing. You
find it difficult to swallow. You leel sick. and your lips
look a little purple

You feel extremely ired all the time You also get
shivery then hot. You noticed blood in your arine this
morning. You feel «ick, although you haven't actually
been sick yet. Your back aches, and you have a

yes —

yes —

yes A

yes—

yes—>

yes —>»
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diarrhoea?

no

blood in
urine?

blood in
sputum?

green
sputum?

no

eyes hurt
by light?

no

painin
muscles?

D

Your muscles really ache, especially your legs. You have
arash onyourarms and chest Your hands and feet feel
cold. You feel a bit sick, and you find it hard to swallow.
Your heart is beating fast, and you have a fever.

E

You have a temperature of 39.2. You were sick several
times in the night. You necd to go to the toilet but there
1s very hittle urine. You have backache, and you've
completely lost your appetite.

F

You've had a bad cough for a weeck and a tever of 39.1t's
getting worse, and you're coughing up a lot of sputum.
This morning you noticed blood in it. It hurts when you
breathe. You don't feel like eating anything

yes—

yes—»

yes—>

yes—>

yes—>

yes—>

vomiting?

chills?

painful
breathing?

blue lips?

headache?

no

rash?

T N e

e e e e e e e e e e e e e e e e el e e R M R e e R e

yes—

yes —>

yes—>

yes—>

yes=>

yes —>

L——-———J—-—————J———————

possible diagnosis

gastroenteritis

kidney infection

pneumonia

bronchitis

meningitis

septicaemia




86 Photocopiable @ Oxtord University Press

I
7 Grammar test

1 matchthe beginnings and ends of these sentences.

1 Will Mrs Andrews a and will look at you as soon as he can

2 What will youdo1f b if youdiet and take excreise.

3 Thiswillonly lower yout
blood pressure ¢ I'msure everything will be OK

4 Don’l worry d the treatment doesn’t work?

5 Mr Wahid has cancelled his
appointment, so e whenshe's discharged

b Miss Fontana will need [ gotoroom three please?

7 DrZappaison his rounds 3 anew dressing every two days.

8 I'll collect Mum in the car

1 he won't be seeing you this afternoon.

2 Reorder the words to write sentences.
1 will/he /arrves / you / when / see / the / doctor
T'he doctor will see you when he arrives.

2 be/think /soon / able / you /to / again / 1/ walk /1l
3 you/hold s arm/won't /if /fall / my / you

4 you/lood/with /shall /your/1/help?

[}

> see / difference / first / any 7 you / won't / at

6 will /bed /hand 7 me / please 7 a / with / you / give / this ?

3 Usethese verbs with will, won't, or shall to complete the sentences
Use short forms

need know take speak see die Hrtee give

will make

I We teel sure your father a full recovery.

7 I'matraid t don't think your father your name.
I think he a new palr of spectacles soon
4 | you back to the wards now.
Dr Thompson Mrs DeToit this afternoon?
G| you any more of these tablets
[ to the doctor foryou?

O

8 No, Mrs Fitzpatrick, you're fine - you tonight.



7 A question of age
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Paul Simmons visits his tather (86) at home one day

and finds that he is about to hand over all his savings

to a salesman, who has persuaded him to buy a new

kitchen. Luckily he is just in time to stop his father

writing out the cheque.

Paul wants to take complete control of his father’s

finances, but his father is angry with his son, and

refuses to give up his independence

1 Should Paul go against his father's wishes and
take away his chequebook?

? Should elderly people always be allowed to make
their own decisions?

Frank Davies (77) has been a smoker and heavy drinker

all his lifc. He has heart disease and high

blood pressure, and necds life-saving surgery
immediately or he will probably die. However, there is
along list of patients warting tor surgery, sorme of
whom are young

1 Should Mr Davies go to the front of the queue?

2 Should people who smoke and drink heavily get
the same treatment as those who don’t?
3 Isit better tospend more money

treating young people than
treating old people?

1
|
1
1
1
1
|
1
1
1
I
1
1
1
|
|
|
|
|
|
1
|
|
|
|
|
|
|
|
E |
1
|
1
|
i
1
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
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i
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Martin Thomas lives with his
mother (85). He is offered a job
abroad, which he really wants.
He cannot take his mothel
with him, so he looks for a
care home for her.

They don’t have the money

for a private care home.

The government run care

home is free, but understafted

and depressing. When

Mr Thomas visits the care

home, he sees the residents

all sitting in silence around

aTVsel

1 Should Mr Thomas give up his plans and stay
at home to take care of his mother?

2 Isit wrong that people with money should get
better health care than those who are poor?

Edna Wilson (89) has had a tall and fractured her hip
She says she doesn’t wanl surgery or physiotherapy
She wants her daughter to look after her at home
Mrs Wilson's daughter is nol happy about this. She
says her mother is not thinking ciearly. She does not
want to care for her mother 24 hours a day, and wants
her to have surgery for her own good’

1 What should Mrs Wilson's doctor advise?

2 Should people be forced to have medical
treatment when they
don’t want it?
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8 Grammar test

1

Read each sentence. [f 1t 1s correct, write a tick (') If there 1s a mistake, correct it.
1 I'his boy should b a BMI of 23 have
You don’t should worry about your weight
3 Sheshouldtries a low fat diet
4 We should all todo more exercise
You shouldn't eat so much
f, Your blood pressure’s should fall if you lose some weight

You shouldn't allow your son to have loo many sweets

Complete the sentences with should / shouldn't and one of the verbs below
— expect try set snack exercise eat
cutdown  be prepared keep dnnk change  be

You shouldn’teat just before you go to bed

You your behaviour and way of thinking.
You yourself goals, but they impossible goals.
You only healthy food, and you fast food
i your kitchen
You tosee huge results overnight, and you
for hard work
b You to eat something from each main food group at
Cvery mam meal
You your fal intake.
8 You between meals.
9 You every day to burn up carbohydrates and {at
every day to burn up carbohydrates and {a
0 You plenty of water to fill yourself up.

Write two pieces of advice for cach of these problems
They can be negative or positive
1 Ithink ['maddicted to tast tood.
You should buy your favourite healthy food instead
You shouldn't get a takeaway every day.

2 Ineed tolose weight, but Thate jogging

} I'moverweight, and sometimes | feel dizzy and taint

4 My children are getting fat

»Jam worned about my husband’s health. He drinks and smokes toe much.
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8 Vitamins, minerals, and oils
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9 Grammar test

1 Underline the correct torm of the verb in each sentence
| 1I'we do . 'lldoablood test, we'll find out what's wrong with you
2 We'lltell you the results of the test when you phone /'l phone
3 When you arrive /'l arrive al the hospital, we’ll give you a blood test

4 [Mwe won't have /don’t have the right blood for atransfusion, the patient will die

If the bleeding will stop / stops, he won't need / doesn't need a transfusion
6 The treatment doesn’t work / won't work unless she stops smoking.
We give / ‘Il give Mr Perry a blood test when he comes /'l come tomorrow.
§ If youwon't feel / don't feel better tomorrow, we do . 'll do some more tests.
9 He dies /will die it we give 7 "ll give him the wrong blood.
10 Unless the patient gives / will give up alcohol, he doesn’t get / won't get better.

2 Match the beginnings and endings of these Zero Conditional sentences, and
cornplete them with the verbs below in the correct form.

Clump be use bleed drop give sl keep
f the pahient smokes, a it more heavily than a vein

he n blood loss 1s severe, b blood pressure

ucutanartery, c ifyou dirty needles.
I Ita patientiis inshock, d atransfusion . necessary.

Whe nwe don’t have the

patient s blood Lype e it shows in the blood test.

6 1f you mixdilteient blood { youneedto their blood
Ly pe- pressure up.

7 Thereis a11sk of disease g we them type O.

8 When heart rate decreases, h they

3 Complete these First and Zero Conditional sentences with the verbs given in the
correct form. They are not always given in the correct order.

1 (stop.notlive) You — won'thve jong unless you stop taking drugs.
2 {gwve up, feel) She better if she smoking.
3 (happen,lose) What it a patient alot of blood?
4 (help,give) You to save lives when you blood.
5 (stop, hold) If you the wound tor a few minutes, the bleeding
¢ (call, tind) 1 youif | something wrong.
7 (need, rise) Unless her blood pressure .she
a transfusion
(ask, arrive) We the doctor what he thinks when he
9 tshow, need) | you what todoif you help.
{ask, not know) You what to do unless you somebody.
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9 Blood quiz

el

Student A

Use the set of tacts on your card to test the other team’s knowledge of blood
For each fact, make a question with three possible answers.

Ared blood cell lives for about three months. (How long ... )

Your bloud travels about 20,000 kilometres every day. (How far ..)

You lose almost half a kilo in weight when you donate blood. (How much ...}
There are 25,000 white blood cells in a drop of blood. (How many )

One inlen people entering hospital need a blood transfusion (How many ...)
You give three quarters of a litre in one donation of blood. (How much ...)
Blood plasma i1s 96% water. (What percentage of ...)

There are 5.6 litres of blood in an adult human. (How much ...)

Your hearl beats 35 million times in a year. (How many ...)

Red blood cells torm about 40% of the volume of blood. (What percentage of ...)

e S, S e - SR - — = ST

Y

10

Student B

Use the set of facts on your card totest the other team’s knowledge of blood.
For each fact, make a queshon with three possible answers.

A newborn child has one cupful of blood in its body. (How much ...)

[t takes aboutl ten ininutes to make a blood donation. (How long ...)

There are 96,000 kilometres of blood vessels in an adult human. (Howmany ...)
80 million units of blood ate donated every year worldwide. (How many ...)

It takes eight weeks for a human body toreplace red blood cells, (How long ...)
55% of blood is plasma. (What percentage of ...)

Donated blood goes through eleven tests (How many . ..)

There are about half a billion red blood cells in one drop of blood. (How many ...)
Blood 15 7% of you1 body's weight. (What percentage ...)

You must wait 56 days between each donation of blood. (How long ...}
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X
10 Grammar test

1 Reorder the words to write sentences.
1 discomfort / may / a/little / feel / you
You may feel a little discomfort.

2 benefit / the / therapy / might / from / patient

3 this/last /hum 7 alive / see / time / be / the / could / I'll

4 will/ work / we / maybe / think / that / drug / thus

5 be/cured/1/don't/that / your / father /it's / can / possible / think
6 right/it/be/see/him/the/time/to/not / might

7 W /to/say/too/ perhaps/early/is

8 to/use/l/may/Morphine/time / be /think /il

2 Underline the word or phrase that completes the sentence
1 It could s couldn’t be that the illness will end in death, but I'm not certain
2 We can change the medication, but I'm sure it won 't 7 might not work
3 If you act too fast, you may 7/ will probably make mistakes
4 [tmay/ perhaps be possible to revive him.
5 leould / might not still be here next year, but1 hope so.
6 Act too slowly and the patienl may /7 will certainly die.
7 It's possible / Perhaps that there will be a change in her condition
& Is he dying? Maybe / May not.
3 Read eachsentence. Ifitis correct, write a tick (v). If there is a mistake, correct it.
1 Thedrugs might to have some side ettects. a2
2 The patient’'s emotional needs is may be more important than his physical
needs.
3 Perhaps that depression affects a patient’s decisions.
4 It's possible that the cancer will return.
5 Dealing with a dying patient maybe difficult.
6 ldon'tsure Lhere is anything more we cando.
7 Perhaps you'll feel belter if you eal more.
8 You're doing well - you might able to go home soon
9 Dying is usually a sad time, but sometimes il is possibly to be very close to
people.

10 When a patient dies, you could not be able to control your emotions



Photocopiable © Oxford University Press 93

10 Saying goodbye

1 These are some people’sideas for what they would like to happen when they die.
Discuss with a partner whether you like each idea or not.

Whenlidie...

I wantto be buried on a
hull, overlooking my Lown.

I'd like to be buried
under atree.

? { 3 ¥
i,,,.h e t

!

i

Idon't want
any funeral

... my body will
be frozen and stored

-

I'd like my ashes to be scattered in
the garden of my house.

... I've asked to be
buried at sea.

| want peopleto cry, then
have a big party afterwards

2 Atuneral doesn't have 1o be an unhappy event. Think about how you would like yours
to be, and make notes below. Then talk about your ideas in small groups.

burnial? cremation? other? music —serious? cheerful? rock music?
classical? religious? none?

traditional? modern? speeches —who? humorous? serious?
where? guests — many? few? who?

coffin - expensive? eco-friendly? minister of religion? prayers?
gravestone? other memorial? meal for guests?

a long procession? a hearse pulled by horses? a car? party? dancing?
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1
11 Grammar test

T Choose the correct verb to complete each sentence,
1 We must /don’t have toisolate this patient immediately before he infects others.

2 The patient’s dressing needs changing / needs to change.

)

The ward sister says we have to / mustn't wash the ward furniture until it’s
spotlessly clean.

You must / need wear gloves when handling body fluids!

[ can’t come out tonight because I have to / must study for my exam.

There'’s no risk of infection, so you don't have to / mustn’t wear a mask

4
5
6
7 You must/ need never forget hygiene procedures, or you'll put lives at risk
8 This floor needs / must have a good wash with disinfectant
9 Imust / have to start work at seven every morning.
10

Your father's not feeling well, so you don't have to / mustn’t stay long.

2 Readeachsentence.If it is correct, write a tick (). [f there 1s a nuslake, correct 1t
1 You're wanted urgently — you saastte goto A&E right now. must
2 Youdon't have totaking all the tablets.
3 Youneed to not wait for me.

4 These sheets need to change.

w

Do I have totake a blood sample from this patient?

6 Youdon't need towashing the floor - the cleaners will do that.

-]

She must taking the medicine every day.

oo

The meeting is only for senior stalf, so student nurses don't have to attend

9 Ineedchanging this patient’s dressing

10 How many times do ]l must press down on the patient’s chest?

3 Rewrite these hygiene instructions for Intensive Care staff using must, musin’t,
ordon’t have to.

1 Tuck shirts inside trousers
You muist fut'k’yom' shirt ;rr.(\'id(’ymu' trousers.
2 Itis not necessary to wear surgical boots.
3 Please pin back long hair.
4 Don't wear walches and jewellery.
5 Disinfect hands onentering 1CU.
6 I11s not necessary to wear acap

7 Gloves are worn when washing patients.

8 More than two visitors at one time are not allowed
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11 Waste disposal
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I Student A

disposable syringes<
disposable needles
surgical gloves

used dressings

broken bottles
out-of-date bank blood
unused tablets
incontinence pads

old newspapers

used colostomy bags
used IV bags

glass pipettes
bloodstained blankets
cuttings from hair and nails
used paper lowels
disposable nappies

dead flowers

Student B

disposable syringes
disposable needles
surgical gloves

used dressings

broken boltles

out of date bank blood
unused tablets
mcontinence pads

old newspaper:

used coloslomy bap:
used IV bags

i:_ln.\,', pipett
bloodstained blanket:
cuttings from hair and nails
used paper towels
disposable nappies

dead flowers

r—-—-—————————————------.1_—_—_———————————--—-----

yellow box
yellow box
yellow bag
yellow bag
black box

orange box
orange box
yellow bag
black bag

yellow bag
orange bag
yellow box
yellow bag
orange bag
black bag

yellow bag
black bag

bedpan liners

disposable bedpans

old sheets

body parts and organs

old razor blades

urine bottles

out-of-date bags of glucose
cultures from Pathology

IV tubing

broken computer parts
contents of vacuum cleaner
empty plastic disinfectant bottles
empty blood bags

broken cups

uneaten food

used face masks

used swahs

bedpan liners

disposable bedpans

old sheets

body parts and organs
oldiazor blades

utine bottles

oul-of-date bags of glucose
cultures from Pathology

IV tubing

broken computer parts
conlents of vacuum cleaner
empty plastic disinfectant bolttles
eriply blood bags

broken cups

uneaten tood

used face masks

used swabs

yellow bag
yellow bag
orange bag
orange bag
black box
yellow bag
black box
yellow bag
black bag
black box
black bag
black bag
orange box
black box
black bag
yellow bag
yellow bag

L_-'_----—-——----————————————---J----————————————-—-——————————-
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1
12 Grammar test

1 Underline the correct form of the verb in these sentences
1 Dud you read / Have you read the case notes yel?
The hirst time we met 7 've met was three years ago.

[ saw / 've seen you six times this year.

Bow N

When have you started / did you start having these thoughts?

w

[haven't had / didn’t have hallucinations since last yeai

N

> ljust firished / 've just finished all the tablets you gave me.
She had / s had a breakdown in 20065,

oo~

Ididn’t fimish / haven't finished taking your pulse yet.
9 Have you taken / Did you take your medication yesterday?

10 [knew / 've known Mir Musel for over ten years now.

2 Read each sentence If 1t s correct, write a tick (v). If there i1s a mistake, correct it.
1 The patient hastaken an overdose last Christimas took
2 Have you ever had hallucinations?
3 Imissedtwo doses so farthis week. I need one now.
4 How many different doctors have you saw?
5 The patient appeared agitated when ] first interviewed him

6 The first time she has heard voices was a year ago.

~

She has visited many different therapists in her hife.

oo

The doctor saw the same thing many tunes before.

3 Usethe Past Simple or the Present Perfect to complete the conversation between a
nurse and a patient

Nurse How long haveyoufelt (yoy. feel) this way?

Patient [t Istart) when | was a child. 1 “(be) avery
quict child.

Nurse you ever (see) a psychiatrist?

Patient No, | ' (never, see) a psychiatrist, but | " (talk)
tomy doctor many times.

Nurse Isee.When you first " (talk) to your doctor?

Patient The first time "(be) two years ago. “{go)to
see him because | '(can’t) think clearly.

Nurse things it (get) worse since then?

Patient Well, they " (get) much worse after that. But recently things

I: (be) a little better

Nurse Really —that’s good. you evel (take)
medication?

Patient Yes,| '(take) a lot of different things over the years.
I I (take) a Nardil tablet first thing this morning.

Nurse you *(take) anylhing else today?

Patient VYes,] I (need) something before coming here, sol

I# (have) a Prozac tablet.
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12 Disorders of the mind

1 Exchange informalion so that you both know the meaning of all the disorders

| StudentA . a fear of crowded places and open spaces
| sleep terror disorder
|
| an inability to remember
‘ attention deficit disorder
| d adesire to destroy thing.

gender identity disorden

a d depression dunng the winter

expressive language disorder

Alra1100 Ivauiesd asi oy Ajipgeul P e
1IDPLOSIP DA1IDIE [RU0S LS

| Apoq [eatsAyd 1noA oy Aljuapt
[ENX3S IULAPIP E 2ABY NOA 1811 JR1[2q oY) p I

19PI0SLP }INPUo)

arnianuoy oy Alrgrul ue p p
visauwe

‘ 1eaf jeaid urdn dupyum Apuanbayy p )

‘ vigoydeiode g juapnig

2 Now work together and discuss which disorder each speaker has

T L S STy i .
1 l can t remember what you said. | g I love the sound of breaking

What was Lhe question? P, L glass
/ - —t ik s T - —_—
] Sometimes 1 go out - but Just toempty \ 1/

l} e cht J_f\'t_bi ns. Y,

P ..V

(" Us went tomotr
Js went tomorrow /
k -

Fi
———————
[nJanuary [feel so low | stay in
bed.
C Tean He P v e T R V
> [can’t remmember the dream - only the
fear
/‘ y . — — _ .,
l’ 6 ( My parents named me Anne, but my
L nameis really Jack.
—
/
) — - — i;
/ [ remember nothing thal happened

before the accident

e '[ . - —— —r
%
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13 Grammar test

1 Complete the sentences using the Present Passive. Use short forms

I Thedressings @'¢chunged  (change) daily

2 Tumours (show up) by a CT scan.
3 Palients (not keep) waiting for too long
The intormation about blood pressure (not need) any mor
The electrodes (place) on the patient’s torehead
6 The patient's heart rate and blood pressure (monitor) at all time
{/ Bramn function (record) on this chart
Anaesthetists have lo very highly (Lram
A person with hypothermia must not (warm up) too quickly
10 Statfcan tcontact) using your pagel if there is anemergency
2 Rewnle these Active sentences using the Past Passive
I We tested her blood yesterday Her blood was tested yesterday

72 Thetests indicaled a dust allergy
3 Aheart attack killed Mr Chung.

4 The nurse did not understand the
danger signs

5 Weasent sample tissue to Lhe laboratory.

6 Paramedics gave the man CPR.

7 They vlosed A&FE because of lack of money.
% They recorded her heart rate at 18 bpm

9 They 1efused the men entry to the hospital.

10 They had to cancel the operation.

3 Complete the case history with the woids below, using the Piesent or Past Passive
or Active lorms of the verbs below Sorne verbs can be used more than once

give take e (not) weigh identify
record start chagnose show

Patient’s name Irene Garcia
History

This 60-year-old woman with a three-year history of diabetes ~ Wds se€n
originally for worsening shortness of breath and a bad cough. When she was

55,she with chroniclung disease. According torecords, Ms
Garcia fan oral glucose tolerance test last year and diabetes
'.Her diabetes is managed by diet and exercise and she
" no medication Her blood glucose “one month

ago. It was 6.8% (normal 4-6%).
Today's date 7th April
The patient is admitted to Ward 7 for 72 hours of tests. Her glucose level

bulshe ________ #atthistime. Insulin levels
" by tests 1o be very low and falling. Her blood pressure
www.irlanguage.com I*at 130/70, pulse 120, respiratory rate 24. A chest x ray
= ""damage to her lungs. The patient _ onanew
¢ course of medication.
= %
Language
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13 Chest pains
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Student A

Mr Schneider was admitted with severe chest pains
and has been monitored over five hours. His chest is
noisy. He has a dry cough and tightness in the chest.

Temperature

41—,

40

38
37—
3 (J — | ]
1600 1700
Oxygen in the blood
100 —
c 90 —
= -
oo
>
>
Q
= 80
70 ; ]
1600 1700

e e o o e e o = -

|
1800

I
1900 2000

[ — temp
| normal

.,
.
. N
., — e
oc 39T ——_ / -

2100 |

time
’ =
normal
I I I |
1800 1900 2000 2100
time

Diagnosis chart

chest pain
respiration
cough

blue skin
blood pressure
heart rate
temperature

oxygen in blood

o i
JE: 130 ~|
£ 110
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Blood pressure

210 =

190 — "
170 '

150

90
70 —
50 -
30

1600 1700

Respiratory rate

40—

25— j |
1600 1700

Pneumonia

some

fast

somelimes with blood
yes

high

fast

fever

low

1800

’ —— systoli
— dhastolic
normal systol
J - — normal diastolic

| 1900 E

time

2000

‘ bpm
normal II

. 0| Rl PR |
1800 1900 2000
time
Heart attack

short.very severe

2100

2100

Student B
Mr Schneider was admitted with severe chest pains
and has been monitored over five hours. His lips are
slightly blue. and it hurts him a little to breathe

b oam o omm e o omm e omm o omm e me mm e omm e omm e mm e e RN M R Em Wm Em Em Em RN e e EE mm Em Em =

very fast, wheezing sound

not a symptom

ves

high, then suddenly fow

weak, tast, erratic
sudden drop

very low
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1
14 Grammar test

1 Correctthe mistake in cach sentence
| I'mwese mght shift nextweek.  working
2 You're much better, so we sending you home.
3 Who's is silting with Mrs Benson tonight?
4 Mr Tunims has a fever, so he not going home tomorrow
5 Where the catering staff are having their party?
6 How you getting home after your surgery?
7 Weisn't meeling on Tuesday! We said Thursday!
& The new students they arc starling next week.
4 1= Mrs Singhis having her operation tomorrow?

10 Getready - the ambulance’s arriving in five minultes

2 Complete the sentences with be going to and the verbs below. Use short forms.

Shye prescnbe (not) be (not) operate hurt take wail fall
1 mgoing lo give you a shot of morphine
Ihave given him 30 ml - now we ind see.
i1 ve lad aleok at the scanand | anhibiotics
i asleep Count backwards from one hundred
yoli your tablets now
ol latet?
L this a lot, nurse?

7 Mr Barnes has passed his kidney stone, so Lthey
8 Thedoctors happy if you start sinoking again,
Mrs Peak!
3 Complete the text using the Present Continuous or be going to form of the verbs in
brackets. Use short foims.

Good morning, Mrs Thomas. How are you? Yes,thedoctor ___ {see)
you later today - you're on his list. A new physiotherapist
(visit) you later as well because Sarah __"(not work) this
aflernoon
When thedoctorcomes,he . 1(try) you with a different
medication -something that - —— "(put) youtosleep. You

¢ (see) a difference, [ hope.
But first, this morning, you - —_"(have)anx-ray.You a
(go)to Radiology by wheelchair. [ think a porter __9(come) foryou
with atrolley ataboutteno'clock. He . v (not bring) you back
though-1 U (do) that.
By the way, did youknow thatyou —__ 12(have) a visitor this
evening? Your granddaughter " (come)toseeyou,and [ think
she’'sgotsomenews.No,she _ H(not get) married - she’s married
already,don’'t you remember? No,she . ’* (have) ababy inJune.

You . 1o (be) a great-grandmother!
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14 Instructions for taking medication

Shake bottle well betore use

Swallow whole - donol break, crush,

or chew i
-

For reliet of sleeplessness e T (] "
¢ B
May cause vivid dream '

and mghtmure:

Do not drive oroperate machinery e N
-
5 Firg, .
Use dosing cup to measure 5 ml g .
K7
" <
May cause sleeplessness
60 me1n 3 x 20 mg tablets -
3 v .
Do not take before going to bed
Faken for fatiguc and sleepiness
Student A
3 1 Read the jumbled hst of indications, dosages, warnings, and side effects above,
4 and nole down the tive pieces of information that relate to Moxilox, a drug for
. Insonmnia.
e
Moxilox forinsomnia
indications (what it's for)
1nic) « 10
liquid dosage
instructions
side etlects
warning
2 Prescribe Moxilox tor your patient (Student B). Tell your patient everything they
need to know about the medication,
StudentB
1 keadthe ]hlllH(‘(i st of incications, dosages, warnings, and aide etfects above,
and note down the five pieces of information that relate to Fatigin, a drug for
lLiredness
Fatigin for tiredness
trons (whal
(B i
.
1 HIc 11
|||
Hrn
2 ribe Fatigin lor nt (St ent ] 1
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1
15 Grammar test

1 Reorder the words to write sentences. Add commas and full stops where necessary.

1 healing/this / herb/for / wounds / is
This herb is for healing wounds

2 it/ because /it /use /works /]

3 | /stop/having/try / smoking /to/to/ hypnotherapy / 'm

4 yoga/l/relaxation/do/for

> so/warm / uncomfortable / hands / my / they 7’1l / teel /1 / that / don’t

6 a/twice/she/for/a/ prayer/ goes / to/ meditation / healer / week / and

7 diagnosis / make / a / need / informabion / of / lot / homeopaths / to/ a

o]

1/the / pain/said / because / correctly / sit / back / have / chiropractor / don't /1

2 Complete the sentences using the words below.

because for that's why so that S0 to

1 TItake these tablets . _lower my blood pressure.

2 I'mseeingachiropracter _____ i the chronic pain in my joints.

3 The therapy cured me, _ . I'm not interested in your opinion.

4 Homeopathy works patients believe it will work.

5 | believe in God [ pray.

6 Homeopaths ask alot of questions _ they get toknow you as a
whole person

7 The herbs take atew hourstowork, ——_ youwon't notice anything
immediately.

8 These needles are inserting into the body’s meridians.

3 Complete these sentences to describe your use or opinion of alternative medicine
fn each sentence, use one of the words below.
because for that's why sothat SO to
EXAMPLE Homeopathy ..
Homeopathy has no scientific basis, so Il wouldn't use it.

1 Ibelievein .. 5 Idon't...
2 Idliketotry... 6 I'msceptical about...
3 T'dneveruse.. 7 Therapists...

4 Isometimes... 8 Conventional medicine ...
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15 Review of units quiz - Student A

Unit 1 I What does a cardiologist specialize in? (the heart)
2 What doyou call a male nurse in charge of award? {a charge nurse)

2 3 What does arenal umt specialize in? (the kidneys)
4 Whatis another name for the Casualty department? (A&F)

3 5 Whatdoes atriage nurse do?
(decides how quickly a new patient needs treatment)
& Whatis the Simple Past of 'feel’? (felt)

4 7 What do the imitials CPR stand for? {Cardiopulmonary Resusatation)
8 Which prefixes mean‘too igh’and 'too low'? (hyper- and hypo-)

5 9 Whatisthe musclein the back of the lower part of the leg? (calf)
10 Whatis the name of the pain when you canstill feel an amputated limb?
(phantom limb or neuropathic pain)

6 11 Whatis the noun related to'deformed’? (deformity)
12 Add aquestion Lag toYou're going Lo have an x-ray, 7
(aren’t you)

& o 7 13 Whaldotheinitials ADU stand for? (Activities of Daily Living)
& v 14 What part of the body does Alzheimer's disease affect? (the brain)

8 15 Whal hormone do diabetics lack? insulin)
16 How do you say this equation: 33 x 4 = 264 + 2?
(thirty-three times four equals two hundred and sixty-four divided by two)

9 17 Whichblood type is the ‘universal donor'? (O)
18 What shape s a healthy red blood cell? (circular / round)

10 19 Whatis the ceremony when a dead person’s body is burned? (cremation)
20 How canyou say'He died’in a more gentle way? (He passed away)

1 21 Whatdoyou use toget asample from the back of the throat? {(swab)
22 Whatis'the flesh eating superbug’? (MRSA)

12 23 Whatis an'auditory hallucination’? (voices or other sounds in the head)
24 What adjective mieans abnormally excited’? (manic)

1B 25 Whatdoes'bpm'stand for? (breaths per minute or beats per minute)
26 What do the initials ICU stand for? (intensive Care Unit)

14 27 What type of medicine is prescribed for allergies? (antihistamine)
28  What was virus HIN1 better known as? (Spanish flu)

15 29  Whatdoes hydrotherapy use inits treatment? (water)
30 Inwhich country would you tind a bomoh? (Malaysia)
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15 Review of units quiz - Student B

Unit 1

6

What does a midwite do? (helps women give birth)
What's the name for a doctor who specializes in children? (a paediatrician)

Inwhat department do scientists study disease? (Pathology)
What does the Dermatology department specialize in? (the skin)

What i1s another term for nearest relative’? (next of kin)
What, according to research, do nurses and admin staff do better
than doctors? (write)

What is the name of the machine that gives electric shocks to restarl
the heart? (defibrillator / AED)
What should you use to puncture a blister? (a needle)

How do you descrnibe a pain that feels like a sharp point? (stabbing)
What is the opposite of ‘the most ? (the feast)

What s fatigue™? {tiredness)
What do you call the shift from midnight to early mornmg?
(the graveyard shipt)

What means ‘domg nothing and s bad for both body and nund? (inuctivity)
What word describes an eldetly person who is weak and who may
easily break a bone? (frail)

What s the healthy range for a person’s BMI? (18.5 to 24.9)
What 1s the name of the film by Morgan Spurlock about the effects
of tast food? (Super size me)

Whatis a'CBC'? (Complete Blood Count)
Who uses 'blood pattern analysis’, and why? (the police, to help solve
violent crimes)

What three modal verbs express possibility? (may / might / could )

Whal roomim a hospital is used tor storing dead bodies? (mortfuar
I ¢ v

Where do you send samples for analysis? (the Path lab)
frue or false? Children with pets tend Lo have fewer allergies. (true)

What verb goes with suicide’? (cormnmut)
What syndrome involves tics? (Tourette)

What machine helps patients breathe? (ventilator)
How many difterent drugs are used in a general anaesthetic? (three)

What form of medication do you squeeze trom a tube? (ointment)
What techmque did Edward Jenner discover? (vaccinalion)

What part of the body does eczema affect? (skin)
What parl of the body does a chiropractor work with? (spine)
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